LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Howell Mountain Elementary School District
CDS Code: 28-66258-6026751

School Year: 2025-26

LEA contact information:

Joshua A Munoz

Superintendent

jmunoz@hmesd.org

(707) 965-2423

School districts receive funding from different sources: state funds under the Local Control Funding Formula (LCFF),
other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs and extra
funding - called "supplemental and concentration" grants - to LEAs based on the enroliment of high needs students
(foster youth, English learners, and low-income students).

Budget Overview for the 2025-26 School Year

Projected Revenue by Fund Source
All federal funds, $78,157

, 3%

All local funds, $146,
5%

Total LCFF funds
$2,158,221

79 %

All other state funds,
$364,593, 13%

LCFF supplemental &
concentration grants,
$177,905, 7%
This chart shows the total general purpose revenue Howell Mountain Elementary School District expects to receive in
the coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Howell Mountain Elementary
School District is $2,747,815, of which $2,158,221 is Local Control Funding Formula (LCFF), $364,593 is other state
funds, $146,844 is local funds, and $78,157 is federal funds. Of the $2,158,221 in LCFF Funds, $177,905 is
generated based on the enroliment of high needs students (foster youth, English learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts must
work with parents, educators, students, and the community to develop a Local Control and Accountability Plan (LCAP)
that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 3,500,000
$ 3,000,000 Total Budgeted
Total Budgeted Expenditures in the
$ 2,500,000 General Fund LCAP
Expenditures, $1,795,307

$ 2,000,000 $3.068,783
$ 1,500,000
$ 1,000,000

$ 500,000

$0

This chart provides a quick summary of how much Howell Mountain Elementary School District plans to spend for
2025-26. It shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Howell Mountain Elementary School District plans to spend
$3,068,783 for the 2025-26 school year. Of that amount, $1,795,307 is tied to actions/services in the LCAP and
$1,273,476 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be used for
the following:

Administrative salaries, facility operating costs, legal expenses, STRS on-behalf, tuition for programs operated by
other LEAs, and annual financial audit.

Increased or Improved Services for High Needs Students in the LCAP for the 2025-26
School Year

In 2025-26, Howell Mountain Elementary School District is projecting it will receive $177,905 based on the enroliment
of foster youth, English learner, and low-income students. Howell Mountain Elementary School District must describe
how it intends to increase or improve services for high needs students in the LCAP. Howell Mountain Elementary
School District plans to spend $1,069,472 towards meeting this requirement, as described in the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2024-25

Prior Year Expenditures: Increased or Improved Services for High Needs Students

O Total Budgeted Expenditures for High
Needs Students in the LCAP $812,475

O Actual Expenditures for High Needs $992 008
Students in LCAP '

SO0 $ 200,000 $ 400,000 $ 600,000 $ 800,000 $ 1,000,000 $ 1,200,000

This chart compares what Howell Mountain Elementary School District budgeted last year in the LCAP for actions and
services that contribute to increasing or improving services for high needs students with what Howell Mountain
Elementary School District estimates it has spent on actions and services that contribute to increasing or improving
services for high needs students in the current year.

The text description of the above chart is as follows: In 2024-25, Howell Mountain Elementary School District's LCAP
budgeted $812,475 for planned actions to increase or improve services for high needs students. Howell Mountain

Elementary School District actually spent $992,008 for actions to increase or improve services for high needs students
in 2024-25.
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Howell Mountain Elementary School District Joshua A Munoz jmunoz@hmesd.org
Superintendent (707) 965-2423

Plan Summary [2025-26]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Howell Mountain Elementary School District (HMESD) is a small, rural, single-school district situated in Angwin. The Angwin community
displays strong support for the district, with partnerships including the Angwin Volunteer Fire Department, the Angwin Community Council,
the Regional Conservation District, and Pacific Union College. Notably, there exists an active parent group known as the Wolf Pack, fostering
community engagement. Additionally, the Roger Trinchero Family Foundation generously supports the HMESD Art/Music Program along
with special education for all district students, a contribution greatly valued by HMESD.

Enroliment at Howell Mountain Elementary School District consists of approximately 87 pupils, spanning transitional kindergarten through
eighth grade, with teachers instructing multi-age classes. Class configurations encompass TK, K/1, 1/2, 3/4, 5/6, and 7/8 grade groupings.
The student body presents a 59.1% identification as Hispanic, a 34.4% identification as Caucasian and 6.5% identification as "other." 68.8%
of the HMESD student population is eligible for free and reduced meals.

