LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: San Jose Unified School District
CDS Code: 43-69666-0000000

School Year: 2024 - 25

LEA contact information: Eric Monley, 408-535-6000, emonley@sjusd.org

School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2024 - 25 School Year

Projected Revenue by Fund Source

All federal funds,
$14,125,467 , 3%

All Other LCFF funds,
$367,561,265 , 80%

All local f
$10,543,
2%

Total LCFF Funds,
$390,906,437 , 85%

All other state
$46,595,948 , 10¢

LCFF supplemental &
concentration
grants, $23,345,172
, 5%

This chart shows the total general purpose revenue San Jose Unified School District expects to receive in
the coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for San Jose Unified
School District is $462,171,756.04, of which $390,906,436.50 is Local Control Funding Formula (LCFF),
$46,595,947.60 is other state funds, $10,543,904.55 is local funds, and $14,125,467.39 is federal funds.
Of the $390,906,436.50 in LCFF Funds, $23,345,172.00 is generated based on the enrollment of high
needs students (foster youth, English learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and

Accountability Plan (LCAP) that shows how they will use these funds to serve students.
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Budgeted Expenditures in the LCAP

Total Budgeted
General Fund
Expenditures,
$492,473,846

Total Budgeted

Expenditures in
the LCAP

$492,473,846

This chart provides a quick summary of how much San Jose Unified School District plans to spend for
2024 - 25. 1t shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: San Jose Unified School District plans to spend

$492,473,845.63 for the 2024 - 25 school year. Of that amount, $492,473,845.63 is tied to

actions/services in the LCAP and $0.00 is not included in the LCAP. The budgeted expenditures that are

not included in the LCAP will be used for the following:

This section is not applicable.

Increased or Improved Services for High Needs Students in the LCAP for the 2024 - 25

School Year

In 2024 - 25, San Jose Unified School District is projecting it will receive $23,345,172.00 based on the
enrollment of foster youth, English learner, and low-income students. San Jose Unified School District
must describe how it intends to increase or improve services for high needs students in the LCAP. San
Jose Unified School District plans to spend $30,571,833 towards meeting this requirement, as described

in the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2023 - 24

Prior Year Expenditures: Increased or Improved Services for High Needs

Students
OTotal Budgeted Expenditures for
High Needs Students in the LCAP $27,431,411
O Actual Expenditures for High $28,506,037
Needs Students in LCAP

$0 $5,000,000 $ 10,000,000 $ 15,000,000 $ 20,000,000 $ 25,000,000 $ 30,000,000

This chart compares what San Jose Unified School District budgeted last year in the LCAP for actions
and services that contribute to increasing or improving services for high needs students with what San
Jose Unified School District estimates it has spent on actions and services that contribute to increasing or
improving services for high needs students in the current year.

The text description of the above chart is as follows: In 2023 - 24, San Jose Unified School District's
LCAP budgeted $27,431,411.36 for planned actions to increase or improve services for high needs
students. San Jose Unified School District actually spent $28,506,036.61 for actions to increase or
improve services for high needs students in 2023 - 24.
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2023-24 Local Control and Accountability Plan Annual Update
The instructions for completing the 2023-24 Local Control and Accountability Plan (LCAP) Annual Update follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Fortunata Hermoso fhermoso@sjusd.org
Manager, State & Federal Programs 408.535.6705

San Jose Unified School District

Goals and Actions

Goal
Goal # Description

A rigorous curriculum that inspires all students to discover their own greatness. Funds allocated to this goal are in accordance with
1 the following function fields in the California School Accounting Manual: 1000-1199, part of 2100, 2110-2494, 3120, 3150, 3160,
part of 7200, 9200

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-24
Implementation of Year: 2019 Year: 2021 Year: 2022 Year: 2023 Full Implementation
Academic Standards Full Implementation Full Implementation Full Implementation Full Implementation And Sustainability
Source: California And Sustainability And Sustainability And Sustainability

School Dashboard,
Implementation of
Academic Standards,
Reflection Tool
Rating Scale
(Exploration and
Research Phase,
Beginning
Development, Initial
Implementation, Full
Implementation, Full
Implementation And
Sustainability)
average (rounded to
the nearest rating)

2023-24 Local Control and Accountability Plan Annual Update Instructions Page 1 of 29


mailto:fhermoso@sjusd.org

Metric

(State Priority 2)

Performance Color,
English Language
Arts

Source: California
School Dashboard

(Required Metric,
State Priority 4; State
Priority 8)

Baseline

Year: 2019
All Students: Yellow

English Learners:
Orange

Foster Youth: Yellow
Hispanic: Orange
Homeless: Red

Socioeconomically
Disadvantaged:
Orange

Students with
Disabilities: Orange

White: Blue

Year 1 Outcome

Year: 2020-21

No California School
Dashboard update
due to COVID-19

Alternate Year 1
Metric: Met or
Exceeded Standard
for ELA

Source: California
Department of
Education, California
Assessment of
Student Performance
and Progress, Test
Results at a Glance

All Students: 52.23%

English Learners:
9.09%

Foster Youth: N/A

Hispanic or Latino:
32.19%

Homeless: 13.64%

Economically
Disadvantaged:
29.71%

Reported Disabilities:
16.97%

White: 69.84%

Year 2 Outcome

Year: 2022

Status used instead
of Performance Color
because of COVID-
19

All Students: Medium

English Learners:
Low

Foster Youth: Very
Low

Hispanic: Low
Homeless: Very Low

Socioeconomically
Disadvantaged: Low

Students with
Disabilities: Very Low

White: Very High

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

Year: 2023
All Students: Yellow

English Learners:
Red

Foster Youth: Yellow
Hispanic: Orange
Homeless: Red

Socioeconomically
Disadvantaged:
Orange

Students with
Disabilities: Red

White: Blue

Desired Outcome for
2023-24

Green (Blue if Blue in
baseline) or an
improvement from
the previous year for
every student group
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Metric

Performance Color,
Mathematics

Source: California
School Dashboard

(Required Metric,
State Priority 4; State
Priority 8)

Percentage of
students meeting

Baseline

Year: 2019
All Students: Yellow

English Learners:
Orange

Foster Youth: Orange
Hispanic: Orange
Homeless: Red

Socioeconomically
Disadvantaged:
Orange

Students with
Disabilities: Orange

White: Green

Year: 2019-20
All Students: 49.5%

Year 1 Outcome

Year: 2020-21

No California School
Dashboard update
due to COVID-19

Alternate Year 1
Metric: Met or
Exceeded Standard
for Mathematics

Source: California
Department of
Education, California
Assessment of
Student Performance
and Progress, Test
Results at a Glance

All Students: 39.48%

English Learners:
7.37%

Foster Youth: N/A

Hispanic or Latino:
17.55%

Homeless: 15.00%

Economically
Disadvantaged:
16.06%

Reported Disabilities:
13.51%

White: 56.28%

Year: 2020-21
All Students: 54.1%

Year 2 Outcome

Year: 2022

Status used instead
of Performance Color
because of COVID-
19

All Students: Low

English Learners:
Very Low

Foster Youth: Very
Low

Hispanic: Low
Homeless: Very Low

Socioeconomically
Disadvantaged: Very
Low

Students with
Disabilities: Very Low

White: High

Year: 2021-22

All Students: 51.9%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

Year: 2023
All Students: Orange

English Learners:
Red

Foster Youth: Yellow
Hispanic: Orange
Homeless: Red

Socioeconomically
Disadvantaged: Red

Students with
Disabilities: Red

White: Green

Year: 2022-23
All Students: 46.1%

Desired Outcome for
2023-24

Green (Blue if Blue in
baseline) or an
improvement from
the previous year for
every student group

All Students: 64%
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Metric

UC/CSU
requirements

Source: DataQuest,
Four-Year Cohort
Graduation Rates &
Outcomes, Four-Year
Adjusted Cohort
Graduation Rate
report, Graduates
Meeting UC/CSU
Requirements divided
by Cohort Students

(Required Metric,
State Priority 4; State
Priority 8)

Percentage of
students successfully
completing at least
one CTE pathway

Source: DataQuest,
Dashboard Additional
Reports and Data,
College/Career
Measures Only
Report, CTE Pathway
completion, number
of students/cohort
totals

(Required Metric,
State Priority 4; State
Priority 8)

Baseline

English Learners:
11.9%

Foster Youth: 23.8%
Hispanic: 32.4%
Homeless: 12.2%

Socioeconomically
Disadvantaged:
35.6%

Students with
Disabilities: 12.5%

White: 59.7%

Year: 2020
All Students: 7.0%

English Learners:
1.5%

Foster Youth: 0.0%
Hispanic: 5.0%
Homeless: 3.4%

Socioeconomically
Disadvantaged: 4.9%

Students with
Disabilities: 1.0%

White: 10.2%

Year 1 Outcome

English Learners:
14.0%

Foster Youth: 0%
Hispanic: 34.4%
Homeless: 12.5%

Socioeconomically
Disadvantaged:
36.8%

Students with
Disabilities: 14.5%

White: 70.8%

Year: 2021

Source updated to
DataQuest,
Dashboard Additional
Reports and Data,
College/Career
Measures Only
Report, Completed at
Least One Career
Technical Education
(CTE) Pathway

All Students: 17.7%

English Learners:
11.7%

Foster Youth: 15.4%
Hispanic: 18.2%
Homeless: 18.6%

Year 2 Outcome

English Learners:
14.2%

Foster Youth: 8.3%
Hispanic: 33.4%
Homeless: 8.5%

Socioeconomically
Disadvantaged:
34.6%

Students with
Disabilities: 12.0%

White: 70.2%

Year: 2022

Same source as
2021

All Students: 14.1%

English Learners:
10.6%

Foster Youth: 0.0%
Hispanic: 15.3%
Homeless: 9.9%

Socioeconomically
Disadvantaged:
14.1%

Students with
Disabilities: 11.2%

White: 17.8%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

English Learners:
12.4%

Foster Youth: N/A
Hispanic: 25.7%
Homeless: 3.9%

Socioeconomically
Disadvantaged:
27.9%

Students with
Disabilities: 8.2%

White: 63.6%

Year: 2023

Source updated to
DataQuest,
Dashboard Additional
Reports and Data,
met requirements
and CTE Pathway
Completion Report,
Completed at Least
One Career
Technical Education
(CTE) Pathway —
Number and
Percentage of All
Students in the
Combined
Graduation Rate,
Combined Rate
Percent

Desired Outcome for
2023-24

English Learners:
26%

Foster Youth: 38%
Hispanic: 47%
Homeless: 27%

Socioeconomically
Disadvantaged: 50%

Students with
Disabilities: 27%

White: 74%

All Students: 17%

English Learners:
11%

Foster Youth: 10%
Hispanic: 15%
Homeless: 13%

Socioeconomically
Disadvantaged: 14%

Students with
Disabilities: 11%

White: 20%
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Metric

Percentage of
students both
meeting UC-CSU
requirements and
successfully
completing at least
one CTE pathway

Source: DataQuest,
Dashboard Additional
Reports and Data,
College/Career
Measures Only
Report, Completed a-
g Requirements AND
at Least One CTE
Pathway (Required
Metric, State Priority
4; State Priority 8)

Baseline

Year: 2020
Unknown

Year 1 Outcome

Socioeconomically
Disadvantaged:
18.2%

Students with
Disabilities: 13.8%

White: 20.5%

Year: 2021
All Students: 10.4%

English Learners:
2.6%

Foster Youth: 0.0%
Hispanic: 7.9%
Homeless: 4.7%

Socioeconomically
Disadvantaged: 8.3%

Students with
Disabilities: 3.7%

White: 14.9%

Year 2 Outcome

Year: 2022

Source updated to
DataQuest,
Dashboard Additional
Reports and Data,
College/Career
Measures Only
Report, Completed at
Least One CTE
Pathway AND a-g
Requirements

All Students: 7.9%

English Learners:
2.1%

Foster Youth: 0.0%
Hispanic: 6.8%
Homeless: 2.5%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

All Students: 6.3%

English Learners:
4.5%

Foster Students: N/A
Hispanic: 4.9%
Homeless: 3.7%

Socioeconomically
Disadvantaged: 6.2%

Students with
Disabilities: 6.9%

White: 9.1%
Year: 2023

Source updated to
DataQuest,
Dashboard Additional
Reports and Data,
Met UC/CSU
Requirements and
CTE Pathway
Completion Report,
Met UC/CSU
Requirements AND
Completed at Least
One CTE Pathway —
Number and
Percentage of All
Students in the
Combined
Graduation Rate,
Combined Rate
Percent

Desired Outcome for
2023-24

All Students: 12%
English Learners: 6%
Foster Youth: 5%
Hispanic: 10%
Homeless: 8%

Socioeconomically
Disadvantaged: 9%

Students with
Disabilities: 6%

White: 15%
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Metric Baseline

Year: 2019
50.9%

Percentage of
English Learners
making progress
towards English
language proficiency
Source: California
School Dashboard

(Required Metric,
State Priority 4; State
Priority 8)

Year 1 Outcome Year 2 Outcome

Socioeconomically
Disadvantaged: 5.9%

Students with
Disabilities: 1.8%

White: 12.2%

Year: 2020-21

No California School
Dashboard update
due to COVID-19

Alternate Year 1
Source: California
Department of
Education,
Summative ELPAC,
Test Results at a
Glance

Level 4 (Well
Developed): 13.38%

Level 3 (Moderately
Developed): 33.03%

Level 2 (Somewhat
Developed): 31.72%

Level 1 (Minimally
Developed): 21.87%

Year: 2022
45.8%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Desired Outcome for
2023-24

Year 3 Outcome

All Students: 3.3%

English Learners:
0.9%

Foster Students: N/A
Hispanic: 1.4%
Homeless: 0.0%

Socioeconomically
Disadvantaged: 2.0%

Students with
Disabilities: 0.8%

White: 7.0%
Year: 2023
43.6%

Improvement from
previous year
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Metric

English Learner
reclassification rate

Source: DataQuest,
English Learner Data
report, Annual
Reclassification
(RFEP) Counts and
Rates, Students
Redesignated FEP

(Required Metric,
State Priority 4; State
Priority 8)

Percentage of senior
class who scored a 3
or higher on an AP
Exam at any point
during high school

Source: College
Board AP Score
Reports for
Educators, Equity
and Excellence,
Aggregated for
Districts

Baseline

Year: 2019-20
6.0%

Year: 2020

59.1%

Year 1 Outcome

Year: 2020-21
16.7%

Year: 2021

57.8%

Year 2 Outcome

Year: 2021-22

CALPADS, 2.16 —
English Language
Acquisition Status —
ELs Reclassified
RFEP, 2021-2022
divided by
DataQuest, English
Learner Report,
Enroliment by English
Language Acquisition
Status (ELAS) and
Grade, English
Learner (EL) used
because DataQuest,
English Learner Data
report, Annual
Reclassification
(RFEP) Counts and
Rates was not
published due to a
report redesign

11.2%
Year: 2022
46.9%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

Year: 2022-23 35%

CALPADS, 2.16 —
English Language
Acquisition Status —
ELs Reclassified
RFEP (EOY 3), 2022-
2023 divided by
DataQuest, English
Learner Report,
Enrollment by English
Language Acquisition
Status (ELAS) and
Grade, English
Learner (EL)

9.6%

Year: 2023 69%
47 4%

Desired Outcome for

2023-24

Page 7 of 29



Metric

(Required Metric,
State Priority 4; State
Priority 8)

Percentage of
students who
demonstrate college
preparedness
pursuant to the Early
Assessment Program
in English Language
Arts

Source: California
Department of
Education, California
Assessment of
Student Performance
and Progress, Test
Results at a Glance,
Grade 11, Standard
Exceeded (LEVEL 4)

(Required Metric,
State Priority 4; State
Priority 8)

Percentage of
students who
demonstrate college
preparedness
pursuant to the Early
Assessment Program
in Mathematics

Source: California
Department of
Education, California
Assessment of
Student Performance

Baseline

Year: 2018-19
All Students: 24.52%

English Learners:
0.69%

Hispanic or Latino:
10.33%

Homeless: 4.76%

Economically
Disadvantaged:
11.52%

Reported Disabilities:
4.89%

White: 33.22%

Year: 2018-19
All Students: 18.97%

English Learners:
1.74%

Foster Youth: N/A

Hispanic or Latino:
4.60%

Homeless: 0.00%

Year 1 Outcome

Year: 2020-21
All Students: 33.01%

English Learners:
2.11%

Hispanic or Latino:
16.44%

Homeless: N/A

Economically
Disadvantaged:
15.97%

Reported Disabilities:
4.94%

White: 40.26%

Year: 2020-21
All Students: 25.00%

English Learners:
1.53%

Foster Youth: N/A

Hispanic or Latino:
5.69%

Homeless: N/A

Year 2 Outcome

Year: 2021-22
All Students: 29.08%

English Learners:
1.19%

Hispanic or Latino:
14.02%

Homeless: 5.00%

Economically
Disadvantaged:
13.47%

Reported Disabilities:
3.53%

White: 37.45%

Year: 2021-22
All Students: 18.72%

English Learners:
0.40%

Hispanic or Latino:
3.80%

Homeless: 5.56%

Economically
Disadvantaged:
4.46%

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

Year: 2022-23
All Students: 26.92%

EL (English Learner):
0.00%

Hispanic or Latino:
12.85%

Homeless: N/A

Socioeconomically
Disadvantaged:
13.01%

Reported Disabilities:
3.37%

White: 38.48%

Year: 2022-23
All Students: 18.07%

EL (English Learner):
0.70%

Hispanic or Latino:
2.93%

Homeless: N/A

Socioeconomically
Disadvantaged:
4.71%

Desired Outcome for
2023-24

All Students: 34%

English Learners:
10%

Hispanic or Latino:
20%

Homeless: 14%

Economically
Disadvantaged: 21%

Reported Disabilities:
14%

White: 43%

All Students: 28%

English Learners:
11%

Hispanic or Latino:
14%

Homeless: 10%

Economically
Disadvantaged: 16%

Reported Disabilities:
14%
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Metric

and Progress, Test
Results at a Glance,
Grade 11, Standard
Exceeded (LEVEL 4)

(Required Metric,
State Priority 4; State
Priority 8)

High school
graduation rate

Source: DataQuest,
Four-Year Cohort
Graduation Rates &
Outcomes, Four-Year
Adjusted Cohort
Graduation Rate
report

(Required Metric,
State Priority 5; State
Priority 8)

Access to a Broad
Course of Study

Source: California
School Dashboard,
Access to a Broad
Course of Study
(“Yes” if all
elementary students
have access to core
subject areas
including ELD and all
secondary students

Baseline

Economically
Disadvantaged:
6.39%

Reported Disabilities:
4.32%

White: 25.38%

Year: 2019-20
All Students: 92.4%

English Learners:
83.0%

Foster Youth: 76.2%
Hispanic: 89.5%
Homeless: 73.0%

Socioeconomically
Disadvantaged:
89.6%

Students with
Disabilities: 77.7%

White: 94.5%
Year: 2019
Yes

Year 1 Outcome

Economically
Disadvantaged:
8.27%

Reported Disabilities:
1.39%

White: 29.92%

Year: 2020-21
All Students: 91.7%

English Learners:
77.4%

Foster Youth: 53.8%
Hispanic: 87.8%
Homeless: 53.1%

Socioeconomically
Disadvantaged:
87.9%

Students with
Disabilities: 77.3%

White: 94.8%
Year: 2021
Yes

Year 2 Outcome

Reported Disabilities:

1.75%
White: 25.49%

Year: 2021-22
All Students: 93.5%

English Learners:
80.6%

Foster Youth: 58.3%
Hispanic: 90.3%
Homeless: 69.0%

Socioeconomically
Disadvantaged:
90.5%

Students with
Disabilities: 76.1%

White: 96.6%
Year: 2022
Yes

2023-24 Local Control and Accountability Plan Annual Update Instructions

Year 3 Outcome

Reported Disabilities:

1.92%
White: 26.29%

Year: 2022-23
All Students: 89.9%

English Learners:
75.1%

Foster Youth: N/A
Hispanic: 85.0%
Homeless: 63.6%

Socioeconomically
Disadvantaged:
85.0%

Students with
Disabilities: 72.2%

White: 95.0%
Year: 2023
Yes

Desired Outcome for
2023-24

White: 35%

All Students: 95%

English Learners:
86%

Foster Youth: 79%
Hispanic: 92%
Homeless: 76%

Socioeconomically
Disadvantaged: 92%

Students with
Disabilities: 80%

White: 97%

Yes
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-24

have access to
Language Arts, Math,
Science, Social
Studies, World
Languages, PE, and
ELD (as appropriate))

(State Priority 7)

Goal Analysis
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

The action descriptions were mostly implemented as planned during the 2023-2024 school year. Staffing and substitute shortages continued
to be the biggest challenge, with San José Unified still needing to rely more on contracting agencies to fill vacancies than desired, but San
José Unified’s formulaic, enrollment-projection-based staffing model that provides a floor for full-time-equivalent positions according to
specified ratios and calculations continues to be a major success in providing schools with predictability, ensuring the equitable allocation of
resources and supports, and delivering a rigorous curriculum that inspires all students to discover their own greatness.