The district emphasizes inclusionary practices and implements a robust system of behavioral and academic support. Behavioral interventions
are rooted in Positive Behavior Intervention and Supports (PBIS), providing a unified focus and language for student expectations across the
district. Moreover, the district prioritizes Social Emotional Learning (SEL) support. Evidence-based academic interventions, such as Read
Naturally Live, LEXIA Core5, and SumDog, are employed, with regular Measurement of Academic Progress

(MAP) assessments conducted thrice yearly in English language arts and Mathematics. Additionally, student progress in kindergarten
through third grade is measured using Dynamic Indicators of Basic Early Literacy Skills (DIBELS), complemented by Renaissance Place,
STAR Math, and Reading assessments, allowing staff to tailor instruction to individual student needs based on comprehensive data analysis.
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As an integral component of the district's Extended Learning Opportunity Program, it collaborates with the Napa County Office of Education
and the Boys and Girls Club to offer a comprehensive after-school program. This program delivers academic support, homework assistance,
and a variety of enrichment activities such as cooking, coding, gardening, art, and science. Notably, students have access to unique
opportunities facilitated by the Boys and Girls Club, including attending the National Space Camp and Giants baseball games. This after-
school initiative is utilized as needed by all Howell Mountain Elementary School District students, enhancing their overall educational
experience.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

English Learners have a slightly higher attendance rate (93.13%) compared to their English-only peers (90.69%). While overall attendance
rates are at 92.15%, this indicates a generally negative trend in student attendance. The collaboration with educational partners to address
student attendance by increasing engagement opportunities, such as daily art, music, and outdoor learning, demonstrates proactive efforts to
improve student participation and motivation.

The district's commitment to providing professional development in English Language Arts, with a focus on reading and writing, and Number
Talks for mathematical understanding reflect a dedication to enhancing teaching practices to support student learning.

The increase in chronic absenteeism from 24.5% in 2024 to 26.8% in the current year is a concerning trend. Addressing this issue is critical
to ensuring that students are consistently present and engaged in learning activities. Despite some improvement, there are areas of concern
regarding academic proficiency. The decline in meeting or exceeding standards in ELA from 35.14% in 2022 to 28.57% in 2024, and the
marginal increase in math proficiency from 22.22% in 2023 to 28.57% in 2024, indicate a need for continued focus and improvement in these
subject areas.

Currently, the passing rates in CAASPP testing for ELA is 60% and for Mathematics is 67%. There is room for improvement to ensure that a
higher percentage of students meet or exceed the standards in these subjects. Educating parents on the importance of regular attendance
and its impact on student success is a crucial aspect that needs attention. The initiative to lead a subgroup focused on this area suggests
recognition of the need for parental involvement in addressing chronic absenteeism.

While there are notable successes, such as collaboration with educational partners and ongoing professional development initiatives,
addressing chronic absenteeism and improving academic proficiency, particularly in ELA, remain key priorities for Howell Mountain ESD.
Continued efforts in these areas, along with targeted interventions and parental involvement, will be essential for enhancing student
outcomes and overall school performance.
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Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Howell Mountain Elementary School District (HMESD) benefits from crucial partnerships and resources to enhance educational support for
its students. The district collaborates closely with the Napa County Office of Education, leveraging their expertise to provide certificated
coaching in reading and mathematics. This coaching serves as a valuable resource for educators, helping them refine their instructional
practices and effectively address the diverse learning needs of students.

Furthermore, HMESD has prioritized structured literacy professional development, recognizing the importance of evidence-based
instructional approaches in promoting literacy skills among students. This commitment ensures that teachers are equipped with the
knowledge and skills necessary to deliver high-quality literacy instruction that supports student success.

In addition to these initiatives, HMESD provides an extensive after-school and summer program in partnership with the Boys and Girls Club.
This program provides students with valuable academic support and enrichment opportunities beyond the regular school day. Through
tutoring, homework assistance, and various enrichment activities, students have access to resources that foster their academic growth and
personal development.

Overall, HMESD's partnerships and initiatives underscore its dedication to providing comprehensive support and opportunities for student
learning and achievement both during and outside of regular school hours.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Howell Mountain Elementary School is not identified as being eligible for comprehensive support and improvement.