There were no substantive differences between the planned actions and the actual implementation of these actions. All planned services and
actions were implemented, with adjustments and modifications to methods and modes made as necessary. This past year, we spent
significant time with district leaders to review available data and adjust our implementation. An example of this would be the focus at the
elementary level and increased staff meeting times to review student data and identify appropriate instructional strategies. The principal
monitored and supported this work, with teachers receiving feedback and coaching opportunities.

The metrics in this goal area that San José Unified monitors can be influenced by several factors that operate outside of schools and do not
necessarily reflect educational program strengths or deficiencies. While monitoring them helps the district to identify focus areas and
populations that may need extra support and tailor staffing allocations, training, and resources accordingly, they do not indicate the
effectiveness of specific actions toward achieving the goal. Specifically, the high chronic absenteeism and extreme behaviors reduced the
amount of time spent on learning and implementing strategies.

San José Unified demonstrates the effectiveness of its actions in this goal area through continual review of formative student data and
adjustment of strategies in response to that data and observations of student needs. The Directors of the Curriculum & Instruction, Special
Education, and Data Strategy & Analytics departments meet biweekly, and school leaders across the district meet monthly. Continuous
professional development is delivered to teachers led by centralized and site-based instructional coaches.
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The Curriculum & Instruction department has provided ongoing support to teachers to improve implementation of an equity-based grading
policy that helps inspire all students to discover their own greatness. In Special Education, San José Unified continues to refine structured
literacy and executive functioning instruction in secondary programs, refine the innovative case management model at most secondary
schools, and execute and train in updating policies for assessing English Learners for special education eligibility. The goal of providing a
rigorous curriculum is furthered through these actions.

Our actions have been focused on providing Tier 1 instruction for all students. We have also utilized supplemental FTE to offer additional
support, maintain smaller class sizes and reduce combination classes. The use of supplemental funds has allowed us to provide extra
resources and intervention when staff are available for that purpose.

The substantive difference in the plan is that we accelerated the purchase of secondary instruction materials earlier in the year to be
prepared for the 2024-2025 school year.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Estimated Actual Expenditures were about 27% higher than Budgeted Expenditures for action 1.3 primarily because of two areas. The
largest area was accelerating and purchasing of secondary instructional materials earlier in the year to be prepared for the 2024-2025 school
year. Second area was used for the nonpublic agencies for Special Education. Services such as speech, psychologist and classroom
instructional aides.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

As noted above, the metrics in this goal area may be influenced by numerous factors, many of which operate outside of schools, and which
do not necessarily reflect strengths or deficiencies in educational programs. While San José Unified monitors them to help identify focus
areas and populations that may need extra support, and to tailor staffing allocations, trainings, and resources accordingly, they do not
necessarily indicate the effectiveness of the specific actions in making progress toward the goal. So, although San José Unified’s high
graduation rates relative to county norms is encouraging, year-over-year changes in other metrics are worth monitoring, and San José
Unified’s actions, if implemented with fidelity over many years, would be expected to result in improved student outcomes relative to what
would otherwise have occurred, the metrics in this goal area should be interpreted with caution.

Analysis of all actions in Goal 1 (1.1, 1.2, 1.3, 1.4)

The effectiveness of the actions in this goal area in the 2023-2024 LCAP can be seen in San José Unified staff's continual review of
formative student data and adjustment of strategies in response to both that data and observations of student needs. The Directors of the
Curriculum & Instruction, Special Education, and Data Strategy & Analytics departments meet biweekly, school leaders across the district
meet monthly, and, led by both centralized and site-based instructional coaches, professional development is delivered to teachers on an
ongoing basis. College and career readiness continues to be a major point of emphasis for the Curriculum & Instruction department, which
has provided ongoing support to teachers as they implement an equity-based grading policy intended to help inspire all students to discover
their own greatness. The Curriculum & Instruction department has also successfully and rapidly expanded TK to increase access at Title |
schools. In Special Education, San José Unified’s continued implementation of a research-based system to support staff in identifying and
monitoring IEP goals, automated weekly IEP dashboards, and continued refinement of structured-literacy-and-executive-functioning-focused
curriculum in secondary programs; refinement of the innovative case management model at several secondary schools; and execution of
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and training in updated policies for assessing English Learners for special education eligibility are all furthering the goal of providing a
rigorous curriculum.

While we are not seeing the growth in the dashboard color indicators, we see that students are improving their access to learning based on
classroom observations and internal data. Teachers collect observational data on student literacy levels at the elementary level and utilize
Istation to monitor growth and areas needing additional instruction. Our internal data showed overall student growth at the K-5 level, but the
growth was inconsistent across the district. Therefore, we plan to continue our instructional coaching model, focus on systematic instruction
and interventions, and monitor the implementation.

The effectiveness of the actions is shown in the 2023 State Dashboard results listed below:

Ten schools showed growth in English learner progress (2.0% - 9.9%) and four schools the grew 10% or more.

Filipino and African American student sub-groups increase (3 — 14.9%) in English Language Arts and Math while Foster Youth increased by
15% or more. We expect continued growth.

As measured by SBAC in grades 3-8 and 11, overall math achievement increased by 1.0 percentage point from 2022 to 2023. Math
achievement for SED increased by 1.15 percentage points; ELs increased by .76 percentage points.

ELA achievement for SED, as measured by the SBAC in grades 3-8 and 11 increased by 1.63 percentage points.

Science as measured by the California Science Test (CAST), increased by .73 percentage points, SWD increased by .34 percentage points,
and SED increased by .82 percentage points.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

The goal, metrics, desired outcomes, and actions for 2024-2025 are mostly consistent with the goal, metrics, desired outcomes, and actions
for 2023-2024, but there were some DataQuest changes that required source updates for CTE pathway metrics, as noted above.

We continue to provide professional development for our TK teachers and in-class support for students struggling with behaviors and social
emotional concerns. This support was provided thru instructional coaches and other district level staff.

In addition, actions 1.1 and 1.2 reflect several adjustments San José Unified made to its staffing model that have resulted from both
educational partner feedback and reflections on prior practice. TK teacher ratios were reduced from 24:1 to 20:1. The TK through 3™ grade
elementary specialist positions and specified ratios for 4" and 5" grade elementary specialist positions described in action 1.1 are new, with
the TK through 3 grade positions providing additional student instructional time in addition to preparation time for teachers. San José
Unified also modified the calculations for inclusion and mainstreaming in Special Education to provide increased support for this model,
introducing a mainstreaming staffing ratio at elementary schools for the first time and halving the staffing ratio for mainstreaming at
secondary schools. 2022/23 inclusion data from DataQuest indicates that SJUSD is above the state and county average for inclusion in
regular class for 80% or more of the day.

We are reducing special education contracted employees and increasing efforts to hire SJUSD employees in the necessary positions so we
can control the quality of the support for students with disabilities.

School psychologist and speech and language pathologist ratios were updated as well, with function field 3120 in the California School
Accounting Manual added to ensure all school psychologist spending is reflected in Goal 1. New job titles for English Learner program
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assistants (action 1.2) and paralibrarians (action 1.1) and the updated job descriptions for these positions also resulted from reflections on
how best to support students. Lastly, professional development for instructional staff was removed from action 1.3 because of changes San
José Unified made to the planned implementation of its Expanded Learning Opportunities Program.

The goal, metrics, desired outcomes, and actions for 2024-2025 are consistent with the goal, metrics, desired outcomes, and actions for
2023-2024, however, nurse and counselor full-time-equivalent positions remain the same, while enroliment has dropped significantly leading
to improved student to support staff ratios.

Action 1.4 will remain as is.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal
Goal # Description

A unified community that elevates opportunities for all. Funds allocated to this goal are in accordance with the following
2 function fields in the California School Accounting Manual: part of 2100, 2495, part of 2700, 3600, part of 4000, 4100-4999,
5000-5999, 7180, part of 7200, 7400-7490, part of 8300

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-24
Parent and Family Year: 2019 Year: 2021 Year: 2022 Year: 2023 Full Implementation
Engagement Full Implementation  Full Implementation | Full Implementation | Full Implementation | And Sustainability

Source: California
School Dashboard,
Parent and Family
Engagement,
Reflection Tool
Rating Scale
(Exploration and
Research Phase,
Beginning
Development, Initial
Implementation, Full
Implementation, Full
Implementation And
Sustainability)
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Metric

average (rounded to
the nearest rating)

(State Priority 3)

Parent and guardian
responses to “My
child feels accepted
and welcomed at this
school” prompt

Source: San José
Unified local climate
survey

(State Priority 6)

Parent and guardian
responses to “l am
satisfied with how my
child’s school
communicates with
me” prompt

Source: San José
Unified local climate
Survey

(State Priority 3;
State Priority 6)

Baseline

Year: 2021

Strongly Agree: 51%
Agree: 34%
Somewhat Agree: 9%

Somewhat Disagree:
2%

Disagree: 1%

Strongly Disagree:
1%

N/A or Don’t Know:
3%

Year: 2021
Strongly Agree: 46%
Agree: 34%

Somewhat Agree:
13%

Somewhat Disagree:
4%

Disagree: 2%

Strongly Disagree:
2%

Don’t Know: 0%

Year 1 Outcome

Year: 2022

Strongly Agree: 61%
Agree: 27%
Somewhat Agree: 7%

Somewhat Disagree:
2%

Disagree: 1%

Strongly Disagree:
1%

Year: 2022
Strongly Agree: 52%
Agree: 30%

Somewhat Agree:
11%

Somewhat Disagree:
3%

Disagree: 2%

Strongly Disagree:
2%

Year 2 Outcome

Year: 2023
Strongly Agree: 57%

Somewhat Agree:
29%

Somewhat Disagree:
5%

Strongly Disagree:
9%

Year: 2023

Prompt adjusted to
“Staff at my child’s
school communicate
well with parents”

Strongly Agree: 44%

Somewhat Agree:
31%

Somewhat Disagree:
14%

Strongly Disagree:
11%
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Year 3 Outcome

Year: 2023 (Not
administered in 2024)

Year: 2023 (Not
administered in 2024)

Desired Outcome for
2023-24

Somewhat Agree and
Strongly Agree
combined: 90%

Somewhat Agree and
Strongly Agree
combined: 90%
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Metric

Secondary school
students’ responses
to “How often do you
feel like you're a part
of this school?”
Prompt

Source: San José

Unified local climate
survey

(State Priority 6)

Employees’
responses to “l see a
clear link between my
work and the district’s
goals” prompt
Source: San José
Unified local climate
survey

(State Priority 6)

Baseline

Year: 2021 (middle
school students, high
school students,
alternative school
students)

Always: 31%, 16%,
37%

Most of the time:
38%, 39%, 22%

Sometimes: 219%,
30%, 27%

Rarely: 7%, 10%, 8%
Never: 3%, 4%, 6%

Year: 2021
Strongly Agree: 19%
Agree: 33%

Somewhat Agree:
24%

Somewhat Disagree:
8%

Disagree: 8%

Strongly Disagree:
6%

| Don’t Know: 1%

Year 1 Outcome

Year: 2022 (all
secondary students
combined)

Prompt adjusted to “I
feel like I'm a part of
this school”

Always: 20%
A lot of the time: 37%
Sometimes: 28%

A little of the time:
11%

Never: 5%

Year: 2022

Prompt adjusted to
“My work is
connected to the
district’'s goals”

Strongly Agree: 18%
Agree: 35%

Somewhat Agree:
22%

Somewhat Disagree:
9%

Disagree: 6%

Strongly Disagree:
8%

Year 2 Outcome

Year: 2023 (all
secondary students
combined)

Prompt adjusted to “I
feel like I fitin at my
school”

Strongly Agree: 20%

Somewhat Agree:
54%

Somewhat Disagree:
18%

Strongly Disagree:
7%

Year: 2023

Prompt adjusted back
to “I see a clear link
between my work
and the district’s
goals”

Strongly Agree: 35%
Somewhat Agree:
42%

Somewhat Disagree:
16%

Strongly Disagree:
7%
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Year 3 Outcome

Year: 2023 (all
secondary students
combined) (Not
administered in 2024)

Year: 2023 (Not
administered in 2024)

Desired Outcome for
2023-24

Somewhat Agree and
Strongly Agree
combined: 80%

Somewhat Agree and
Strongly Agree
combined: 80%
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Goal Analysis
An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

The action descriptions were implemented as planned during the 2023-2024 school year with varying degrees of fidelity. Staffing shortages
have improved but continued to be the biggest challenge. San José Unified’s formulaic, enrollment-projection-based staffing model provides
a floor for full-time-equivalent positions according to specified ratios and calculations continues to be a major success in providing schools
with predictability, ensuring the equitable allocation of resources and support.

Implementation of Family Engagement strategies has improved as we were able to fill the vacant manager in that department.
The substantive differences is the investment in our new communication tool, Parent Square.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Estimated Actual Expenditures were 17% higher than Budgeted Expenditures for action 2.1 and 2.3, Action 2.1 showed an increase primarily
due to salary increases in school site and department staff. In addition, we re-aligned enrollment staff to the appropriate action from 3.1 to
2.1. For 2.3, was a combination of additional transportation cost and investment in new communication tools software, Parent Square.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Action 2.1 & 2.3:
As noted above, the climate survey metrics in this goal area do not necessarily reflect representative feedback given low, non-random
response rates and may be influenced by circumstances outside of schools’ control, so they must be analyzed with those caveats in mind

and interpreted with caution, but they provide a potential window into understanding the effectiveness of San José Unified’s efforts to build a
unified community.

Over the 3 year cycle the percentage of responses to strongly or somewhat agree (questions listed in metrics table above) showed some
growth on the climate survey. Student's responses grew slightly, parent responses declined slightly, and staff responses increased
significantly.

The formal and informal feedback staff received throughout the year also indicated sincere community appreciation for the efforts of San
José Unified staff in welcoming students and keeping students and families engaged. At the same time, the fact that these percentages are
not quite as high as the desired outcomes may be a reflection of the continued importance of investments in these areas.

Action 2.2;

The new family engagement manager has been able to implement the strategies and provide the outreach to and programs for families of
foster youth, English Learners, and/or low-income students. Family liaisons on this team are assigned to Title | schools and
interpreter/translators help to ensure that the families of English Learners stay connected and informed and the manager has held regular
meetings to train and inform the family liaisons.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

The goal, metrics, desired outcomes, and actions for 2024-2025 are mostly consistent with the goal, metrics, desired outcomes, and actions
for 2023-2024, but the metric for parent and family engagement was updated to provide more detail and the wording in some of the climate
survey questions was adjusted (as noted above) to better integrate them with other revisions to this year’s climate survey. Since the revised

version of the climate survey uses a four-point response scale for most questions, desired outcome wording for the climate survey questions
was also adjusted to match the new scale.

In order to improve climate survey engagement, we plan to utilized a new tool and move the data collection window to the fall instead of the

spring. We believe this timing will improve the percentage of parents completing the survey and allow us analyze and respond to the data
before the school year ends.

Action 2.1:

The new job descriptions have improved flexibility and use of staff to support students. All classified staff now have a part of their job
description that allows them to support student supervision when needed. This supervision and increase interaction with students have led to
more positive relationships that makes students feel engaged and supported. In addition, we have determined that every high school will
receive 1 base assistant principal regardless of the enroliment due the unique needs and student activities at the high school.

Lastly, prom and athletics costs have been explicitly listed in action 2.3 to provide additional detail on some of the non-personnel spending
that helps to create a unified community.

We have determined that all actions are effective therefore we plan to continue.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal
Goal # Description

3 Enhanced resources that make the extraordinary ordinary. Funds allocated to this goal are in accordance with the following
function fields in the California School Accounting Manual: part of 2700, 3110, 3130-3149, 3700-3999, part of 4000, 7700

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-24
School attendance Year: 2020-21 Year: 2021-22 Year: 2022-23 Year: 2023-24 98%
rate (through June 10) (through June 7) (through June 8) (through May 29,
Source: San José 95.77% 91.61% 2024)
Unified, Infinite 91.34%
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Metric

Campus, Attendance,
Reports, ADM and
ADA Detail, CA-
specific attendance

(Required Metric,
State Priority 5)

Chronic absenteeism
rate

Source: DataQuest,
Absenteeism Data
report, Chronic

Absenteeism Rate

(Required Metric,
State Priority 5)

7t and 8" grade
dropout rate (may
include non-dropouts
such as out-of-state
transfers)

Source: CALPADS,
1.24 — Dropouts by
Subgroup, Total —
Selected Schools
divided by
DataQuest, Annual
Enrollment Data

Baseline

Year: 2018-19
All Students: 12.1%

English Learners:
14.7%

Foster Youth: 44.4%
Hispanic: 16.0%
Homeless: 49.0%

Socioeconomically
Disadvantaged:
17.0%

Students with
Disabilities: 20.4%

White: 9.3%
Year: 2019-2020
0.0%

Year 1 Outcome

Year: 2020-21
All Students: 9.9%

English Learners:
16.9%

Foster Youth: 52.9%
Hispanic: 15.4%
Homeless: 58.4%

Socioeconomically
Disadvantaged:
17.7%

Students with
Disabilities: 20.2%

White: 3.9%
Year: 2020-2021
0.1%

Year 2 Outcome

Year: 2021-22
All Students: 27.9%

English Learners:
39.2%

Foster Youth: 58.8%
Hispanic: 39.5%
Homeless: 64.0%

Socioeconomically
Disadvantaged:
42.1%

Students with
Disabilities: 42.7%

White: 17.2%
Year: 2021-2022
0.1%
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Year 3 Outcome

88.92%

Year: 2022-23
All Students: 28.0%

English Learners:
37.6%

Foster Youth: 53.1%
Hispanic: 38.3%
Homeless: 65.8%

Socioeconomically
Disadvantaged:
39.7%

Students with
Disabilities: 41.1%

White: 18.5%
Year: 2022-2023
0.3%

Desired Outcome for

2023-24

All Students: 7.1%

English Learners:
9.7%

Foster Youth: 34.4%

Hispanic: 11.0%
Homeless: 39.0%

Socioeconomically
Disadvantaged:
12.0%

Students with
Disabilities: 15.4%

White: 4.3%

0.0%
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Metric

report, District

Enrollment Multi-Year

Summary by Grade,
Grade 7 + Grade 8

(Required Metric,
State Priority 5)

High school dropout
rate

Source: DataQuest,
Four-Year Adjusted
Cohort Outcome
report, Dropouts
divided by Cohort
Students

(Required Metric,
State Priority 5)

Suspension rate

Source: DataQuest,
Suspension and
Expulsion Data
report, Suspension
Rate

(Required Metric,
State Priority 6)

Baseline

Year: 2019-20
All Students: 3.6%

English Learners:
8.8%

Foster Youth: 9.5%
Hispanic: 5.8%
Homeless: 14.9%

Socioeconomically
Disadvantaged: 5.0%

Students with
Disabilities: 7.2%

White: 1.5%

Year: 2019-20
All Students: 2.6%

English Learners:
3.9%

Foster Youth: 10.5%
Hispanic: 3.7%
Homeless: 7.3%

Socioeconomically
Disadvantaged: 4.4%

Year 1 Outcome

Year: 2020-21
All Students: 7.2%

English Learners:
19.6%

Foster Youth: 38.5%
Hispanic: 10.9%
Homeless: 42.2%

Socioeconomically
Disadvantaged:
10.8%

Students with
Disabilities: 17.1%

White: 4.2%
Year: 2020-21
All Students: 0.1%

English Learners:
0.2%

Foster Youth: 0.0%
Hispanic: 0.2%
Homeless: 0.0%

Socioeconomically
Disadvantaged: 0.2%

Year 2 Outcome

Year: 2021-22
All Students: 5.4%

English Learners:
16.7%

Foster Youth: 41.7%
Hispanic: 8.6%
Homeless: 29.6%

Socioeconomically
Disadvantaged: 8.3%

Students with
Disabilities: 17.8%

White: 2.0%

Year: 2021-22
All Students: 3.7%

English Learners:
4.9%

Foster Youth: 14.1%
Hispanic: 5.0%
Homeless: 9.4%

Socioeconomically
Disadvantaged: 5.7%
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Year 3 Outcome

Year: 2022-23
All Students: 9.4%

English Learners:
22.9%

Foster Youth: N/A
Hispanic: 14.1%
Homeless: 36.4%

Socioeconomically
Disadvantaged:
13.9%

Students with
Disabilities: 23.3%

White: 4.6%
Year: 2022-23
All Students: 4.7%

English Learners:
6.3%

Foster Youth: 15.9%
Hispanic: 6.6%
Homeless: 10.5%

Socioeconomically
Disadvantaged: 7.3%

Desired Outcome for
2023-24

All Students: 2.6%

English Learners:
7.8%

Foster Youth: 8.5%
Hispanic: 4.8%
Homeless: 13.9%

Socioeconomically
Disadvantaged: 4.0%

Students with
Disabilities: 6.2%

White: 1.0%

All Students: 1.6%

English Learners:
2.9%

Foster Youth: 9.5%
Hispanic: 2.7%
Homeless: 6.3%

Socioeconomically
Disadvantaged: 3.4%

Students with
Disabilities: 5.1%
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Metric

Expulsion rate

Source: DataQuest,
Suspension and
Expulsion Data
report, Expulsion
Rate

(Required Metric,
State Priority 6)

Goal Analysis

Baseline

Students with
Disabilities: 6.1%

White: 1.4%
Year: 2019-20
All Students: 0.0%

English Learners:
0.0%

Foster Youth: 0.0%
Hispanic: 0.0%
Homeless: 0.0%

Socioeconomically
Disadvantaged: 0.0%

Students with
Disabilities: 0.0%

White: 0.0%

Year 1 Outcome

Students with
Disabilities: 0.4%

White: 0.1%
Year: 2020-21
All Students: 0.0%

English Learners:
0.0%

Foster Youth: N/A
Hispanic: 0.0%
Homeless: N/A

Socioeconomically
Disadvantaged: N/A

Students with
Disabilities: N/A

White: 0.0%

An analysis of how this goal was carried out in the previous year.

Year 2 Outcome

Students with
Disabilities: 7.1%

White: 2.4%
Year: 2021-22
All Students: 0.1%

English Learners:
0.0%

Foster Youth: 0.0%
Hispanic: 0.1%
Homeless: 0.0%

Socioeconomically
Disadvantaged: 0.1%

Students with
Disabilities: 0.1%

White: 0.0%

Year 3 Outcome

Students with
Disabilities: 9.1%

White: 2.5%
Year: 2022-23
All Students: 0.1%

English Learners:
0.1%

Foster Youth: 0.0%
Hispanic: 0.1%
Homeless: 0.4%

Socioeconomically
Disadvantaged: 0.1%

Students with
Disabilities: 0.2%

White: 0.0%

A description of any substantive differences in planned actions and actual implementation of these actions.

Desired Outcome for
2023-24

White: 1%

All Students: 0.0%

English Learners:
0.0%

Foster Youth: 0.0%
Hispanic: 0.0%
Homeless: 0.0%

Socioeconomically
Disadvantaged: 0.0%

Students with
Disabilities: 0.0%

White: 0.0%

The action descriptions were implemented with varying degrees of fidelity as planned during the 2023-2024 school year. Staffing shortages
continued to be the biggest challenge, but the needs-based assignment of staff by the Student Services and Technology departments
continued to ensure the equitable allocation of resources and supports and enable the delivery of enhanced resources that make the

extraordinary ordinary.

To address the increased need for Tier 3 support, more kids needed support which led to the increase of the contracts for these services.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
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Estimated Actual Expenditures were about 11% lower than Budgeted Expenditures for action 3.2 primarily because of substantially decrease
investments in personnel cost and provider contracts for ELOP. We established the 2023-2024 school year ELOP budget based on the 2023
summer program costs. During the school year we were able to collect actual data regarding enroliment and needed staff, which helped
caused the decrease in our budgeted expenditure for action 3.2.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

As noted above, the metrics in this goal area — attendance metrics in particular — may be influenced by numerous factors, many of which
operate outside of schools and are influenced by actions in other goal areas, and do not necessarily reflect strengths or deficiencies in
educational programs. While San José Unified monitors them to help identify focus areas and populations that may need extra support, and
to tailor staffing allocations, trainings, and resources accordingly, they do not necessarily indicate the effectiveness of the specific actions in
making progress toward the goal. The lasting effects of the pandemic make it difficult to determine the effectiveness as student behaviors
and attendance continue to be areas of focus.

The effectiveness of the actions in this goal area in the 2023-2024 LCAP can be seen in San José Unified staff's continual review of student
data and needs and adjustment of strategies in response to data and needs. Schools can actually review student attendance and chronic
absenteeism data every day and view a detailed report by student, which they have been using to target outreach and support accordingly.
Centralized and school-based staff have also effectively focused on providing support in response to misbehaviors rather than on punitive
measures like suspensions.

Action 3.1 & 3.2

The Student Services department, in coordination with both counselors on staff and the school-linked services with which they contract, has
been effective in connecting all students with an identified need to emotional and mental support services.

Action 3.3& 34

Staff has been also supporting specific students, such as unduplicated groups and student education. Chronic absenteeism decreased
slightly from 2021-2022 to 2022-23, with socioeconomically disadvantaged, African American, and Two or more races declining significantly.
Suspensions and expulsions increased slightly affecting all subgroups except white and two or more races and we will continue to provide
support in this area.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

There are no anticipated changes to this goal, metric, actions, or desired outcomes based on the progress we have seen in the state
dashboard and our interim data.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goal

Goal # Description
An efficient system that asks and answers the questions “why” and “what if?” Funds allocated to this goal are in accordance
4 with the following function fields in the California School Accounting Manual: 6000-6999, 7100-7179, 7190-7199, some

7200, 7210-7399, 7500-7699, 8000-9199, 9210-9999

Measuring and Reporting Results

Metric

Basics: Teachers,
Instructional
Materials, Facilities

Source: California
School Dashboard,
Basics: Teachers,
Instructional

Materials, Facilities

(State Priority 1)

Baseline

Year: 2019

Mis-Assignments (0
EL) Of Teachers Of
English Learners: 15

Percent of Students
Without Access To
Their Own Copies Of
Standards-Aligned
Instructional
Materials For Use At
School And At Home:
0

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): 0

Year 1 Outcome

Year: 2021

Mis-Assignments (0
EL) Of Teachers Of
English Learners: 5

Percent of Students
Without Access To
Their Own Copies Of
Standards-Aligned
Instructional
Materials For Use At
School And At Home:
0

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): 0

Year 2 Outcome

Year: 2022

Teacher Mis-
Assignments and
Vacant Teacher
Positions (note that
the first number listed
corresponds to Mis-
Assignments (0 EL)
Of Teachers Of
English Learners): 2,
59,61.4

Percent of Students
Without Access To
Their Own Copies Of
Standards-Aligned
Instructional
Materials For Use At
School And At Home:
0

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): 0
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Year 3 Outcome

Year: 2023

Teacher Mis-
Assignments and
Vacant Teacher
Positions (note that
the first number listed
corresponds to Mis-
Assignments (0 EL)
Of Teachers Of
English Learners): 4,
58, 31

Percent of Students
Without Access To
Their Own Copies Of
Standards-Aligned
Instructional
Materials For Use At
School And At Home:
0

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including

Deficiencies And

Desired Outcome for
2023-24

Mis-Assignments (0
EL) Of Teachers Of
English Learners: 0

Percent of Students
Without Access To
Their Own Copies Of
Standards-Aligned
Instructional
Materials For Use At
School And At Home:
0

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): 0
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Extreme
Deficiencies): 0
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Desired Outcome for
2023-24

Whether annual Year: 2021 Year: 2022 Year: 2023 Year: 2024 Yes
expenses are either
within 15% of
projections or San
José Unified can
explain the
discrepancy between
annual expenses and
projections

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome

Yes Yes Yes Yes

Source: San José
Unified budget

Goal Analysis
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

The action descriptions were implemented as planned during the 2023-2024 school year with varying degrees of fidelity. Staffing shortages
continued to be the biggest challenge, but departments continued to pursue opportunities to improve efficiencies. Our schools are safe and
well maintained.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Estimated Actual Expenditures was 22% higher than Budgeted Expenditures for action 4.3 primarily because of increases in repair and
maintenance cost, operational costs, utility and liability claims.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.
Action 4.3: We have determined that all actions are effective therefore we plan to continue to provide safe, well-maintained facilities.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

The goal, metrics, desired outcomes, and actions for 2024-2025 are consistent with the goal, metrics, desired outcomes, and actions for
2023-2024, but the metric for teacher, instructional materials, and facilities basics was updated to reflect changes in the California School
Dashboard.
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Goal

Goal # Description

5 Relationships and supports that motivate foster youth and connect them to school.

Measuring and Reporting Results

Desired Outcome for
2023-24

Chronic absenteeism | Year: 2018-19 Year: 2020-21 Year: 2021-22 Year: 2022-23 Foster Youth: 34.4%
rate Foster Youth: 44.4% | Foster Youth: 52.9% Foster Youth: 58.8% | Foster Youth: 53.1%

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome

Source: DataQuest,
Absenteeism Data
report, Chronic

Absenteeism Rate

(Required Metric,
State Priority 5)

Goal Analysis
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

The action descriptions were implemented as planned during the 2023-2024 school year. Staffing shortages continued to be the biggest
challenge, but staff continued to focus on relationships and supports with foster youth as part of their work to build a unified community.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Budgeted Expenditures and Estimated Actual Expenditures were both $0 because investments in this required new goal are reflected in
goals 1-4 (goals 1-4 contain all budgeted general fund expenditures in San José Unified).

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Action 5.2 & 5.4: The effectiveness of the actions in this goal area in the 2023-2024 LCAP can be seen in the 2023 Dashboard and the fact
that San José Unified is no longer identified as Differential Assistance for Foster Youth.
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A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Foster youth is included as an Unduplicated student group. This goal will not be continuing.

The goal, metrics, desired outcomes, and actions for 2024-2025 are consistent with the goal, metrics, desired outcomes, and actions for
2023-2024.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Instructions

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.gov.

Complete the prompts as instructed for each goal included in the 2023—-24 LCAP. Duplicate the tables as needed. The 2023-24 LCAP Annual
Update must be included with the 2024-25 LCAP.

Goals and Actions

Goal(s)
Description:
Copy and paste verbatim from the 2023-24 LCAP.

Measuring and Reporting Results
» Copy and paste verbatim from the 2023—-24 LCAP.

Metric:
» Copy and paste verbatim from the 2023-24 LCAP.

Baseline:
» Copy and paste verbatim from the 2023-24 LCAP.

Year 1 Outcome:
» Copy and paste verbatim from the 2023-24 LCAP.

Year 2 Outcome:
» Copy and paste verbatim from the 2023-24 LCAP.

Year 3 Outcome:

* When completing the 2023-24 LCAP Annual Update, enter the most recent data available. Indicate the school year to which the data
applies.

Desired Outcome for 2023-24:
» Copy and paste verbatim from the 2023-24 LCAP.
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Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Desired Outcome

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome for Year 3
(2023-24)

Enter information
Copy and paste Copy and paste Copy and paste Copy and paste in this box when Copy and paste
verbatim fromthe | verbatimfromthe | verbatimfromthe | verbatimfromthe  completing the verbatim from the
2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP 2023-24 LCAP.
Annual Update.

Goal Analysis

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

A description of any substantive differences in planned actions and actual implementation of these actions.

e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

e Describe the effectiveness or ineffectiveness of the specific actions in making progress toward the goal during the three-year LCAP
cycle. “Effectiveness” means the degree to which the actions were successful in producing the desired result and “ineffectiveness”

means that the actions did not produce any significant or desired result.
o Insome cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.
o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the

context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
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is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action
and must include a description of the following:

= The reasons for the ineffectiveness, and
= How changes to the action will result in a new or strengthened approach.

California Department of Education
November 2023
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Local Control and Accountability Plan 2024-2027

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Fortunata Hermoso fhermoso@sjusd.org
Manager, State & Federal Programs 408.535.6705

San José Unified School District

Plan Summary 2024-2025

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

SJUSD Vision: Preparing today’s students to be the thinkers, leaders, and creators of tomorrow.
SJUSD Mission: Uniting as one community, we elevate opportunities for all.

San José Unified is a diverse, innovative school district serving approximately 25,000 students in grades TK-12 across 41 schools in north,
central, and south San José: 26 elementary schools, 1 K-8 school, 6 middle schools, 6 high schools, and 2 alternative schools. Student
demographics vary considerably by location, with socioeconomic disadvantage most concentrated in the north and least concentrated in the
south. Systemwide, approximately half of San José Unified students are Hispanic, approximately two-fifths are socioeconomically
disadvantaged, approximately one-fifth are English Learners, and approximately one-eighth have disabilities.

SJUSD is committed to providing comprehensive educational services for TK-12 students in safe, well-maintained schools. Our schools are
staffed by quality teachers and support staff who meet the highest professional standards, ensuring every student receives the best possible
education. Two-Way Bilingual Immersion, English language development, Career Technical Education, visual and performing arts (VAPA),
Montessori, Environmental Science, International Baccalaureate, and special education are among the many programs the district provides,
reflecting our dedication to a well-rounded education.

In March 2024, Broadway High was designated a Model Continuation High School for demonstrating extraordinary commitment to students
and their families and for providing a myriad of educational options, mental health resources, and other support services. By listening
“through this whole student’s ears,” Broadway staff understand, respect, and value student goals, challenges, and lived experiences.

We are required to identify all schools receiving Equity Multiplier funding. Those schools are our alternative schools, Broadway Continuation
and Liberty Alternative schools. It is expected that we will spend the funds over this 3 year LCAP Cycle.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.
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It is important to note that Dashboard indicators may be influenced by numerous other factors, many of which operate outside of schools and
a given indicator does not necessarily reflect strengths or deficiencies in educational programs. That said, San José Unified staff are
committed to doing everything within their power to address opportunity gaps. Staff continually use formative (ongoing) and summative
(overall) student data to help identify focus areas and populations needing extra support and tailor staffing allocations, training, and
resources accordingly.