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
Howell Mountain Elementary School is not identified as being eligible for comprehensive support and improvement.
Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

Howell Mountain Elementary School is not identified as being eligible for comprehensive support and improvement.
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s) Process for Engagement

Certificated and Classified Staff On August 15, 2024, and August 16, 2024, the Superintendent met
with Certificated and Classified staff to go over the LCAP goals,
actions, and progress. These meetings took place during the annual
staff professional development days. The Superintendent also met
with a local bargaining unit to gather input from the teachers' union.
This input was used to improve how the district is investing in
improving staff morale.

School Board of Trustees To engage my School Board of Trustees, we meet on the third
Tuesday of every month. During board meetings, the Board provides
their input on the LCAP and serves as the voice of the community. To
review progress made on the LCAP, the Board receives presentations
from the Superintendent three times a year.

School Site Council To gather input from parents and members of the community, School
Site Council meets monthly to review student progress and supports.
LCAP goals are evaluated twice per year. Along with reviewing the
LCAP, the School Site Council presents initiatives to the
Superintendent that reflect the needs and goals of the community.

District English Language Advisory Committee To receive input from the DELAC Committee, the School Site Council
meets monthly and has a standing agenda item to allow DELAC
parents to review English Language Learner progress. By combining
our School Site Council and DELAC Committee, parents are able to
participate in district, site, and EL specific conversations.

Student Groups As a new initiative, the Superintendent began asking the Student
Leadership Group, 7/8 grade students, to provide ways to improve the
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Educational Partner(s)

Process for Engagement

school. Student leadership groups evaluate student opportunities and
provide LCAP input. By giving students a voice, they become more
engaged and involved at school. This creates a culture of school
connectedness and family.

Trinchero Family Foundation

The Trinchero Family Foundation provides financial support to
improve services for underserved children. In an effort to provide
transparency, HMESD presents an annual progress report regarding
the Art/Music and Special Education Program. The Trichero Family
Foundation invited the Superintendent last year to present to the
Board of Directors, and was happy to hear that the Superintendent is
keeping Mr. Trichero's legacy alive by supporting underserved
children.

Community Advocacy Group- Green Team

Since the community of Angwin loves trees and nature, HMESD is
committed to involving the community through the Green Team. The
Green Team is a community advocacy group that leverages
community experts in the area of gardening and greenhouse
activities.The committee tries to meet monthly to discuss how we can
improve our culture and climate through gardening and through
horticulture.

Regional Conservation District/ Palisades Vineyard

RCD experts provide input on student engagement strategies.
Students and staff participate in hands-on science activities.

Boys and Girls Club

To provide enrichment and a safe space after school, HMESD has
committed to using ELOP funds to provide the Boys and Girls Club to
all enrolled students on campus. To create a culture of collaboration,
the Superintendent meets with Boys and Girls Club administration
every month, so they can work together to improve school climate and
school culture.

Pacific Union College

In an effort to provide a world-class education, HMESD will be
partnering with Pacific Union College Education Department to
provide enrichment for all students in grades 5-8. Through this
collaboration, Pacific Union College Education Department will
evaluate and support certificated pedagogy at HMESD.

Special Education Lead Plan Agency

In an effort to provide high quality instruction to special education
students, the Superintendent will work closely with the SELPA
Director from Napa COE. This valuable relationship provides input on
SPED student progress and supports. With this input, the
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Educational Partner(s) Process for Engagement

Superintendent provides direction on how to modify instruction for
special education students in general education settings and the
Extensive Needs Program.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

The educational partner engagement process at Howell Mountain ESD is comprehensive, involving various stakeholders such as students,
advisory committees, staff, parents, and community members. Through a series of meetings and discussions, the district seeks to gather
diverse perspectives and input to refine action steps toward achieving its overarching goals. The School Site Council reviewed the draft
2025-26 LCAP on March 6, 2025, May 1, 2025, and May 12, 2025. The HMESD school board reviewed the 2024-25 Mid-Year report on
February 24, 2025. A draft of the 2025-2026 LCAP was presented to the Board on May 21, 2025. The Board held a 2025-2026 LCAP
Hearing on June 4, 2025 to solicit input from the community.