Guided by San José Unified's equity policy, centralized departments will continue to support schools as they deploy staff, implement
programs, provide training, and assign resources according to the needs of their student populations, focusing primarily on support for
students with disabilities, English Learners, foster and homeless youth, and socioeconomically disadvantaged students. Recruiting and
retaining the high-quality staff who do this work has become more of a challenge given the high cost of living in the area, so continued
investments in employees remain a top priority.

San José Unified consistently meets standard on the Local Indicators:

Priority 1: Basics- Teachers, Instructional Materials, Facilities
Above state average in the percentage of appropriately assigned teachers; students access curriculum-aligned instructional materials; and
our school facilities are safe, clean and functional.

Priority 3: Parent and Family Engagement
Full Implementation in most areas included in this measure with a self-rating of Initial Implementation in progress toward providing
professional learning and support to teachers and principals to improve a school’s capacity to partner with families.

Priority 6: Local Climate Survey
We consistently use the climate survey data to identify areas of strength and opportunities for improvement. The data was used to identify
social-emotional learning and counseling support as an area of focus.

School staff members support students in different ways.

Goal 1, Rigorous Curriculum, investments are focused on addressing academic gaps among the students. Our actions aligned to this goal
already show growth for some subgroups based on 2023 State Dashboard results:

English Learner Progress: Gunderson HS, Broadway HS, Leland HS, Anne Darling ES, and Bret Harte MS, increased significantly and
eleven other schools increased.

English Language Arts (ELA): Gunderson HS and Terrell ES increased significantly and 12 other schools increased; Foster Youth (FY)
increased significantly, and Filipino (FI) student subgroups increased.

Math: Gunderson HS, Broadway HS, Leland HS, Allen at Steinbeck ES, Almaden ES, Gardner ES, and Terrell ES increased significantly and
12 other schools increased; Foster Youth (FY) increased significantly, and African American (AA), Filipino (FI), White (WH), and Multiple
Races (MR) student subgroups increased.

Goals 2 and 3, the Unified Community and Enhanced Resources, investments address gaps in student social and emotional well-being
indicators, such as chronic absenteeism and suspensions. Due to the heavy emphasis on creating a positive school climate and improving
attendance, we saw an improvement in our overall Chronic Absenteeism rate. We continue to support a positive school climate and pupil
engagement.
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Chronic Absenteeism: Allen at Steinbeck ES, Anne Darling ES, Booksin ES, Canoas ES, Empire Gardens ES, Gardner ES, Grant ES,
Hammer Montessori ES, Horace Mann, Lowell ES, Schallenberger ES, Terrell ES, Washington ES, and Willow Glen ES declined
significantly and 7 other schools declined; Socioeconomically Disadvantaged, African American, and Two or More Races subgroups declined
significantly and 6 other student subgroups declined.

Suspension: Horace Mann ES, River Glen K-8, Terrell ES, and Rachel Carson declined significantly and 6 other schools declined.
Goal 4, Efficient Systems, ensures that investments in the other three primary goal areas can operate as effectively as possible.

Goals 5 and 6 address the two schools receiving Equity Multiplier funds and address the lowest indicators for those schools and the goals
identified by the school communities. Multiple goal areas include staffing and/or resources assigned to enhanced support for specific student
subgroups rather than based on overall student counts.

Per LCAP instructions, districts must identify indicators, schools, and specific student subgroups receiving the lowest performance level on
one or more state indicators on the 2023 Dashboard. These schools have all addressed these opportunities for improvement in their School
Plan for Student Achievement (SPSA) and began providing interventions in the 2023-24 school year that will continue into the 2024-25
school year.

Schools that received the lowest performance level on one or more state indicators on the 2023 Dashboard: Booksin ES, Castillero MS,
Empire Gardens ES, Ernesto Galarza ES, Grant ES, Herbert Hoover MS, Horace Mann ES, John Muir MS, Liberty Alternative, Lowell ES,
Merritt Trace ES, Muwekma Ohlone MS, Rachel Carson ES, San José HS, Selma Olinder ES, Washington ES, Willow Glen MS

Subgroup abbreviations: All Students (All), English Learner (EL), Homeless Youth (HY), Students with Disabilities (SWD), Socioeconomically
Disadvantaged (SED), Foster Youth (FY), African American (AA), Pacific Islander (PI), Filipino (Fl), Hispanic (HI), Multiple Races (MR),
White (WH)

Student groups within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard: English
Language Arts (ELA): EL, HY, and SWD. Math: EL, HY, SED, and SWD. Suspension Rate: FY, HY, SWD, AA, and PI. Chronic Absenteeism:
HY and FIl. Graduation Rate: EL and HY. College and Career Readiness: HY

Student groups within a school that received the lowest performance level on one or more state indicators on the 2023 Dashboard:

English Language Performance Indicator (ELPI): Ernesto Galarza ES (EL), Lowell ES (EL), Rachel Carson (EL), Herbert Hoover MS (EL),
John Muir MS (EL), Liberty (EL)

English Language Arts: Allen at Steinbeck (SWD), Almaden (HI), Anne Darling (EL, HI), Canoas (EL), Empire Gardens (ALL, EL, SED, HI),
Ernesto Galarza (All, EL, SED, HI), Grant (All, EL, SED, SWD, HI), Horace Mann (All, EL, SED, HI), Lowell (All, EL, SED, HI), Merritt Trace
(EL), Schallenberger (SWD), Simonds (SWD), Washington (All, EL, SED, HI), Bret Harte (SWD), Castillero (All,EL), Herbert Hoover (EL,
SWD), Muwekma Ohlone (EL, SED, HI, ELA), John Muir (EL, SWD), Willow Glen Middle (EL, SWD), Pioneer (EL, SED, SWD), San José
(HI), Willow Glen High (EL), Liberty (All, SED)

Math: Empire Gardens (ALL, EL, SED, HI), Ernesto Galarza (All, EL, HI), Grant (SWD, HI), Horace Mann (EL, SED, HI), Lowell (All, EL, SED,
HI), Schallenberger (SWD), Simonds (SWD), Bret Harte (SWD), Castillero (EL, SWD), Herbert Hoover (All, EL, SED, SWD, HI), John Muir (EL,
SED, SWD, HI), Muwekma Ohlone (All, SED, HI), Willow Glen Middle (EL, SED, SWD, HI), Abraham Lincoln (SED, HI), Gunderson (EL, SWD,
HI), Pioneer (EL, SED, SWD), San José (All, SED, HI), Liberty (All, SED, HI)
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Suspension Rate: Empire Gardens (All, SED, HI), Merritt Trace (SED, SWD), Reed (EL, SED, HI), Selma Olinder (All, EL, SED, HI), Willow
Glen Elementary (SWD), Bret Harte (SED, HI), Castillero (EL, SED, SWD, HI), Herbert Hoover (All, EL, SED, SWD, AA, HI), John Muir
(All, EL, SED, SWD, AA, HI, MR), Muwekma Ohlone (All, EL, HOM, SED, SWD, HI), Abraham Lincoln (EL, SWD), Gunderson (SWD, AA),
San José (SED, SWD), Willow Glen High (EL, SWD, HI), Broadway (SWD)

Chronic Absenteeism: Alimaden (SWD, HI), Booksin (ALL, EL, SED, HI), Empire Gardens (SED), Ernesto Galarza (All, EL, HI), Graystone
(HI), Hacienda (SED), Los Alamitos (HI, WH), Merritt Trace (All, EL, SED, SWD, HI), Rachel Carson (WH), Schallenberger (EL, HI), Selma
Olinder (All, EL, SED, SWD, HI), Terrell (SWD), Bret Harte (EL, SED, SWD, HI), Castillero (EL, SED, HI), Herbert Hoover (All, EL, SED,

SWD, HI, MR), John Muir (All, SWD, HI, MR), Muwekma Ohlone (All, EL, SED, HI, WH), Willow Glen Middle (All, EL, SWD, HI, WH), Liberty
(All, SED, HI)

College and Career Readiness: Gunderson (EL, SWD), Willow Glen High (SWD), Broadway (All, EL, SED, HI), Liberty (All, EL, SED, HI)
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Reflections: Technical Assistance

As applicable, a summary of the work underway as part of technical assistance.
SJUSD is eligible for Technical Assistance for English Learner Academics and Graduation; Homeless Youth Academics, Graduation,
Chronic Absenteeism, Suspension, and College and Career Readiness; and Students with Disabilities Academics and Suspension.

Staff from our McKinney Vento office, Student Services, and State and Federal Programs work with the Santa Clara County Office of
Education to develop, implement, and monitor a plan to improve the outcomes for students experiencing homelessness, focusing on
improving academics.

Curriculum and Instruction staff have reviewed and adjusted the reclassification process, with site staff and DELAC's input to better align with
the California Education Code (EC) and to provide more opportunities for English Learner students to demonstrate their proficiency. District
staff worked closely with target elementary schools to help them better understand the ELPAC assessment, and staff met repeatedly with
high school administrators and counselors to review student transcripts and provide academic support and credit recovery options.
Comprehensive high school staff meet with students who are not on track to graduate within four years and encourage them to transfer to
one of our alternative schools for a fifth year, allowing them to earn a diploma.

Special Education staff are improving reclassification processes for students with disabilities and implementing EC 51225.2 to move
appropriate students from Certificate of Completion to the California Graduation Plan, where they can earn a diploma.

Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Empire Gardens ES, Ernesto Galarza ES, Lowell ES, Herbert Hoover MS, John Muir MS, Muwekma Ohlone MS, and Liberty Alternative

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
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All Comprehensive Support and Improvement (CSI) schools were first identified in February 2024, and district personnel engaged in a series
of collaborative sessions with the principals of each school to help them conduct their needs assessment and develop a focus for their
improvement plan. These meetings were dedicated to a comprehensive review of pertinent data, identifying root causes, and formulating
strategic plans grounded in evidence-based methodologies.

Moreover, in the spring, Curriculum and Instruction staff conducted classroom walkthroughs alongside school administrators, observing the
instructional practices and the consistent application of systematic teaching approaches. These observations served as foundational data
points, facilitating the identification of focal areas necessitating targeted professional development. It's imperative to note that within the San
José Unified School District, all educators adhere to an instructional framework deeply rooted in the principles espoused by Fisher and Frey's
Gradual Release of Responsibility model. The rubrics utilized for observations and data collection align with this framework, ensuring
coherence and fidelity in implementation across all schools.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

This collaborative approach will continue into the 2024-2025 academic year, perpetuating a cycle of continuous improvement. Future
engagements will encompass a multifaceted approach, including ongoing classroom observations, real-time monitoring of formative data
points, and tailored leadership coaching sessions. This sustained commitment to collaboration and refinement underscores the district's
unwavering dedication to fostering educational excellence and equitable outcomes for all stakeholders within the San José community.

After every assessment period, district staff will meet with school leaders to observe instruction, review data, discuss implementation, and
determine the effectiveness of the identified strategies. The principal will share the progress regularly with the School Site Council (SSC).
Each year of CSI eligibility will result in increased support from district office staff.
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the

development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s)

Process for Engagement

Parents

Per California Education Code Section 52062, San José Unified has two committees, the District English
Learner Advisory Committee (DELAC) and the Voluntary Integration Plan Committee (VIP), designated
to provide feedback on the LCAP yearly, and we respond to the feedback in writing. Additionally, parent
and community meetings are designed to engage with Strategic Plan and LCAP goals throughout the
school year, to reflect on progress and determine priorities going forward:

Advisory Committee on Use of SJPD Officers, Budget Advisory Committee (BAC), Citizens’ Bond
Oversight Committee (CBOC), Community Advisory Committee for Special Education (CAC-SE), which
also had the opportunity to discuss the full LCAP in May, Parcel Tax Oversight Committee (PTOC),
School Site Council (SSC), each school engages parents and staff in developing and monitoring the
School Plan for Student Achievement (SPSA) which is aligned to the district strategic plan and the LCAP.
This committee identifies goals and strategies to address the school data, including at the schools
receiving Equity Multiplier Funds.

DELAC: delved deeply into relevant major LCAP goals and actions with DELAC and received feedback
at their 04/22/2024 and 05/20/2024 meetings, responding to their comments in writing by 5/20/2024.
Highlights of questions asked are as follows: clarification on how does the funds get allocated, more
communication on how services and programs are allocated, understanding of counselor to student ratio,
and additional janitorial services at each site.

VIP: delved deeply into relevant major LCAP goals and actions with VIP and received feedback at their
05/06/2024 meeting, responding to their comments in writing. Highlights of questions asked are as
follows: Increased knowledge of what software the students are using, and do we have enough staff
(counselors, campus supervisors, custodians) on each site and how is the amount determined.

Public hearing for the LCAP during regularly scheduled Board meeting: 6/13/2024.

Scheduled LCAP adoption date: 6/27/2024
Approved 2024 - 2025 LCAP and DELAC/VIP/CAC-SE responses will be posted on the San Jose
Unified website by July 3rd, 2024.
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Educational Partner(s)

Process for Engagement

Scheduled LCAP adoption date: 6/27/2024

Teachers

School Site Council (SSC), each school engages parents and staff in developing and monitoring the
School Plan for Student Achievement (SPSA) which is aligned to the district strategic plan and the LCAP.
This committee identifies goals and strategies to address the school data, including at the schools
receiving Equity Multiplier Funds.

Principals and Administrators

Principals and administrators are engaged on an ongoing basis, both formally and informally, to reflect on
progress and determine priorities going forward. The Strategic Plan, the LCAP, and the budget continue
to reflect priorities that are identified during these conversations and developed throughout the year:
Monthly Leadership Network meeting that includes all district administrators and principals; Monthly
Assistant Principals with Student Services or Curriculum and Instruction; Weekly Management Webex
meetings include all administrators in the district.

SELPA Administrator: consultation on May 8, 2024

Local Bargaining Units

Leaders in our local bargaining units are engaged on an ongoing basis, both formally and informally,
through our biweekly Employee Group Leader Meetings, which include the Superintendent’s Council,
Director of Human Resources, and our Strategic Project manager. Additionally, the presidents of our
three bargaining units are included in the monthly Cabinet meetings, which also include the
Superintendent’s Council and all department directors. These meetings are planned to reflect on LCAP
progress and identify future priorities.

Other School Personnel

Each school has a School Site Council (SSC) to engage parents and staff in developing and monitoring
the School Plan for Student Achievement (SPSA), which is aligned with the district strategic plan and the
LCAP. This committee identifies goals and strategies to address the school data, including at the schools
receiving Equity Multiplier Funds and meets throughout the school year to review interim data and refine
strategies as needed.

Students

At the high school level, including Equity Multiplier schools, students are members of the SSC and
participate in developing and monitoring the SPSA, which is aligned with the district strategic plan and
the LCAP.

The Intradistrict Leadership Committee (ILC) is comprised of students from each of San José Unified’s 6
comprehensive high schools. It meets at least six times a year to identify priorities and provide feedback
to staff.

Student Board Member and alternate: Attend every board meeting and actively participate in reviewing
data, questioning staff, and offering suggestions or additional areas for reflection.
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A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

San José Unified staff engage students, teachers, staff, and families on an ongoing basis, both formally and informally, to reflect on progress
and determine priorities going forward. The Strategic Plan, the LCAP, and the budget continue to reflect priorities that are identified during
these conversations and developed throughout the year. Everything that is consistent from previous years is a result of extensive work with
the community and employee groups.

The need for continued academic and behavioral interventions as well as social and emotional supports and was one of the most common
themes emphasized by educational partners, including those in DELAC, VIP, and CAC-SE.

With staffing challenges, extreme student behaviors, and academic gaps all becoming more common since the pandemic, employee groups
also commonly emphasized the importance of continued investments in recruiting and retaining high-quality staff. They discussed how
updated job descriptions, staffing ratios, and contract language along with continued collaborative conversations about how to approach
teaching, learning, and district operations could improve work conditions and hence learning conditions for students.

Goal 1, Rigorous Curriculum, is meant to elucidate how San José Unified allocates staffing and resources to address academic gaps.
Special Education staffing decisions, including increases in support for inclusion and mainstreaming in general education classrooms, have
been influenced by feedback from CAC-SE; the creation of elementary specialist positions was also influenced by feedback from employee
groups.

Goal 2, Unified Community, is meant to elucidate how San José Unified allocates staffing and resources to promote communication and
engagement with families. In both Goals 1 and 2, feedback from employee groups drove an update to classified positions such as English
Learner program assistant, family liaison, and office manager.

Part of Goal 3, Enhanced Resources, is meant to clarify how San José Unified allocates staffing and resources to support students’ social
and emotional wellbeing; San José Unified has continued to increase school-linked services substantially, allocate counseling staff to support
schools based on student needs, and increase professional development for high school counselors to provide individual and small group
counseling support for both social and emotional and academic needs in response to student, parent, and employee feedback. Student-
counselor ratios have also been reduced in accordance with educational partners’ emphasis on students’ social and emotional wellbeing,
with the number of counselors remaining constant despite declining student enrollment; 2019: 441.33 students for every SJUSD counselor;
2023: 361 students for every SJUSD counselor. The addition of the State & Federal Programs office was in response to additional state
requirements and reports. This office implements the extended day and year programs in addition to ensuring compliance with various
applicable laws and regulations.

Goal 4, Efficient System, is a little less responsive to specific input from educational partners, but it is an essential piece of the budget that is
included in the LCAP to help educational partners understand the staffing and resources allocated to the behind-the-scenes work that makes
the other goals possible.

Equity Multiplier goals and actions are aligned with the focus developed at the site and directly result from the engagement process
described above. Schools are identified by the state to receive these funds based on the percentage of students qualifying as
socioeconomically disadvantaged and the high mobility of students at these schools.

Adjustments to actions described in this plan were based on the feedback described above. Our staffing ratios are based on feedback from
employee groups and adding a minimum Base Assistant Principal for High Schools is based on feedback from staff, parents, and students to
provide a safe, and supportive school climate. Data review and discussion with staff and parents led to the addition of data systems to better
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monitor English Learner achievement and progress that will support earlier intervention for students at risk of becoming Long Term English
Learners (LTELS).

SELPA Administrator confirmed that we have actions addressing students with disabilities in Goals 1 and 5 and that our metrics addressed
their achievement. Goal 5 is specifically for Broadway and our administrator asked clarifying questions and we responded by incorporating
the feedback to the actions.

Feedback primarily focused on making the information more accessible for parents. The format has been adjusted when possible and
language simplified or clarified based on input.
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Goals and Actions
Goal

Goal # Description Type of Goal

A rigorous curriculum that inspires all students to discover their own greatness - We provide a safe, |Broad
respectful, supportive, and rigorous learning experience for every student.