During these engagements, several key themes have emerged. Discussions around the LCAP have led to considerations to regroup
students for small-group interventions. Another key theme addressing the Comprehensive School Safety Plan, and meeting the needs of
special education students. Prioritizing student achievement and social-emotional wellness has remained central throughout these
discussions.

The evolution of priorities within Howell Mountain ESD demonstrates a responsive and proactive approach to addressing the evolving needs
of students and the community. By shifting focus from literacy to math proficiency and then back to literacy with a structured approach, the
district shows a commitment to adaptability and evidence-based decision-making.

The decision to emphasize Structured Literacy in 2025-26, influenced by a county-wide initiative, reflects a commitment to staying abreast of
best practices and aligning with broader educational trends. This demonstrates a willingness to incorporate external expertise and research
into local strategies.

The positive progress across all cohort subgroups in ELA and Math indicates that these shifts in focus are yielding tangible results. It
suggests that the district's efforts to address specific areas of need are paying off and that the educational partners are effectively
collaborating to drive improvement.

Moreover, the emphasis on ensuring that all stakeholders' voices are heard and valued underscores a commitment to inclusivity and shared
decision-making. This collaborative approach not only enhances buy-in and support but also ensures that decisions are informed by diverse
perspectives and insights.

Overall, Howell Mountain ESD's approach exemplifies a commitment to continuous improvement, evidence-based decision-making, and
inclusive stakeholder engagement, all essential elements for fostering student success and well-being. By prioritizing these principles, the
district is poised to continue its trajectory of progress and effectiveness in its educational programs. The district will continue the new LCAP
cycle with the same two broad goals.
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Goals and Actions

Goal
Goal # Description Type of Goal
1 Howell Mountain Elementary School District will increase equity and access to conditions of learning | Broad Goal

for all students, particularly for special education, low-income, and English learner students.

We will be working collaboratively with students, parents, and the community to increase ELA and
Math proficiency; thereby increasing opportunities for students in high school and beyond.

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)

Priority 2: State Standards (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 5: Pupil Engagement (Engagement)
Priority 7: Course Access (Conditions of Learning)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

In 2023, CAASPP scores reflect 39.69% of HMESD students meeting or exceeding standards in the area of ELA, with 25.4% nearly meeting
standards. In the area of mathematics, 28.34% of students meet or exceed standards in the area of mathematics, with 40% nearly meeting
standards.

In 2023-24, 33.33% of students (SPED,
ELs and Low income) are performing in the low average range on ELA standards as measured by the MAP assessment in kindergarten-
eighth grade.

In 2023-24,66.67% of students (SPED, ELS and Low income) are performing in the average to high average range in the area of Math
standards as measured by the MAP assessment in kindergarten-eighth grade.

While over-all achievement appears to be declining, students are making steady progress towards proficiency. Stakeholders unanimously
agree that an achievement goal in the areas of ELA and Math is warranted. Furthermore, in 2023-24, 65% of the HMS student population
qualified for free or reduced-price meals. The student population not qualifying for reduced-price meals coincides with the % of students
meeting or exceeding standards on state assessments in the area of ELA. Therefore, students of poverty appear to be a group of students
who require additional support in our educational system.
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In addition, longitudinal data comparing English acquisition rates in the HMS district reveal 7% of ELs acquiring fluent English in 17/18, 35%
acquiring fluent English in 18/19 and a decline of English acquisition for ELLs in 19/20 to only 28% of ELLs acquiring fluency in English. This
is another subgroup that is demonstrating a gap in achievement as a result of COVID-19 and distance learning that will need specific actions
to support student progress.

All baseline data was taken from the 23/24 school year, unless it was otherwise noted.

By prioritizing equity and access, the district aims to provide a level playing field for all students, regardless of their background or individual
needs. This goal acknowledges that certain student populations, such as special education, low-income, and ELs, may face additional
barriers to learning and achievement and seeks to address those disparities.

The goal demonstrates a commitment to inclusivity by recognizing and valuing the diversity within the student body. By targeting specific
student populations, the district acknowledges the unique needs and challenges faced by these groups and aims to create an educational
environment where every student feels supported and included.

The specified actions, such as building a culture of literacy, implementing tiered interventions, providing professional development for staff,
and targeting ELs and community engagement, reflect a comprehensive approach to addressing the identified needs. These actions are
evidence-based and tailored to meet the specific needs of the targeted student populations, ensuring that resources and support are
allocated effectively.