State Priorities addressed by this goal.

Implementation of state standards (2), Student Achievement (ELA, Math, EL Progress (4), Student Engagement (5), Course Access (7) and
Pupil Outcomes (8)

An explanation of why the LEA has developed this goal.

All students deserve to learn a challenging and inspiring curriculum that is aligned to state standards and taught effectively. Investments in
an innovative workforce that plans and delivers high-quality lessons, assesses student progress, develops intervention strategies, provides
targeted and/or individualized support to certain students, supports with instructional resources, and identifies areas for instructional
improvement and growth are the primary way of providing such a curriculum. While the metrics in this goal area may be influenced by
numerous factors, many of which operate outside of schools and which do not necessarily reflect strengths or deficiencies in educational
programs, San José Unified staff are committed to doing everything within their power to address opportunity gaps. Staff closely monitors
metrics to help identify focus areas and populations that may need extra support, and to tailor staffing allocations, trainings, and resources
accordingly.

The SJUSD strategic plan identifies the measurement for this goal. “Our students excel — All schools and student groups will score in the two
highest performance levels on the California School Dashboard for English language arts, mathematics, English Learner progress,
graduation rate, and college and career readiness.”

The LCAP goals, metrics, and actions/services are aligned to the SJUSD Strategic Plan and are based on data. Evidence to support the
inclusion of this goal focuses specifically on academic achievement, as illustrated on the 2023 California Dashboard indicating that we have
not met our goal. Actions and services in this goal will help teachers and students improve with regard to mastery of standards as well as to
learn and develop the content and skills necessary to continue high levels of achievement.
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Measuring and Reporting Results

Metric
#

1
(Priority

2a &
2b)

(Priority
4)

3

(Priority
4)

Metric

Implementation of
Academic Standards

Source: California
School Dashboard
Local Performance
Indicators,
Implementation of
Academic
Standards,
Reflection Tool
Rating Scale
English Language
Arts (ELA)

Percent
Meet or exceeded

Standard
expectations

State Standardized
Assessment

Source: DataQuest
English Language
Arts (ELA):

Percentage of
students who
demonstrate college
preparedness
pursuant to the Early
Assessment

Program (Standard
Exceeded/Level 4)

Source: DataQuest

Baseline

Year: 2024

Full Implementation
and Sustainability:
22 of 23

ELD 5 out of 5 Full
Implementation and
Sustainability

Year: 2022-23

Grades 3-8 &11:
50.42%

EL: 6.51%
FY: 20%
SED: 28.69%
SWD: 17.68%
HIS: 31.28%
HY: *

Year: 2022-23

Grades 11:
26.92%

EL: 0%
SED: 13.01%
SWD: 3.37%

Local Control and Accountability Plan Template

. (* less than 11 in subgroup)

2024-2025 LCAP
Year 1 Outcome

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

Full Implementation
and Sustainability:
23 of 23

ELD 5 out of 5 Full
Implementation and
Sustainability

Grades 3-8 &11:
53%

EL: 9.51%
FY: 23%
SED: 31.69%
SWD: 20.68%
HIS: 33.28%
HY: *

Grades 11:
29.92%

EL: 3%
SED: 16%
SWD: 6% : *

Current Difference
from Baseline
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Metric

4

(Priority
4)

5

(Priority
4)

6

(Priority
4)

Metric

Mathematics

State Standardized
Assessment-
Percent Meet or
exceeded standard
expectations.

Source: DataQuest

Math:

Percentage of
students who

demonstrate college

preparedness

pursuant to the Early

Assessment
Program (Standard
Exceeded/Level 4)

Source: DataQuest

Science

State Standardized
Assessment-
Percent Meet or
exceeded standard
expectations

Source: DataQuest

Baseline

Year: 2022-23

Grades 3-8 &11:
39.57%

EL: 6.76%
FY:26.7%
SED: 17.08%
SWD: 14.61%
HIS: 18.02%
HY: *

Year: 2022-23
Grade 11: 18.07%

EL:0.70%
FY: *
SED:4.71%
SWD: 1.92%

Year: 2022-23

Grades 5, 8 &11:
36.3%

EL:1.6%
FY: *
SED: 16.9%

Local Control and Accountability Plan Template

2024-2025 LCAP
Year 1 Outcome

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

Grades 3-8 &11:
42%

EL: 9.76%
FY:29.7%
SED: 20.08%
SWD: 17.81%
HIS: 21.02%
HY: *

All Students: 21%

EL: 3%
FY: *
SED: 7%
SWD: 4.92

Grades 5, 8 &11:
39.3%

EL:4.6%
FY: *
SED: 19.9%

Current Difference
from Baseline
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Metric

v

(Priority
4)

8

(Priority
4)

9

(Priority
4)

10

(Priority
4)

Metric

No Dashboard
Colors Assigned

Source: DataQuest

English Learner

Proficiency
Assessment

(ELPAC)
Percentage making
progress toward
English language
proficiency

Source: DataQuest

English Learner
reclassification rate

Source: DataQuest

Long-Term English
Learner (LTEL)

Source: DataQuest,
"At-Risk" and Long-
Term English
Learners (LTEL) by
Grade divided by
Ever-EL

Percentage of

graduates meeting
ucC/CsuU

requirements

2024-2025 LCAP
Year 1 Outcome

Baseline

SWD: 13.9%

Year: 2022-23

43.6%

Year: 2022-23

9.6%

Year: 2022-23

21.4%

Year: 2022-23
All Students: 46.1%
EL: 12.44%

FY:3.9%
SED: 32.5%

Local Control and Accountability Plan Template

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

SWD: 16.9%

46.6%

12%

18.4%

All Students: 49%

EL: 15%
FY:6.9%
SED: 35%

Current Difference
from Baseline
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Metric Metric

Source: DataQuest

11 High school
graduation rate

(Pr:so)rlty Source: DataQuest
12 Percentage of
students
(Priority | successfully
4) completing at least
one CTE pathway
Source updated to
DataQuest
13 Percentage of
students both
(Priority | meeting UC-CSU

4) requirements and
successfully
completing at least
one CTE pathway

Source: DataQuest

14 Percentage of senior

class who scored a
(Priority | 3 or higher on an AP

4)

2024-2025 LCAP
Year 1 Outcome

Baseline

SWD: 8.2%

Year: 2022-23

All Students: 89.9%
EL: 75.1%

FY:*

SED: 85.0%

SWD: 72.2%

Year: 2022-23

All Students: 6.3%
EL: 4.5%

FY: *

SED: 6.2%
SWD: 6.9%

Year: 2022-23

All Students: 3.3%
EL: 0.9%

FY: *

SED: 2.0%
SWD: 0.8%

Year: 2022-2023
47 .4%

Local Control and Accountability Plan Template

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

SWD: 11%

All Students: 92%

EL: 78%
FY:*
SED: 88%
SWD: 75%

All Students: 9%

EL: 7%
FY: *

SED: 9%
SWD: 9%

All Students: 6%

EL: 3%
FY:*

SED: 5.0%
SWD: 3.0%

50%

Current Difference
from Baseline
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Metric # Metric Baseline 2024-2025 LCAP 2025-2026 LCAP 2026-2027 LCAP | Current Difference
Year 1 Outcome Year 2 Outcome Target for Year 3 from Baseline
Outcome

Exam atany
point during
high school

Source: College
Board AP Score
Reports for
Educators
15 Percentage of Year: 2022-23
senior
(Priority glsass designated 48.1% 51%
“prepared” on
8) College/Career
indicator

Source: California
School Dashboard

16 Course Access: Year: 2023

(Priority 7a Percent of . 97% - All Students
b. ) ' | students with EL — 95%
' access to and

enrollmentin a SWD - 97%

100%

broad course of
study, including

unduplicated
student

groups and
individuals with

exceptional needs.

Source: IC Report
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Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

NA: See 23-24 LCAP Annual Update Template
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
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Actions

Action | Title
#
1.1 Rigorous
Curriculum —
Innovative

Workforce (Base)

Description Total Funds

1.1 (a) $272,997,276
A team of teachers who plan and deliver high-quality systematic instruction

leads this work. Schools receive additional flexible teacher staffing to reduce

class sizes, limit combination classes and support programs, and/or provide

teachers with preparation and collaboration time. In addition, the district

allocates staffing for elementary specialist positions, who provide additional

instructional minutes to students during teacher preparation time.

1.1 (b)

Special Education teachers, play a crucial role in supporting students with
disabilities. A comprehensive team of support staff are assigned based on
need, build capacity among school staff and administrators, conduct
comprehensive assessments of students, collaborate with families on progress
towards goals, and provide specialized instruction and related services.
Instructional associates support the work of certificated staff and are assigned
based on students’ IEPs. Board Certified Behavior Analysts (BCBAs) have
been added to the team to provide additional support, assessing, developing
interventions, and training staff to implement the interventions for students in
need.

Local Control and Accountability Plan Template

Contributing

No

Page 18 of 48



Action | Title Description Total Funds | Contributing
#

1.1 (c)

We have increased recruitment actions, including informational meetings with
seniors to describe job opportunities for graduates, to reduce the number of
contracted employees in Instructional Associate positions and improve the
quality of support through training.

1.1 (d)

The Curriculum & Instruction, Special Education, and Data Strategy & Analytics
departments work in close collaboration, regularly reviewing formative and
summative assessments to identify the best ways to support instructional staff.
District- and site-based instructional coaches provide ongoing support and
professional development to teachers.

1.1(e)

Consulting teachers assist with the teacher evaluation process provide
feedback to teachers that supports continuous improvement of instructional
practices.

1.1 (f)

Paralibrarians at every school site work with a district librarian to help teachers
and students with library resources and other instructional materials.

1.1 (g) (Description of program and services that enable ELs to access
Common Core State Standards and English Language Development
standards to gain academic content knowledge and English language
proficiency.) Curriculum & Instruction department staff support both our
language acquisition programs, Academic Language Acquisition (ALA),
which is a transitional bilingual program designed to help students with an
ELPAC level 1 or 2 to learn content while expanding their English language
development, and Two-Way-Bilingual-lmmersion (TWBI) our immersion
program that includes both Spanish and English speakers to serve as
language models with the goal of bilingualism and biliteracy in addition to
ELs who in the Structured English Immersion (SEI) classes where the
content taught in English with the teacher providing curriculum and
instruction designed for pupils who are learning English, English Learners
in particular. English Learner program assistants are assigned to
elementary schools with bilingual programs.
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1.2 Rigorous
Curriculum —
Innovative
Workforce
(Contributing)

1.1 (h) Staff at our alternative schools, Broadway High and Liberty Alternative,
disproportionately serve foster youth, English Learners, and low-income
students and have a smaller student to teacher ratio that allows for more
individual and small group support. Metrics used to measure the effectiveness of
this strategy: 2, 4, and 11.

1.2 (a) $ 20,077,280

On top of base staffing, schools receive an extra 20% of teacher staffing above
their base multiplied by the proportion of their projected students who are foster
youth, English Learners, and/or low-income students to provide these
populations of students with additional support. School sites can assign this
additional staffing in various ways to meet the needs of these target student
populations. Schools use this staffing to lower class size if the school data
indicates that it's an appropriate strategy, most elementary schools utilize this
staffing to hire an intervention specialist, and all schools utilize a portion of the
staffing to provide before or afterschool interventions. Base on the data, the
staff will provide additional support to our unduplicated students to improve
their ELA and Math Skills.

Metrics used to measure the effectiveness of this strategy: 2, 4, 7, 8, 9 and 11.

This school allocation supports the schools and subgroups who received the
lowest performance level for ELA or Math on the 2023 Dashboard.

English Language Arts: Allen at Steinbeck (SWD), Almaden (HI), Anne
Darling (EL, HI), Canoas (EL), Empire Gardens (ALL, EL, SED, HI),
Ernesto Galarza (All, EL, SED, HI), Grant (All, EL, SED, SWD, HI), Horace
Mann (All, EL, SED, HI), Lowell (All, EL, SED, HI), Merritt Trace (EL),
Schallenberger (SWD), Simonds (SWD), Washington (All, EL, SED, HI),
Bret Harte (SWD), Castillero (All,EL), Herbert Hoover (EL, SWD),
Muwekma Ohlone (EL, SED, HI, ELA), John Muir (EL, SWD), Willow Glen
Middle (EL, SWD), Pioneer (EL, SED, SWD), San José (HI), Willow Glen
High (EL), Liberty (All, SED), LEA (EL, HY, SWD)

Differentiated Assistance: EL, HY

Local Control and Accountability Plan Template

Yes
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Action | Title Description Total Funds | Contributing
#

Math: Empire Gardens (ALL, EL, SED, HI), Ernesto Galarza (All, EL, HI), Grant
(SWD, HI), Horace Mann (EL, SED, HI), Lowell (All, EL, SED, HI),
Schallenberger (SWD), Simonds (SWD), Bret Harte (SWD), Castillero (EL,
SWD), Herbert Hoover (All, EL, SED, SWD, HI), John Muir (EL, SED, SWD, Hl),
Muwekma Ohlone (All, SED, HI), Willow Glen Middle (EL, SED, SWD, HI),
Abraham Lincoln (SED, HI), Gunderson (EL, SWD, HI), Pioneer (EL, SED,
SWD), San José (All, SED, HI), Liberty (All, SED, HI), LEA (EL, HY, SED, SWD)

Differentiated Assistance: EL, HY, SWD

This school allocation supports the schools who received the lowest
performance level for English Learners on the 2023 Dashboard.

English Language Arts: Anne Darling, Canoas, Empire Gardens, Ernesto
Galarza, Grant, Horace Mann, Lowell, Merritt Trace, Washington, Castillero,
Herbert Hoover, John Muir, Willow Glen Middle, Pioneer, Willow Glen High

Math: Empire Gardens, Ernesto Galarza, Horace Mann, Lowell, Castillero,
Herbert Hoover, John Muir, Willow Glen Middle, Gunderson, Pioneer

English Language Development: Ernesto Galarza, Lowell, Rachel Carson,
Herbert Hoover, John Muir

College and Career Readiness: Gunderson (EL, SWD), Willow Glen High
(SWD), Broadway (All, EL, SED, HI), Liberty (All, EL, SED, HI), LEA (HY)

Differentiated Assistance: College Career (HY)
Graduation Rates: LEA (EL,HY,)
Differentiated Assistance: EL, HY
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Action | Title
#
1.3 Rigorous
Curriculum —
Innovative

Workforce (Base)

14 Rigorous
Curriculum —
Additional
Resources and
Services
(Contributing)

Description Total Funds

1.3 (a) $ 27,092,846
The most significant investments in additional resources and services that are

not explicitly allocated for foster youth, English Learners, and/or low-income

students in this goal area, identified as staff continually evaluate effectiveness,

include board-adopted textbooks and other instructional materials aligned to

the CA State Standards, Career and Technical Education at the Metropolitan

Education District, and Special Education placements for students who require

extensive support per their IEPSs.

1.3 (b)

Teachers use the TK-12 Instructional Framework that is based on Fisher and
Frey’s Gradual Release of Responsibility and provides the structure for
systematic instruction in all our classrooms.

1.4 (a) $ 2,204,589
Ellevation Platform: We will begin using this platform in all grades beginning in

the 24-25 school year to provide teachers, administrators and district office

staff with transparent data to support English Learners. We will be able to

oversee our entire program in one place allowing us to gather data, monitor

progress, efficiently reclassify students, get teacher feedback on student

progress, centralize newcomer intake, target support for LTELs and track

services and interventions. Metrics used to measure the effectiveness of this

strategy: 7, 8, 9 and 11.

1.4 (b)

The most significant investments in additional resources and services in this
goal area that are allocated specifically for foster youth, English Learners,
and/or low-income students include instructional software (ie Dreambox and
Istation) and money for school sites to utilize to meet the needs of these
students based on data and input from educational partners. School utilized
the allocated funds to purchase instructional resources identified to support
the Foster youth, English Learners, and/or low-income students during
intervention. The SSC reviews data throughout the year and adjusts
implementation as needed. Metrics used to measure the effectiveness of this
strategy: 2, 4, 7, 8, and 9.

Local Control and Accountability Plan Template

Contributing

No

Yes
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Action | Title Description Total Funds | Contributing
#

Instructional software is used in grades K-8 to support differentiated learning in
language arts and math. This software is provided districtwide and teachers,
principals, and assistant principals receive professional development to utilize
the instructional resources and the data.

This allocation supports the student groups who received the lowest
performance level on one or more state indicators on the 2023 Dashboard.

English Language Arts: Allen at Steinbeck (SWD), Almaden (HI), Anne
Darling (EL, HI), Canoas (EL), Empire Gardens (ALL, EL, SED, HI),
Ernesto Galarza (All, EL, SED, HI), Grant (All, EL, SED, SWD, Hl), Horace
Mann (All, EL, SED, HI), Lowell (All, EL, SED, HI), Merritt Trace (EL),
Schallenberger (SWD), Simonds (SWD), Washington (All, EL, SED, HlI),
Bret Harte (SWD), Castillero (All,EL), Herbert Hoover (EL, SWD),
Muwekma Ohlone (EL, SED, HI, ELA), John Muir (EL, SWD), Willow Glen
Middle (EL, SWD), Pioneer (EL, SED, SWD), San José (HI), Willow Glen
High (EL), Liberty (All, SED), LEA (EL, HY, SWD)

Math: Empire Gardens (ALL, EL, SED, HI), Ernesto Galarza (All, EL, HI), Grant (SWD,
HI), Horace Mann (EL, SED, HI), Lowell (All, EL, SED, HI), Schallenberger (SWD),
Simonds (SWD), Bret Harte (SWD), Castillero (EL, SWD), Herbert Hoover (All, EL,
SED, SWD, HI), John Muir (EL, SED, SWD, HI), Muwekma Ohlone (All, SED, HI),
Willow Glen Middle (EL, SED, SWD, HI), Abraham Lincoln (SED, HI), Gunderson (EL,
SWD, HI), Pioneer (EL, SED, SWD), San José (All, SED, HI), Liberty (All, SED, HI),
LEA (EL, HY, SED, SWD)

Goal
Goal # Description Type of Goal

A unified community that elevates opportunities for all - We create a sense of belonging for our Focus
students, parents, and staff where we celebrate and learn from the rich diversity of our community.