The involvement of educational partners in selecting and specifying actions to meet the needs of all students underscores a collaborative
approach to addressing educational challenges. By working together with stakeholders from across the community, including educators,
administrators, parents, and community members, the district can leverage collective expertise and resources to achieve its goals more
effectively.

Overall, the goal of increasing equity and access to conditions of learning for all students, particularly for special education, low-income, and
English Learners, reflects a commitment to social justice, inclusivity, and excellence in education. By prioritizing the needs of diverse student
populations and implementing strategic actions to address those needs, Howell Mountain Elementary School District aims to create a more
equitable and supportive learning environment where every student has the opportunity to thrive.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome UEpE! o VERr Sl | GUmEr lefer'ence
Outcome from Baseline
1.1 |English Acquisition In 2023-24, Howell At the time of 30% of ELLs will |HMESD saw a
Status Mountain ESD has 36  ELPAC testing for be re-designated | decrease of 14%
students identified as the 2024-2025 as English (33%-19%) in
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

ELPAC reclassification
rate, using the over-all
ELPAC score

Outcome from Baseline
English Language school year, Language reclassified
Learners. 33% of this Howell Mountain Proficient. students and a

population has been
reclassified as Fluent
English Proficient.

had 21 students
identified as
English Language
Learners. 19% of

decrease of 7%
(%48-%41) in
students making
progress towards

According to Data this population was English
Zone, which includes reclassified as proficiency.
data from ELPAC, 48% |Fluent English
of English Language Proficient.
Learners are making According to
progress toward English | ELPAC results,
proficiency. 41% of English
Language
Learners are
making progress
towards English
proficiency.
1.2 | MAP Assessments and |In 2023, CAASPP 2024-2025 ELA 70% of third-eighth | HMESD saw a

CAASPP Assessments

scores reflect 39.69% of
HMESD students
meeting or exceeding
standards in the area of
ELA, with 25.4% nearly
meeting standards. In
the area of
mathematics, 28.34% of
students meet or
exceed standards in the
area of mathematics,
with 40% nearly
meeting standards.

CAASPP Scores
by Grade Level:

Grade 3:

59% Standard Not
Met

25% Standard
Nearly Met

8% Standard Met
8% Standard
Exceeded

Grade 4:
66% Standard Not
Met

grade students will
be meeting or
exceeding
standards in ELA.

80% of third-eighth
grade students will
be meeting or
exceeding
standards in Math

decrease of
15.19% (56%-
24.5%) in ELA and
a decrease of
10.54% (28.34%-
17.8%) in Math for
all students.
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

17% Standard
Nearly Met

17% Standard Met
0% Standard
Exceeded

Grade 5:

34% Standard Not
Met

22% Standard
Nearly Met

33% Standard Met
11% Standard
Exceeded

Grade 6:

33% Standard Not
Met

67% Standard
Nearly Met

0% Standard Met
0% Standard
Exceeded

Grade 7:

43% Standard Not
Met

43% Standard
Nearly Met

14% Standard Met
0% Standard
Exceeded

Grade 8:
33% Standard Not
Met
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

11% Standard
Nearly Met

56% Standard Met
0% Standard
Exceeded

2024-2025 Math
CAASPP Scores
by Grade Level:
Grade 3:

54% Standard Not
Met

23% Standard
Nearly Met

23% Standard Met
0% Standard
Exceeded

Grade 4:

0% Standard Not
Met

67% Standard
Nearly Met

33% Standard Met
0% Standard
Exceeded

Grade 5:

56% Standard Not
Met

44% Standard
Nearly Met

0% Standard Met
0% Standard
Exceeded

Grade 6:
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

100% Standard
Not Met

0% Standard
Nearly Met

0% Standard Met
0% Standard
Exceeded

Grade 7:

57% Standard Not
Met

14% Standard
Nearly Met

29% Standard Met
0% Standard
Exceeded

Grade 8:

33% Standard Not
Met

45% Standard
Nearly Met

22% Standard Met
0% Standard
Exceeded

1.3

MAP Assessments and
CAASPP Assessments

In 2023-24, 33.33% of
students (SPED,

ELs and Low income)
are performing in the
low average range on
ELA standards as
measured by the MAP
assessment in
kindergarten- eighth
grade.