State Priorities addressed by this goal.
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Parental Involvement and Family Engagement (3), School Climate (6)

An explanation of why the LEA has developed this goal.
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San José Unified’s diverse students and families are served best when our community joins forces. Investments in an innovative workforce
that keeps students, parents, staff, and community members informed, feeling welcomed and supported, and knowledgeable about how to
connect with available supports and opportunities — from the time students enroll and get on the bus to go to school to the time they go home
after participating in extracurricular activities each evening — are the primary way of building a positive climate and keeping the entire San

José Unified community unified.

The climate survey metrics in this goal area do not necessarily reflect representative feedback given low, non-random response rates.
However, they provide a potential window into understanding the effectiveness of San José Unified’s efforts to build a unified community.

The SJUSD strategic plan identifies the measurement for this goal: “Our students feel safe—At least 80% of students will feel supported and
have positive school connections. Our families feel engaged—At least 80% of families will feel involved in their students’ education.”

Measuring and Reporting Results

Metric #

1

(Priority
3a)

2

(Priority 6)

Metric

Parent and Family
Engagement

Source: California
School Dashboard
Local Performance
Indicator, Parent
and Family
Engagement,
Reflection Tool
Rating Scale
Percent of student
responses to “I feel
safe at school.”

Always or Most of
the Time

Source: San José
Unified local
climate survey

Baseline

Year: 2022-23

Full Implementation
11 of 12

Year: 2022-23
Elementary: 81%
Secondary: 46%

We will be using
panorama climate
survey data
beginning of 2024-
2025 SY that will
enable us to dis-
aggregate sub-
groups.

Local Control and Accountability Plan Template

2024-2025 LCAP
Year 1 Outcome

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

Current Difference
from Baseline

Full Implementation
12 of 12

Elementary: 84%
Secondary: 49%
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3

(Priority 6)

Percent of student
responses to “I feel

connected to others

in my school.”

Year: 2022-23
Elementary: 68%
Secondary: 75%

We will be using
panorama climate
survey data
beginning of 2024-
2025 SY that will
enable us to dis-
aggregate sub-
groups.

Local Control and Accountability Plan Template

Elementary: 71%
Secondary: 78%
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Metric # Metric
Always or Most of
the Time
Source: San José
Unified local
climate survey

4 Percent of parent

responsesto “l am

(Priority 3 | actively involved.”
b&c, 6)

Somewhat Agree
or Mostly Agree

Source: San José
Unified local
climate survey

2024-2025 LCAP
Year 1 Outcome

Baseline

Year: 2022-23
67%

Low income, EL and
Foster Youth: Data
set was too small to
pull subgroup
percentages

SWD: Data set was
too small to pull
subgroup
percentages.

We will be using
panorama climate
survey data
beginning of 2024-
2025 SY that will
enable us to dis-
aggregate sub-
groups.

Local Control and Accountability Plan Template

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

70%

Current Difference
from Baseline
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5 Percent of Year: 2022-23
employees’ o 0
(Priority 6) | responsesto “l see 7% 80%
a clear link
between my work
and the district’s
goals.”

Source: San José
Unified local
climate survey

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

NA: See 23-24 LCAP Annual Update Template

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Actions

Action .
4 Title
2.1 Unified
Community —

Innovative
Workforce (Base)

Description Total Funds

2.1(a) $ 39,378,728
Families’ experiences when enrolling their students can often set the tone for

their subsequent school experiences. The Student Assignment and Enrollment

staff in the Student Operations department work hard to ensure families’ first

interactions with San José Unified are friendly, cheerful, and efficient,

supporting families’ schedules by offering online and in-person options.

2.1 (b)

The Transportation arm of the Student Operations department, which provides
transportation to all students whose IEPs require it and to as many other
students as possible based on eligibility criteria that are equity-based and tied
to the number of bus drivers hired, then works to provide a positive experience
for students and families before they arrive at school.

2.1 (c)

Our Family Engagement office seeks input and feedback at each event and at
parent meetings such as DELAC and VIP and is used to determine goals for the
next school year. This department also works collaboratively with other SJUSD
departments to curate information for families regarding available programs for
our students. The Family Engagement office uses Family Liaisons provided at

Local Control and Accountability Plan Template

Contributing

No
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Action Title Description Total Funds Contributing

all Title I schools to provide targeted communication and support to our
neediest families.

2.1 (d)

Every school has a principal, and every high school has a base assistant
principal regardless of the number of students due to the supervisory needs at
high school.

2.1(e)

We have different levels of office staff that are also essential to community
building, communication, and engagement at the school sites. Every school has
an office manager and an office specialist and additional staff are allocated
based on the school level and enroliment of the school. Every high school has a
registrar and accounting clerk who also contribute to communication,
engagement, and community-building efforts. Sports coaches and staff who
lead extracurricular activities help students build positive connections and look
forward to attending school.

2.1 (f)

Base campus supervision is also allocated based on the school level and
enrollment of the school. Campus supervisors build positive relationships with
students and support a positive and safe environment.

2.1(0)
School-based staff and other San José Unified departments work with the

centralized Communications & Engagement Department to promote consistent
messaging and alignment across schools.

2.1 (h)
In addition to recruiting San José Unified’s innovative workforce, the centralized
Human Resources department also endeavors to make sure employees feel
valued and supported in doing their best work on behalf of students.
2.2 Unified 2.2 (a) $ 7,514,566 Yes
Community — In addition to the base administrator staffing, schools are provided with an extra
Innovative assistant principal for every 6 teachers when the enrollment is more than 450
Workforce students. These assistant principals are specifically assigned to support
(Contributing) students in special education, foster youth, English Learners, and low-income
students. Their role is to closely monitor the needs of these students and
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Action

# Title
2.3 Unified
Community —
Additional

Resources and
Services (Base)

Description Total Funds

provide additional support to them and their families. Metrics used to measure
the effectiveness of this strategy: 2.

2.2 (b)

Similarly, schools also receive an extra 20% of campus supervisor staffing,
which is calculated based on the proportion of projected students who are foster
youth, English Learners, and/or low-income students. This additional staffing is
aimed at ensuring a supportive learning environment for all these students and
providing additional caring adults to develop relationships with target
unduplicated students.

Metrics used to measure the effectiveness of this strategy: 2.

2.2.(c)

The Family Engagement arm of the Communications and Engagement
Department also focuses on outreach to and programs for families of foster
youth, English Learners, and/or low-income students. Family liaisons on this
team are assigned to Title | schools, and interpreters/translators help ensure
that the families of English Learners stay connected and informed. Metrics used
to measure the effectiveness of this strategy: 4.

2.3 (b) $ 4,573,780
The most significant investments in additional resources and services in this
goal area, identified as staff continually evaluate effectiveness, include
transportation contracts and vehicle costs, employee recruitment and
recognition funds, graduation ceremony, athletics, and field trip costs.

2.3 (b)

A climate survey is given annually. Starting with the 2024-25 school year we are
utilizing a new tool to measure climate and will give the survey in the first
semester to improve participation and provide actionable data to utilize during
the same school year.

Local Control and Accountability Plan Template
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Goal
Goal # Description Type of Goal

Enhanced resources that make the extraordinary ordinary - We use our equity framework to Broad
allocate our resources to students with the highest needs.

State Priorities addressed by this goal.
Student Engagement (5), School Climate (6)
An explanation of why the LEA has developed this goal.

Providing holistic health and wellness services to students in addition to academic instruction and equipping all students to use their district-
provided computing devices effectively are extraordinary accomplishments. But they are part of normal business in San José Unified thanks
to investments in an innovative workforce that provides medical expertise, tiered systems of support for students’ social and emotional well-
being, and individualized technology assistance for students, families, and staff.

The metrics in this goal area — attendance metrics in particular — may be influenced by numerous factors, many of which operate outside of
schools and are influenced by actions in the other goal areas. While the metrics do not necessarily reflect strengths or deficiencies in

educational programs, San José Unified staff are committed to doing everything they can to address opportunity gaps. Staff closely monitor
metrics to help identify focus areas and populations needing extra support and tailor staffing allocations, training, and resources accordingly.

The SJUSD strategic plan identifies the measurement for this goal. We use our equity framework to allocate our resources to students with
the highest needs. Our students spend more time learning — All schools and student groups, as measured both locally and by the state, will
score in the two highest performance levels on the California School Dashboard for suspension rate and student attendance. We allocate
resources based on need — 100% of supplemental funds will directly support our highest-need students.

Measuring and Reporting Results

2026-2027 LCAP
Target for Year 3
Outcome

Current Difference
from Baseline

Baseline 2024-2025 LCAP 2025-2026 LCAP

Metric # Metric Year 1 Outcome Year 2 Outcome

1 School attendance Year: 2023-24

(Priority 5) e 88.82% 91%
Source: IC SJUSD
Attendance Report As of May 29, 2024
ADM and ADA
detail, Ca-specific
attendance
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Metric # Metri Baseline 2024-2025 LCAP 2025-2026 LCAP
2D ELLE Year 1 Outcome Year 2 Outcome
2 Chronic Year: 2022-23
absenteeism rate
(Priority 5) All Students: 28.0%
Source - DataQuest
EL: 37.6%
FY:53.1%
SED: 39.7%
SWD: 41%
3 Middle School Year: 2022-23
dropout rate
(Priority 5) 0.11%
Source - IC
4 High school Year: 2022-23
. dropout rate All Students: 9.4%
(Priority 5) EL: 22 9%
Source-Dataquest Fy-*
SED: 23.3%
SWD: 23.3%
5 Suspension rate Year: 2022 -2023

All Students: 4.7%
EL: 6.3%
FY:15.9%

SED: 7.3%

SWD: 9.1%

(Priority 6) | Source-Dataquest

Year: 2022-23
All Students: 0.1%

6 Expulsion rate

(Priority 6) | 5ource-Dataquest
EL: 0.1%
FY:0.0%

Local Control and Accountability Plan Template

2026-2027 LCAP
Target for Year 3
Outcome

All Students: 25.0%

EL: 34.6%
FY:50.1%
SED: 36.7%
SWD: 38%

.00%

All Students: 6.4%
EL:19.9%

FY: *

SED: 20.3%
SWD: 20.3%

All Students: 1.7%
EL: 3.3%
FY:12.9%

SED: 4.3%

SWD: 6.1%

All Students: 0.0%

EL: 0.0%
FY:0.0%

Current Difference
from Baseline
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SED: 0.1% SED: 0.0%
SWD: 0.2% SWD: 0.0%
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Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

NA: See 23-24 LCAP Annual Update Template

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.

Actions
ACLI&OH Title Description Total Funds @ Contributing
3.1 Enhanced 3.1() $27,477,483 No
Resources — The centralized Student Services team trains staff categorized in both this goal

area and in goal areas 1 and 2 on the provision of a three-tiered system. Tier 1,
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Action

# Title Description Total Funds | Contributing
Innovative is support provided for all students and Tier 2 is additional support for
Workforce (Base) interventions. Lastly Tier 3 provides more intensive individual support.

Counselors are assigned to school sites based on a needs assessment related
to office referrals and other data in addition to enroliment. Counselors support a
wide variety of issues related to both academics and students' social and
emotional well-being. Child welfare and attendance staff are also assigned
across several schools to provide students individualized Tier 3 support.

Chronic Absenteeism: Almaden (SWD, Hl), Booksin (ALL, EL, SED, HI),
Empire Gardens (SED), Ernesto Galarza (All, EL, HI), Graystone (HI),
Hacienda (SED), Los Alamitos (HI, WH), Merritt Trace (All, EL, SED, SWD,
HI), Rachel Carson (WH), Schallenberger (EL, HI), Selma Olinder (All, EL,
SED, SWD, HI), Terrell (SWD), Bret Harte (EL, SED, SWD, HI), Castillero (EL,
SED, HI), Herbert Hoover (All, EL, SED, SWD, HI, MR), John Muir (All, SWD,
HI, MR), Muwekma Ohlone (All, EL, SED, HI, WH), Willow Glen Middle (All,
EL, SWD, HI, WH), Liberty (All, SED, HI), LEA (HY, Fl,)

Differentiated Assistance: HY

Suspension Rate: Empire Gardens (All, SED, HI), Merritt Trace (SED, SWD), Reed
(EL, SED, HI), Selma Olinder (All, EL, SED, HI), Willow Glen Elementary (SWD), Bret
Harte (SED, HI), Castillero (EL, SED, SWD, HI), Herbert Hoover (All, EL, SED, SWD,
AA, HI), John Muir (All, EL, SED, SWD, AA, HI, MR), Muwekma Ohlone (All, EL, HOM,
SED, SWD, HI), Abraham Lincoln (EL, SWD), Gunderson (SWD, AA), San José (SED,
SWD), Willow Glen High (EL, SWD, HI), Broadway (SWD), LEA (FY, HY, SWD, AA,
PI)

Differentiated Assistance: HY, SWD

3.1(b)

Nurses are allocated centrally to support students' physical wellness. How
nurses are assigned to schools is based on a needs assessment related to the
number and severity of identified medical needs at given school sites and a
variety of other factors in addition to overall enroliment. Every school also has a
licensed health technician or health aide to help support student health needs.

3.1(c)
The district's commitment to digital literacy and technical support is evident in

the collaborative efforts of the site-based technology service coordinators and
the centralized Technology team. These coordinators, who are full-time at every
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middle and high school and half-time at every elementary school, work in
tandem with the centralized Technology team. Their goal is to ensure that
schools have the necessary technological resources and to provide support to
students and staff. The Technology team also plays a crucial role in supporting
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Action

3.2

3.3

Title

Enhanced
Resources —
Innovative
Workforce
(Contributing)

Enhanced
Resources —
Additional
Resources and
Services (Base)

Description Total Funds
the work of various other departments and our organizational systems, all while
keeping the San José Unified community connected online. They also ensure
that the devices for the unduplicated students are functioning and supporting
student’s while they are at home in order to access resources that is essential
for their learning. Especially when the absence is due to suspensions.

3.2 (a)

The centralized Student Services team also assigns staff to support foster
youth, English Learners, and/or low-income students by bringing resources and
partnerships to help homeless and foster youth. The data shows that these
students have higher incidents of absences and discipline which impact their
access to instruction. Student Services team has additional staff to provide
additional counseling, family outreach and connections to services for EL,
Foster and Low-income students and families Metrics used to measure the
effectiveness of this strategy: 2, 4, and 5.

3.2 (b)

Specialty assigned staff implements and monitors plans for unduplicated
students to ensure that they have timely supplemental support to take
advantage of Title 1 and ELOP programs. We added the State & Federal
Programs office to address the significant increase in state and federal reporting
requirements and minimize the impact of increased compliance on school site
staff and to support differentiated assistance work. Metrics use to measure the
effectiveness of this strategy: 2, 4,

and 5.

The most significant investments in additional resources and services that are
not explicitly allocated for foster youth, English Learners, and/or low-income
students in this goal area include contracts to support the social and emotional
needs of students, districtwide technology licenses and upgrades, devices for
students and staff, contracted nurses, and a coordinated school health program
used to provide preventative medical care.

$ 2,183,595

$ 10,831,436

Local Control and Accountability Plan Template

Contributing

Yes

No
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34 Enhanced
Resources —
Additional
Resources and
Services
(Contributing)

The most significant investments in additional resources and services that are $ 15,942,063
allocated specifically for foster youth, English Learners, and/or low-income

students in this goal area include contracts for the Expanded Learning

Opportunities Program to provide enrichment opportunities for foster youth,

English Learners and low-income students after school and during the summer,

contracts with school-linked services and guidance counselors that supplement

the counseling services San José Unified staff provide, and support services for

homeless students and foster youth. Metrics use to measure the effectiveness
of this strategy: 2, 4, and 5.

Local Control and Accountability Plan Template
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Goal

Goal # Description Type of Goal

4 An efficient system that asks and answers the questions “why” and “what if?” We strive for effective Focus
and engaging two-way communication with our students, parents, staff, and community.

State Priorities addressed by this goal.
Priority 1 Basic
An explanation of why the LEA has developed this goal.

None of the investments under Goal 1, Rigorous Curriculum, Goal 2, Unified Community, or Goal 3, Enhanced Resources, could function as
effectively as possible without considerable work behind the scenes daily. Investments in an innovative workforce that oversees construction
keep facilities and grounds well-maintained, delivers resources to school sites, pays the bills, and maintains aligned and purposeful work across
departments. Schools are essential for ensuring the best possible experience for students. The more efficient and effective these often-behind-
the-scenes activities are, the smoother school days go, and the more resources are available throughout the organization.

The SJUSD strategic plan identifies the measurement for this goal. We cover the basics — All schools and the district will meet standards as
measured by the California School Dashboard for basic services, implementation of academic standards, parent engagement, and feedback
through a local climate survey. We budget responsibly — Annual expenses will be within 15% of projections, or we will be able to explain why.
We follow through — Initiatives will redefine what is possible and achieve stated goals.

Measuring and Reporting Results

2024-2025LCAP | 20252026 LCAP | 2026-2027LCAP

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Tar%el'j:‘((:)(;r\rqgar : Cufrrroenr;té)éggiennece
2023-2024 Data 2024-2025 Data 2025-2026 Data
1 Basics: Teachers, Year: 2023
Instructional : Appropriately
(Priority | Materials, Facilities App_ropnately Assigned
1 Assigned Teach Total
) Source: California Teachers, Total Teach_ers,FToEa
School Dashboard, | Teaching FTE 152; 2!290 o
Basics: Teachers, 1185.21, Clear % ; ' h" Ii?l'rE 0
Instructional of teaching FTE 0 te?c ng
Materials, Facilites | 86.2% 89.2%
Percent of Students Percent of Students
Without Access To Without Access To
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Metric # Metric

2 Whether annual
expenses are either
within 15% of
projections or San
José Unified can
explain the
discrepancy
between annual
expenses and
projections

Source: San José
Unified budget

Baseline

Their Own Copies
Of Standards-
Aligned
Instructional
Materials For Use
At School And At
Home: O

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): O

Year: 2024
Yes

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

Local Control and Accountability Plan Template

2024-2025 LCAP
Year 1 Outcome
2023-2024 Data

2025-2026 LCAP
Year 2 Outcome
2024-2025 Data

2026-2027 LCAP
Target for Year 3

Outcome
2025-2026 Data

Their Own Copies
Of Standards-
Aligned
Instructional
Materials For Use
At School And At
Home: O

Instances Where
Facilities Do Not
Meet The “Good
Repair” Standard
(Including
Deficiencies And
Extreme
Deficiencies): 0

Yes.