2024-2025 ELA
standards as
measured by the
Spring MAP
assessment in K-
8th grade:

For ELs:

70% of third-eighth
grade students will
be meeting or
exceeding ELA
standards as
measured by MAP.

HMESD saw a
decrease of 2.22%
(33.33%-31.11%)
of SPED, ELs, and
Low Income
students in the low
average range for
ELA.
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Metric # Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

2023 Winter MAP ELA
data for ELs performing
in the average to hi
level:

Grade 1: EL's 14.29%
Grade 2: EL's 33.33%
Grade 3: EL's 50 %
Grade 4: EL's 25%
Grade 5: EL's 100%
Grade 6: EL's 50 %
Grade 7: EL's 0%
Grade 8: EL's 66.67%

2023 Economically
disadvantaged students
with an average RIT
score:

Grade 1: Average

158

Grade 2: Low average
166

Grade 3: Average

189

Grade 4: Low average
177

Grade 5: no data
available

Grade 6: Low average
206

Grade 7: Low average
208

Grade 8: Average
215

2023 Winter MAP ELA
data for SPED students:

75% of students
are performing in
the low range.
25% of students
are performing in
the low average
range.

For SPED:
66.67% of
students are
performing in the
low range.
33.33% of
students are
performing in the

low average range.

For
Socioeconomically
Disadvantaged:
40% of students
are performing in
the low range.
35% of students
are performing in
the low average
range.

10% of students
are performing in
the average range.
5% of students are
performing in the
high average
range.
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3

Current Difference

Outcome from Baseline
Students are performing | 10% of students
in the Average to Hi are performing in
Average range. the high range.
1.4 |MAP Assessments and |In 2023-24,66.67% of | 2024-2025 Math 80% of third-eighth | HMESD saw an

CAASPP Assessments

students (SPED, ELS
and Low income) are
performing in the
average to high
average range in the
area of Math standards
as measured by the
MAP assessment in
kindergarten-eighth
grade.

2023 Winter MAP data
for EL's performing in

the average to hi level:
Grade 1: EL's 57.16%

low average

Grade 2: EL's 66.67%
low average

Grade 3: EL's 50%
average

Grade 4: EL's 25%
low average

Grade 5: EL's 100%
low average

Grade 6: EL's 50%
low average

Grade 7: EL's 50%
low average

Grade 8: EL's 14%

standards as
measured by the
Spring MAP
assessment in K-
8th grade:

For ELs:

66.67% of
students are
performing in the
low range.

22.22% of
students are
performing in the
low average range.
5.56% of students
are performing in
the average range.
5.56% of students
are performing in
the high average
range.

For SPED:
33.33% of
students are
performing in the
low range.
33.33% of
students are

grade students will
be meeting or
exceeding math
standards as
measured by MAP.

increase of .51%
(67.18%-66.67%)
of SPED, ELs, and
Low Income
students
performing in the
average to high
average range in
Math.
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Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome VIR 161 EED & | (GUTTERT lefer_ence
Outcome from Baseline
2023 Winter MAP Math | performing in the
data for economically low average range.
disadvantaged students |33.33% of
with an average RIT students are
score: performing in the
Grade 1: Average high average
158 range.
Grade 2: Low Average
172 For
Grade 3: Low Average | Socioeconomically
188 Disadvantaged:
Grade 4: Average 40.91% of
182 students are
Grade 5: Low Average |performing in the
201 low range.
Grade 6: Low Average |36.36% of
210 students are
Grade 7: Average performing in the
218 low average range.
Grade 8: Average 4.55% of students
215 are performing in
the average range.
2023 Winter MAP Math | 18.18% of
data for SPED students: |students are
Students are performing | performing in the
in the Average to Hi high average
Average range. range.
1.5 |Number of fully In 2023-24, 100% of In 2024-25, 100% Maintain 100% of | No difference from

credentialed and

appropriately assigned

Howell Mountain
teachers are

of Howell Mountain
teachers are

Howell Mountain
teachers as

baseline. 100% of
all teachers are

teachers. appropriately appropriately credentialed and | appropriately
credentialed and credentialed and appropriately credentialed and
assigned. assigned. assigned. assigned.
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