Current Difference

from Baseline
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A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

NA: See 23-24 LCAP Annual Update Template

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
AC;'&O“ Title Description Total Funds | Contributing
4.1 Efficient System | The Superintendent’s Council and support staff in the Superintendent’s Office $ 35,207,630 No
— Innovative lead strategic planning and strive to ensure that work is coordinated across

Workforce (Base) @ departments and school sites, purposeful and aligned with the San José Unified
vision, and consistent with all applicable laws and regulations.

At every school, a dedicated custodian sets up for and breaks down after events
and keeps the campus clean. Middle schools are supported by a half-time
groundskeeper and high schools by a full-time groundskeeper. Groundskeepers
at elementary schools and other Operations, Maintenance, and Grounds staff visit
school locations according to need. The Operations, Maintenance, and Grounds
department’s leadership team, in collaboration with coordinators and heads in
each branch of work — custodial, warehouse, property monitoring, grounds, and
maintenance —, assign jobs, provide training and mentorship, and address
emergencies as needed.
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There are two main branches of the Procurement department: some staff oversee
construction and/or long-term facility use agreements while others make
purchases and process service agreements on behalf of departments and school
sites. The Fiscal Services department also supports departments and school
sites, each of which has an assigned fiscal representative to help with their
budgeting and accounting, in addition to managing revenues and expenses and
ensuring that employees get paid.

4.3 Efficient System | The most significant investments in additional resources and services that are not | $ 26,222,782 No
— Additional explicitly allocated for foster youth, English Learners, and/or low-income students
Resources and in this goal area include utilities like water, electricity, and sewage, maintenance

Services (Base) | tools, supplies, and contracts, risk management claims, and furniture.
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Goal

Goal # Description Type of Goal

5 Broadway: Increase graduation rates, particularly for Students with Disabilities. Total Equity multiplier Focus- Equity Multiplier
funds received are $819,983 ($269,468 for Broadway HS and %550,515 for Liberty HS) Of this total,
$252,974 is reported under Goal 5 for Broadway HS and related to indirect cost of $16,494 (Indirect
cost rate = 6.53%) is included in goal 4.3 efficient system (base) and also identified as Other State
Funds.

State Priorities addressed by this goal.

Student Engagement (5), School Climate (6)

An explanation of why the LEA has developed this goal.

Broadway has engaged educational partners in the development in their SPSA to identify goals and strategies that best meets the needs of
their students. The school community has identified improved graduation rate which applies to SWD, the group we are required to address.

We are required to include the student group that received the lowest performance level on the 2023 dashboard. The overall suspension rate
increased slightly in the 2022-2023 school year and Students with Disabilities received the lowest performance indicator on the 2023
dashboard. Improved supports for behaviors will lead to more time in class and improved graduation rates.

Broadway Continuation High School is eligible to receive Equity Multiplier funding which is additional state funding is allocated to schools
with seventy percent or higher socioeconomically disadvantaged students and a non-stability rate higher than twenty-five percent. A student
is identified as being non-stable if they are enrolled for less than 245 continuous days in one school. Broadway is designed to support
students in an alternative setting and students enter and leave at various times in the school year depending on their needs.

Broadway's graduation rate, while showing signs of improvement, is still below our goal. In the 22-23 school year, our rate stood at 71.3%, a
figure that falls significantly short of our expectations and representing a 2.3% decline from the previous year.
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Measuring and Reporting Results

2026-2027 LCAP
Target for Year 3 | Current Difference

Outcome from Baseline
2025-2026 Data

5 i 2024-2025 LCAP 2025-2026 LCAP
Metric # Metric aseline Year 1 Outcome Year 2 Outcome
2023-2024 Data 2024-2025 Data

1 College Career Year: 2022-23
Indicator
California School All: .9 % All 2.0 %
Dashboard EL: 0% EL: 1.0%
SED: .9% SED: 2.0%
HI1:1% HI: 2.0%
2 Suspension Rates | Year: 2022-2023
Priori California School All- 8.9% All -5.9%
( rg)rlty Dashboard, percent | SWD: 15.1% SWD: 12%
) suspended at least
one day

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
NA: See 23-24 LCAP Annual Update Template

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
Actions
Action | Title
#
5.1 Positive Climate
Data Metric 2
5.2 Credit Recovery
Data Metric 1
53 Instructional
Resources
Data Metric 1, 2
54 Professional
Development
Data Metric 1, 2
55 Learning
Experiences/
Transportation

Data Metric 1,2

Description

Broadway places a strong emphasis on its climate and culture. To further this
goal, we are actively collaborating with diverse agencies to provide
comprehensive services aimed at enriching our students' experiences while
fostering an inclusive and supportive school environment.

Provide additional credit recovery options outside of the regular school day and
school year.

Research highlights the pivotal role of technology in catering to the multifaceted
learning requirements of high-needs high school students. Offering enriched visual
learning opportunities, coupled with interactive features to stimulate active
participation and collaboration, is imperative for this demographic, particularly
those who excel in dynamic, participatory learning settings. By leveraging these
strategies, educators can cultivate inclusive, nurturing learning environments
tailored to the distinct needs of high-needs students, thereby equipping them with
the skills and resilience necessary for future achievements.

Provide professional development with an instructional coach that includes
collaborative planning focused on student needs. Training and planning will utilize
available data to identify students and skills needed additional support.
Professional development will also include opportunities to observe best practices
at other model continuation schools

This action aligns with the WASC report. Provide transportation passes for
students who live under the 3.5-mile busing threshold. Provide transportation for
off-campus engaging activities, including college and career experiences.
Increase access to CTE courses to improve college and career readiness
indicator.

Local Control and Accountability Plan Template

Total
Funds

$110,974

$45,900

$30,000

$40,000

$10,100

Contributing

No

No

No

No

No
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Action | Title Description
#
5.6 English Learner English Learner program coordinator will use ELPAC data to work with staff and
Support students and create appropriate support in class.
Metric 1, 2
Goal

Goal # Description

Liberty Alternative: Improving academic outcomes for students in all subgroups by improving
curriculum alignment with state standards. Total Equity multiplier funds received are $819,983
($269,468 for Broadway HS and $550,515 is for Liberty) Of this total, $516,818 is reported under
Goal 6 for Liberty Alternative, and related indirect cost of $33,697 (Indirect cost rate = 6.52% is
included in goal 4.3 efficient system (base) and also identified as Other State Funds.

State Priorities addressed by this goal.
Student Achievement (4), Student Engagement (5)

An explanation of why the LEA has developed this goal.

Total Contributing
Funds

$16,000 No

Type of Goal
Focus- Equity Multiplier

Liberty has engaged educational partners in the development in their SPSA to identify goals and strategies that best meets the needs of their
students. The school community has identified improved academic achievement. Strategies to support attendance, English language
development, and academics will support that goal. We are required to include the student group that received the lowest performance level
on the 2023 dashboard. Liberty received the lowest performance indicator for English Language Performance, ELA for all students and for

SED, Math and Chronic Absenteeism for all students and for SED and HI.

Liberty Alternative School is eligible to receive Equity Multiplier funding. This is additional state funding is allocated to schools with seventy
percent or higher socioeconomically disadvantaged students and a non-stability rate higher than twenty-five percent. A student is identified
as being non-stable if they are enrolled for less than 245 continuous days in one school. Liberty is an alternative setting that provides long
term independent studies and students enter and leave at various times in the school year depending on their needs.

Local Control and Accountability Plan Template
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Measuring and Reporting Results

Metric # Metric

1 English Language
Arts (ELA)

State Standardized
Assessment—
Performance
Indicator

(Priority
4)

Source: California
School Dashboard

2 Math

State Standardized
Assessment—
Performance
Indicator

(Priority
4)

Source: California
School Dashboard

3 English Learner
Proficiency
Assessment
(ELPAC)

Percentage making
progress towards
English language
proficiency

Source: California
School Dashboard

4 Student
Engagement:

2024-2025
LCAP
Year 1
Outcome

Baseline

Year: 2022-2023

All Students Grades 6-
8 &11:

25.61%

SED: 22.03%

Year: 202-23

All Students Grades 6-
8&11:

2.63%
HI: 0%
SED:1.85%

Year: 2022-23
25.5%

Year: 2022-23
80.7%

Local Control and Accountability Plan Template

2025-2026 LCAP
Year 2 Outcome

2026-2027 LCAP
Target for Year 3
Outcome

Current Difference
from Baseline

All Students Grades
6-8 &11:

28%

SED: 25%

All Students Grades
6-8 &11:

5.63%
HI: 3.0%
SED: 4%

28.5%

77.7%
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2024-2025LCAP | 2025-2026 LCAP ~ 2026-2027 LCAP

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Targetfor Year 3 C_urrent
Outcome Difference
from
Baseline
Chronic HI: 80% HI: 73% Red
Absenteeism SED: 86.5% SED: 83.5%
Source: California
School Dashboard
5) College Career Year: 2022-23
Indicator All Students: 3% All: 6%
Source: California EL: 0% EL:3.0%
School Dashboard SED: 2% SED: 5.0%
HI: 2.1% HI: 5.1%

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

NA: See 23-24 LCAP Annual Update Template

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

NA: See 23-24 LCAP Annual Update Template

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

NA: See 23-24 LCAP Annual Update Template

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

NA: See 23-24 LCAP Annual Update Template
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
Actions
Action .
4 Title
6.1 Extended Day
and Year
6.2 Professional
Development
6.3 Data Analysis
and
Implementation

Description

After-school tutoring and intervention support for Math, ELD, and ELA will be
provided for students who are not reclassified, at risk for LTEL, scoring below
grade level in core content, or off track for graduation in four years. Additional
resources will be purchased to improve student access to core content in the
extended day and year sessions.

Professional development with a focus on the needs of alternative school
students, implementing state content standards in an alternative setting, and use
of the instructional framework to systematically teach content.

Extra duty for staff members to review data and monitor implementation of plan
strategies. Extra duty to lead increased student engagement and ownership of the
learning process.

Local Control and Accountability Plan Template

Total
Funds

$200,000

$200,000

$116,818

Contributing

No

No

No
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students for 2024-2025

Total Projected LCFF Supplemental and/or Concentration Grants

Projected Additional 15 percent LCFF Concentration Grant

$23,345,172

$0

Required Percentage to Increase or Improve Services for the LCAP Year

School Year

Projected Percentage to Increase or
Improve Services for the Coming

LCFF Carryover — Percentage

LCFF Carryover — Dollar

Total Percentage to Increase or
Improve Services for the Coming
School Year

7.103%

0%

$0 7.103%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated

student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

Goal and Action #(s)

1.2 - Rigorous
Curriculum

1.4 - Rigorous
Curriculum

Identified Need(s)

Need additional staff to work
with students in smaller
groups to improve ELA and
Math skills.

The district is implementing a
new system (Ellevation) to
collect data to efficiently

identify and track students
progress. An additional service is

Local Control and Accountability Plan Template

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

SJUSD identified that our EL students are behind
SED and SWD. The additional staff will increase
their ELA and Math skills.

SJUSD noted the need for a better system to track
EL growth. This will provide us with the data
necessary to implement the appropriate lesson
plans to meet the needs of the students.

Metric(s) to Monitor
Effectiveness

Goal 1 Metric 2, 4

We will monitor progress in
increasing ELA and math
percentage of our EL as well as
all students.

Goal 1 Metric 2, 4

We will monitor progress in
increasing reclassification, EL
progress, ELA, and math
percentage of our EL students.
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provided. Please see Action 1.4.

The extra administrators focus on tracking data and growth | Goal 2 Metric 2, 4
for the Special Ed, EL and low-income students and work : ;
with staff to implement effective instructional strategies We will monitor progress by

The indicated need for
unduplicated students is to

2.2 —Unified Community have a caring adult on such as the instructional framework based on Fischer and |UliliZing district internal
campus to monitor their Frey’s gradual release of responsibility. assessments such as grades,
achievements, provide framework implementation,
support, and communicates attendance, and discipline data.

with families. More services
are provided. Please see
Action 2.2.

Foster youth, low-income, Student Services team has additional team Goal 3 Metric 2, 3, 4, 5.
and homeless students have members who provide_ additional pounseling, family \We will monitor progress in
3.2— Enhanced higher instances of outreach and connections to services for Foster decreasing chronic
Resources — Innovative apsenteeism of behavior that ~ &nNd Low-income students and families. absenteeism, dropout, and
Workforce negatively impacts their suspension rates for our foster
access to instruction. More youth, EL and Low-income
services are provided. Please students.
see Action 3.2.
An afterschool program In compliance with state regulations, SJUSD Goal 3 Metric 2, 3, 4
(ELOP/ASES) for foster crgated an aft_er-school program that gives foster  \Wwe will monitor progress by
3.4— Enhanced youth, EL, and low-income children, English Language Learners, and low- considering input from parents of
Resources -Additional  stydents was required to income kids access to extra resources including the participating students. We
Resources and services provide enrichment activities.  "€2ding, math, physical education, and other will seek feedback from our
In addition, a safe place to be enrichment activities. families and students by utilizing
after school so that parents feedback survey results.

can work. More services are
provided. Please see Action 3.4
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Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

Goal and e How the Action(s) are Designed to Address Metric(s) to Monitor

Action # e NEEe &) Need(s) Effectiveness

This

section is . o . . . . . . .

ot This section is not applicable. This section is not applicable. This section is not applicable.
applicable

Insert or delete rows, as necessary.

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

This section is not applicable.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

This section is not applicable.
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Staff-to-student ratios
by type of school and
concentration of

unduplicated students

Schools with a student concentration of greater than 55

Schools with a student concentration of 55 percent or less
percent

Staff-to-student ratio of
classified staff providing |This section is not applicable. This section is not applicable.

direct services to
students

Staff-to-student ratio of
certificated staff providing | This section is not applicable. This section is not applicable.

direct services to
students
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DRAFT

2024-25 Total Planned Expenditures Table

Total Percentage
LCFF Carryover — to Increase or
Percentage Improve Services
(Input Percentage for the Coming
from Prior Year) School Year
(3 + Carryover %)

3. Projected Percentage to
1. Projected LCFF 2. Projected LCFF Supplemental and/or Increase or Improve
Base Grant Concentration Grants Services for the Coming
(Input Dollar Amount) (Input Dollar Amount) School Year
(2 divided by 1)

LCAP Year

(Input)

2024-25 $328,679,478 $23,345,172 7.103% 0.000% 7.103%

FF Funds Other State Funds Local Funds Federal Funds tal Personnel | Total Non-personnel

Totals 312,082,853 §$ 138,691,027 § 10,951,081 30,748,885 $ 492,473,846.00 $ 404,836,558 $ 87,637,288

Contributing to Planned
Action Title Student Group(s) (SR nicaied Location Time Span Total Personnel UeEET LCFF Funds Other State Funds Local Funds Federal Funds Total Funds peiceagelol
Improved Student Group(s) personnel Improved
Services? Services
Riggieusic el bgnpcraiveieritorce Al No LEA-wide N/A All Schools ongoing $ 272,997,276 § . $ 82,878,167 § 3,569,844 22,012,920 272,997,276 0.000%
(Base) $ 164,536,345
q p _ q Foster youth, English
1 12 E:'g‘:‘::;ztﬁ]”r)m”'”m lieeEte Wekisies learners, and/or low- Yes LEA-wide Al All Schools ongoing $ 20,077,280 $ - 0§ 19214172 § 3,291 $ 859,817 $ 20,077,280 0.000%
9 income students
1 13 z'egrsif::(g:;';”'”m’Add'“°”a' IREERUEEBETE o No LEA-wide N/A All Schools ongoing $ 27,059,847 $ 4901165 $ 15,640,309 $ 4445521 $ 2,072,852 $ 27,059,847 0.000%
. 9 _ - Foster youth, English
1 14 Rgeriels CliniEdim = AREeNEl RESsMEEBEnt] oo e e, Yes LEA-wide Al All Schools ongoing $ 2204589 $ 1273053 $ 5,902 $ 925634 § 2,204,589 0.000%
Services (Contributing) .
income students
2 2.1 Unified Community - Innovative Workforce (Base) All No LEA-wide N/A All Schools ongoing $ 39,378,728 $ - $ 36,338,749 $ 1,074,259 $ 1,965,720 $ 39,378,728 0.000%
. e . Foster youth, English
2 22 %éifﬁbig?r;umw Innovative Workforce learners, and/or low- Yes LEA-wide All All Schools ongoing $ 7,514,566 $ - $ 4989524 $ 2525042 $ 7,514,566 0.000%
9 income students
2 28 Witz @emmmiitiyy =/ AEETiene] Resemessems) ) No LEA-wide N/A All Schools ongoing $ 4573780 § 4495480 §- $ 70000 $ 8300 § 4,573,780 0.000%
Services (Base)
3 31 f;ah:e’;ced (REEEIEES = MerELe WD No LEA-wide N/A All Schools ongoing $ 27477483 § . § 23848981 § 3,462,104 $ 166,398 § 27477483 0.000%
Enhanced Resources - Innovative Workforce IO Yo, 18
3 3.2 o learners, and/or low- Yes LEA-wide All All Schools ongoing $ 2,183,595 $ - $§ 1073513 $ 893,646 $ 10,000 $ 206,436 $ 2,183,595 0.000%

(Contributing) income students

3 33 EiETEs] REselERs = AGklilpRel Resaiess No LEA-wide N/A All Schools ongoing $ 10864436 $ 4404236 $ 6,206,000 $ 254,200 $ 10,864,436 0.000%
and Services (Base)

_ m Foster youth, English
3 34 SiETEst] ROSEUEEs = ARG RESUEDs oot e ndyer o Yes LEA-wide Al All Schools ongoing § 15942063 § 4021571 $ 11,530,318 § 127174 $ 263,000 $ 15,942,063 0.000%
and Services (Contributing) S .

4 41 Efficient System - Innovative Workforce (Base) All No LEA-wide N/A All Schools ongoing $ 35,207,630 $ - $ 27,969,759 $ 6,942218 $ 295,653 $ 35,207,630 0.000%

4 43 Eiﬁslec';'ss(éz‘zg‘) =l ResTieEss E Al No LEA-wide N/A All Schools ongoing $ - § 26222781 § 15016305 § 0285021 § 46571 § 1874884 § 26,222,781 0.000%

5 5.1 Broadway HS Equity Multiplier - Positive Climate ~ All No Schoolwide All Broadway HS ongoing $ - § 110,974 $- $ 110,974  $- $- $ 110,974 0.000%

5 52 Broadway HS Equity Multiplier - Credit Recovery  All No Schoolwide All Broadway HS ongoing $ - 8 45900 $- $ 45900 $- $- $ 45,900 0.000%

5 53 g’e";du‘"r’jeys'"s ety W = (o] Al No Schoolwide Al Broadway HS ongoing $ - s 30,000 $- $ 30,000 $- $- $ 30,000 0.000%

5 54 BroadwaylhiSIEquityMultipliegSBrofsssional B No Schoolwide Al Broadway HS ongoing $ - s 40,000 $- $ 40,000 §- $- $ 40,000 0.000%
Development

5 55 Ay [ ey S 7= LeamTig) Al No Schoolwide Al Broadway HS ongoing $ = |6 10100 §- $ 10,100 §- $- $ 10,100 0.000%
Experiences/Transportation

5 56 gL‘;apdo"‘r’tay kS iy WGl = (Sl R LeETEr No Schoolwide All Broadway HS ongoing $ - |6 16,000 $- $ 16,000 $- $- $ 16,000 0.000%

6 6.1 '\'(f:r”y S ey Upier=EiEm e By oy No Schoolwide Al Liberty HS ongoing $ = |8 200,000 $- $ 200,000 $- $- $ 200,000 0.000%

6 6.2 Ly 519 iy Wil = (i aestone] All No Schoolwide All Liberty HS ongoing $ s 200,000 $- $ 200,000 $- $- $ 200,000 0.000%
Development

6 63 Ularrivy 19 =iy Winiirstlior =i MElbEs e No Schoolwide Al Liberty HS ongoing $ - s 116,818 $- $ 116,818 $- $- $ 116,818 0.000%

Implementation



2024-25 Contributing Actions Table

Planned Percentage

otalbercentaneit 5. Total Planned to Increase or

Increase or Improve (4. Total Planned Contributing

3. Projected Percentage to Increase or LCFF Carryover —

1. Projected LCFF Base Grant 2. Projected LCFF S\fpplemental and/or Improve Services for the Coming Percentage ) Services for the Expenditures Percentage 9f Improve S.erwces for Totals by Type Total LCFF Funds
Concentration Grants School Year (Percentage from Prior . Improved Services the Coming School
g Coming School Year (LCFF Funds) 5
(2 divided by 1) Year) 34+C % (%) Year
O Crriee ) (4 divided by 1, plus 5)
$ 328679478 § 23,345,172 7.103% 0.000% 7.103% $ 30,571,833 0.000% 9.301% Total: $ 30,571,833
LEA-wide Total: $ 30,571,833
Limited Total: $ -
Schoolwide Total: § -
Contributing to Planned Expenditures AL
g o 9 Unduplicated Student 5 p q Percentage of
Action Title Increased or Improved Location for Contributing
. Group(s) 5 Improved
Services? Actions (LCFF Funds) .
Services (%)

1 1.2 Rigorous Curriculum - Innovative Workforc Yes LEA-wide All All Schools $ 19,214,172 0.000%

1 14 Rigorous Curriculum - Additional Resourc Yes LEA-wide All All Schools $ 1,273,053 0.000%

2 22 Unified Community - Innovative Workforce Yes LEA-wide All All Schools $ 4,989,524 0.000%

& 32 Enhanced Resources - Innovative Workfor Yes LEA-wide All All Schools $ 1,073,513 0.000%

3 3.4 Enhanced Resources - Additional Resour Yes LEA-wide All All Schools $ 4,021,571 0.000%



2023-2024 Annual Update Table

Last Year's Total
Planned Total Estimated Actual Expenditures

Expenditures (Total Funds)
(Total Funds)

Totals: $ 463,992,60341 $ 482,162,395.82

Contributed to Last Year's Planned Estimated Actual
Last Year's Action # Prior Action/Service Title Increased or Improved Expenditures Expenditures
Services? (Total Funds) (Input Total Funds)

Last Year's

Goal #

Rigorous Curriculum - Innovative Workforce

1 11 (Base) No $ 257,747,111 | $ 262,542,136

1 12 Rigorqus _Curriculum - Innovative Workforce Yes $ 21882553 | $ 21.799.488
(Contributing)

1 13 ngorous'Currlcqum - Additional Resources No $ 21859935 | $ 27,672,414
and Services (Base)
Rigorous Curriculum - Additional Resources

1 14 and Services (Contributing) Yes $ 2,645,281 $ 2,691,417

2 21 Unified Community - Innovative Workforce No $ 31277068 | $ 36,489,080
(Base)

2 29 Unlfleq Cqmmunlty— Innovative Workforce Yes $ 6.618.347| $ 7,091,913
(Contributing)

2 23 Unified Cpmmunlty - Additional Resources No $ 5015653 | $ 5072,502
and Services (Base)

3 31 Enhanced Resources - Innovative Workforce No $ 26,940,075 | $ 26,395,388
(Base)

3 32 Enhanceq Resources - Innovative Workforce Ve $ 2411.015| $ 2152761
(Contributing)

3 33 Enhanced Resources - Additional Resources No $ 0243248| $ 8,686,656

and Services (Base)

3 34 Enhanced Resources - Additional Resources Yes $ 165524932 | $ 16,969,323

and Services (Contributing)
Efficient System - Innovative Workforce

No $ 37,110,227 | $ 33,692,717
(Base)

Efficient System - Additional Resources and

Senvices (Base) No $ 24,516,260 | $ 30,006,103

Foster Youth - Innovative Workforce (Non-
5 5.2 contributing only because investments are No $ -1 s =
reflected in other goal areas)

Foster Youth - Additional Resources and
5 54 Services (Non-contributing only because No $ -| 8 -
investments are reflected in other goal areas)




2023-2024 Contributing Actions Annual Update Table

6. Estimated Actual - . Difference Between 8. Total Estimated Difference Between
LCFF Supplemental 4 e AES 7. Total Estimated Actual Expenditures for Planned and Estimated Planned and

Contributing

Actual Percentage
of Improved
Services
(%)

Estimated Actual
Percentage of
Improved Services
(Subtract 5 from 8)

Contributing Actions Actual Expenditures 5. Total Planned Percentage of Improved Services

Expenditures (LCFF Funds) for Com‘ributing (%)
(LCFF Funds) Actions

(Subtract 7 from 4)

and/or Concentration

Frante

(Input Dollar Amount)

24,646,317 | $ 27431411 $ 28,506,087 $ (1,074,625) 0.00% 0.00% 0.00% - No Difference

Estimated Actual Estimated Actual

CeIiiISNEE Last Year's Planned Expenditures for Contributing Expenditures for Planned Percentage Percentage of

Last Year's Goal # Last Year's Action # Prior Action/Service Title Increased or Improved
Services?

Actions (LCFF Funds) Contributing Actions of Improved Services Improved Services
(Input LCFF Funds) (Input Percentage)

Rigorous Curriculum - Innovative Workforce
1 12 (Contributing) Yes $ 17,640,007 | $ 17,928,845.00 0.00% 0.00%
1 14 ngolrous Cumgulurp - Additional Resources and Yes $ 1,576,277 | $ 1,641,478.63 0.00% 0.00%
Services (Contributing)
Unified Community - Innovative Workforce
2 22 o Y ,763,342 _ L 1
(Contributing) & $ 3763342 g 4,045,428.50 0.009 0.00%4
3 22 Enhaqceq Resources - Innovative Workforce Yes $ 754,685 | 868.713.00 0.00% 0.00%
(Contributing) A
Enhanced Resources - Additional Resources and
3 34 ’ _— Yes 3,697,100 0.00% 0.00%
Services (Contributing) $ $ 4,021,571.48




2023-2024 LCFF Carryover Table

10. Total

9. Estimated Actual & (e ] EEL LCFF Carryover — FEERER 7. Total Estimated Actual 8. Total Estimated Actual 11. Estimated Actual 12. LCFF Carryover —
Increase or Improve

LCFF Base Grant HeAF S e Percentage ) Expenditures for Contributing Percentage of Improved |[Percentage of Increased or Dollar Amount
and/or Services for the . . .
(Percentage from Actions Services Improved Services (Subtract 11 from 10 and

Concentration . Current School Year o .. .
Grants Prior Year) (6 divided by 9 + (LCFF Funds) (%) (7 divided by 9, plus 8) multiply by 9)

Carryover %)

13. LCFF Carryover —
Percentage
(12 divided by 9)

(Input Dollar
Amount)

$ 315,601,452 | $ 24,646,317 0.00% 781% $ 28,506,037 0.00% 9.03% $0.00 - No Carryover 0.00% - No Carryover



Local Control and Accountability Plan Instructions

Plan Summary

Engaqging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.gov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAS) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

« Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning, particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California
School Dashboard (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary
decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of
limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.

« Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

» Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template
sections require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most
notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English

learners, and low-income students in proportion to the amount of additional funding those students generate under LCFF (EC
Section 52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

s NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and
each subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning
in 2023-24, EC Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a
numerical significance at 15 students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on
funding and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a
tool for engaging educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026—27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader pubilic.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources
to respond to TK-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase
or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational
partners, the LEA believes will have the biggest impact on behalf of its TK-12 students.
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information
emphasizing the purpose that section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the
LCAP.

Requirements and Instructions

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.
Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

» For example, information about an LEA in terms of geography, enroliment, employment, the number and size of specific schools, recent
community challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s
LCAP.

» As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the
LEA during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of
this response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:

* Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
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« Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
and/or

* Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.
Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071,
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical
assistance from their COE.

« Ifthe LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the Every Student Succeeds Act must
respond to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
» ldentify the schools within the LEA that have been identified for CSlI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

» Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment,
evidence-based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI
plan.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

» Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSlI plan to support student and school
improvement.

Engaging Educational Partners
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Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Requirements

School districts and COEs: EC sections 52060(q) (California Leqislative Information) and 52066(q) (California Leqislative Information) specify
the educational partners that must be consulted when developing the LCAP:

» Teachers,

* Principals,

* Administrators,

* Other school personnel,

* Local bargaining units of the LEA,
» Parents, and

e Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: EC Section 47606.5(d) (California Legislative Information) requires that the following educational partners be consulted with
when developing the LCAP:

» Teachers,
» Principals,
* Administrators,
» Other school personnel,
» Parents, and
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e Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds

in the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the CDE’s LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:

e For school districts, see Education Code Section 52062 (California Legislative Information);

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section
52062(a).

 For COEs, see Education Code Section 52068 (California Legislative Information); and

e For charter schools, see Education Code Section 47606.5 (California Leqislative Information).

« NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the
English learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:
A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:
Educational Partners
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Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.
Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a
minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of
LEA.

» A sufficient response to this prompt must include general information about the timeline of the process and meetings or other
engagement strategies with educational partners. A response may also include information about an LEA’s philosophical approach to
engaging its educational partners.

* An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools
generating Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each
applicable school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the
educational partner feedback.

« A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

* An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools
generating Equity Multiplier funds influenced the development of the adopted LCAP.

» For the purposes of this prompt, this may also include, but is not necessarily limited to:

« Inclusion of a goal or decision to pursue a Focus Goal (as described below)
» Inclusion of metrics other than the statutorily required metrics
« Determination of the target outcome on one or more metrics
» Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
» Inclusion of action(s) or a group of actions
» Elimination of action(s) or group of actions
» Changes to the level of proposed expenditures for one or more actions
» Inclusion of action(s) as contributing to increased or improved services for unduplicated students
» Analysis of effectiveness of the specific actions to achieve the goal
» Analysis of material differences in expenditures
* Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
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» Analysis of challenges or successes in the implementation of actions

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), harrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAS
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that
is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

* Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs
Receiving Equity Multiplier Funding below.

» Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

* Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities
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At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the
development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)
Description

The description provided for a Focus Goal must be specific, measurable, and time bound.
* An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.

» The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to
which the LEA expects to achieve the goal.

Type of Goal
Identify the type of goal being implemented as a Focus Goal.
State Priorities addressed by this goal.
Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
* An explanation must be based on Dashboard data or other locally collected data.
 LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.

» LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding

Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
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(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and

(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.

» Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.

 An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing
at the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing,

subject matter preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the
performance levels on the Dashboard that the Focus Goal is addressing; or,

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’s
educators, if applicable.

Type of Goal
Identify the type of goal being implemented as an Equity Multiplier Focus Goal.
State Priorities addressed by this goal.
Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
» An explanation must be based on Dashboard data or other locally collected data.
» LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
» LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
* In addition to this information, the LEA must also identify:

o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.
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» Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant
Program, and/or the California Community Schools Partnership Program (CCSPP).

« This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise
receive to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to
implement provisions of the ELO-P, the LCRS, and/or the CCSPP.

Note: EC Section 42238.024(b)(1) (California Legqislative Information) requires that Equity Multiplier funds be used for the provision of evidence-
based services and supports for students. Evidence-based services and supports are based on objective evidence that has informed the design
of the service or support and/or guides the modification of those services and supports. Evidence-based supports and strategies are most
commonly based on educational research and/or metrics of LEA, school, and/or student performance.

Broad Goal

Description

Describe what the LEA plans to achieve through the actions included in the goal.
» The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.
» The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

» A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a
focus goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal

Identify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal

Description

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.
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» Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

» The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the
LCAP.

Type of Goal

Identify the type of goal being implemented as a Maintenance of Progress Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

» LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities
in outcomes between student groups.

» The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

» To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAS are encouraged to use metrics based
on or reported through the relevant local indicator self-reflection tools within the Dashboard.

» Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve
services for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an
LEA-wide basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:
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o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the
goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator
retention at each specific schoolsite.

Complete the table as follows:
Metric #

« Enter the metric number.
Metric

» |dentify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more
actions associated with the goal.

Baseline
» Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-
year plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the
most recent available data (e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
o The baseline data must remain unchanged throughout the three-year LCAP.

= This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if
an LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its
practice to obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more
accurate data process and report its results using the accurate data.

= Ifan LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response
to the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to

their educational partners.
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o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as
applicable.

Year 1 Outcome
 When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.
o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the
LCAP for both 2025-26 and 2026—27 or may provide the Year 1 Outcome for 2025-26 and provide the Year 2 Outcome for 2026—
27.
Year 2 Outcome

* When completing the LCAP for 2026—27, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when
completing the LCAP for 2026—27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

 When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of
the three-year LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year
2, as applicable.

Current Difference from Baseline

*  When completing the LCAP for 2025-26 and 2026-27, enter the current difference between the baseline and the yearly outcome, as
applicable.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the

baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2,
as applicable.
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Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

Target for Year 3 Current Difference
Outcome from Baseline

Enter information in
this box when
completing the LCAP
for 2025-26 and
2026-27. Leave blank
until then.

Metric Baseline Year 1 Outcome Year 2 Outcome

Enter information in Enter information in Enter information in | Enter information in Enter information in
this box when this box when this box when this box when this box when
completing the LCAP | completing the LCAP | completing the LCAP ' completing the LCAP | completing the LCAP
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave | for 2026-27. Leave | for 2024-25 or when
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric.

Goal Analysis:

Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the

prompts as instructed.

Note: When completing the 2024-25 LCAP, use the 2023-24 Local Control and Accountability Plan Annual Update template to complete the
Goal Analysis and identify the Goal Analysis prompts in the 2024-25 LCAP as “Not Applicable.”

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes
experienced with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in
a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.
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A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means
the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not
produce any significant or targeted result.

o Insome cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action
and must include a description of the following:

= The reasons for the ineffectiveness, and

= How changes to the action will result in a new or strengthened approach.

Actions:

Complete the table as follows. Add additional rows as necessary.

Action #

 Enter the action number.

Title

» Provide a short title for the action. This title will also appear in the action tables.
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Description
» Provide a brief description of the action.

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of
how each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in
the instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Total Funds

» Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the action tables.

Contributing

» Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or
Improved Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services
section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved
Services section of the LCAP.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions

« LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to,
at a minimum:

o Language acquisition programs, as defined in EC Section 306, provided to students, and

o Professional development for teachers.
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o Ifan LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both
English learners and long-term English learners.

» LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific
actions within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance.

* LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group
within any school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified
state indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each
student group and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or

more actions.

o These required actions will be effective for the three-year LCAP cycle.

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in
grades TK—12 as compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions
included in the Goals and Actions section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC
Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or
“MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the
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identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

» How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and
» How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).

LEA-wide and Schoolwide Actions
In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to

all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

» Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.

» Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enrollment of unduplicated pupils must also include a
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Requirements and Instructions

Complete the tables as follows:

Total Projected LCFF Supplemental and/or Concentration Grants
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» Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on
the number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent
LCFF Concentration Grant.

Projected Additional 15 percent LCFF Concentration Grant

» Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates
it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year

» Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage

» Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF
Carryover Table, specify a percentage of zero (0.00%).

LCFF Carryover — Dollar

» Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF
Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year

» Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required
Carryover Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all students in the LCAP year, as calculated pursuantto 5 CCR Section
15496(a)(7).

Required Descriptions:

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.
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Complete the table as follows:
Identified Need(s)
Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.

An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner
feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

» As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection
or further explanation as to how, are not sufficient.

» Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:

Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment.
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.
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How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being
served.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

» For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the
methodology that was used.

* When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded.

* For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers
know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff
to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates
would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are
foster youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a
percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enroliment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA, classified staff includes custodial staff.
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Provide the following descriptions, as applicable to the LEA:

« An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

» Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55
percent.

* An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must
describe how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who
provide direct services to students at selected schools and the criteria used to determine which schools require additional staffing
support.

* Inthe event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a
school with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to
retain staff providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

» Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as
counted on the first Wednesday in October of each year.

* Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first
Wednesday in October of each year.

Action Tables
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Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
» Table 1: Total Planned Expenditures Table (for the coming LCAP Year)
» Table 2: Contributing Actions Table (for the coming LCAP Year)
» Table 3: Annual Update Table (for the current LCAP Year)
» Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)
» Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2024-25 LCAP, 202425 will be the coming LCAP Year and 2023-24 will be the current LCAP Year.

Total Planned Expenditures Table
In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

» LCAP Year: Identify the applicable LCAP Year.

« 1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement
calculations.

» 2.Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year.

» 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuantto 5
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CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

» LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

» Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to
the services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
 Action Title: Provide a title of the action.

« Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

« Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services
requirement.

« If“Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.
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- Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

« Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

» Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.

 LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

« Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to
replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the
CCSPP.

» Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
* Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

« Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

* Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.
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For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale,
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the
guotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

» Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

* 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants estimated based on the number and concentration of unduplicated students in the current school year.

» Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

- Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
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determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

« 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program,
the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and
42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations.

- 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuantto 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
* 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
« 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.
* Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).
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Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

» 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the
number and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4).

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8).

LCFF Carryover Table

« 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)
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o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

- 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

 12.LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to

©)
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

» 13.LCFF Carryover — Percentage (12 divided by 9)
o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
November 2023
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