1.6

Standards-aligned
materials for every

In 2023-24, 100% of
every student is

In 2024-25, 100%
of every student is

100% of every
student is provided

No difference from
baseline. 100% of

student. provided with provided with with standards- all students are
standards-aligned standards-aligned aligned materials. |provided with
materials. materials. standards-aligned
curriculum.
1.7 | School facilities in good | The Facility Inspection | The Facility Howell Mountain | No difference from
repair. Tool for 2023-24 Inspection Tool for School will baseline. A 99%
measures Howell 2024-25 measures maintain a FIT score was
Mountain School in Howell Mountain score of 99 % or  assigned to
Exemplary condition- School in higher. HMESD.
99.13% Exemplary
condition- 99%.
1.8 |Implementation of CCSS |In 2023-24, CCSS is In 2024-25, CCSS CCSS will be No difference from
for all students including [ 100% implemented for |is 100% maintained at baseline. 100% of
EL access to ELD. all students, including | implemented for all 100% the curriculum is
EL and ELD CCSS. students, including implemented for all  CCSS for all
EL and ELD students, including | students, including
CCSS. EL and ELD SS. |EL access to ELD.
1.9 |Students have access to |In 2023-24, 100% of In 2024-25, 100% 100% of HMESD |No difference from
a broad course of study. HMESD students have |of HMESD students having baseline. 100% of
access to a broad students have a access to a broad 'HMESD students
course of study. access to a broad course of study will have access to a
course of student. be will be broad course of
maintained. study.
1.10 |Parentinputin decision |In 2023-24, (4) Parents | In 2024-25, (3) (4) parents will There was a
making. participate in the school |Parents are continue to decrease of 1

site council. (20)
parents signed up to
participate in the Wolf
Pack parent group. 80%
of parents provide
Feedback on parent
surveys.

participating in the
school site council.
We have (4)
parents that attend
the Wolf Pack
group. 80% of
parents provide
Feedback on
parent surveys.

participate on the
school site council.
(15) parents will
participate on the
Wolf-Pack parent
group and 40% of
parents will
participate on
parent surveys.

parent (4 parents
to 3 parents) from
the previous year
in our school site
council.
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Goal Analysis [2024-25]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

For the 2024-25 year, HMESD began with some challenges that affected the learning of our students. When the 24-25 school year began,
we started with a completely new office staff, a new custodian, a new kitchen staff, and a new Superintendent. Furthermore, HMESD lost a
7/8 teacher due to credentialing issues. As a result, the Superintendent was required to hire a new 7/8 teacher. Unfortunately, there was a
period of two months during which the students in 7/8 grade had 30-day subs. After two months, the Superintendent was able to find a highly
qualified teacher with many years of experience.

In terms of curriculum and instruction, there were no material differences that took place during the 24-25 school year. The Superintendent
strategically didn't change the curriculum and instruction, so he could observe/evaluate the effectiveness of the current curriculum and
instruction. From reviewing assessment data from the 24-25 school year, students across the campus are still struggling with their English
language proficiency. In our Unduplicated Student Groups, the three student groups demonstrated that 67.18% of them were in the average
to high average range. With more intervention, it's feasible to get the additional 12.82% of students to get into the average to high average
range, which would allow us to meet our goal of 80% in the average to high average range.

Reflecting on our FIT Report, HMESD continues to excel in maintaining a safe campus for all students. In the past, HMESD has maintained a
score of around 99%. This year, we received a score of 99%. The goal moving forward is to get 100% on a FIT Report. To accomplish this
goal, the Superintendent will be working on addressing minor repairs on campus per the FIT Report.

For a broad course of study and parent input, HMESD is succeeding and improving in these two areas. For a broad course of study, HMESD
allows for parent input during the SSC or School Site Council. During the SSC, parents are encouraged to provide input on the quality of their
student's education. Parents are also encouraged to give their input on ways to improve the culture and climate on campus. From
discussions with the SSC, the Superintendent was able to determine that parents want more enrichment for their students. Parents also want
more opportunities to have a voice in curriculum, enrichment, and community engagement.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

From examining the budgeted versus actual expenditures, HMESD saw an increase in payroll due to hiring a more seasoned 7/8 grade
teacher. Originally, HMESD was planning on spending around $70K for the previous teacher, and is now spending roughly $85K for the new
7/8 grade teacher. However, the Superintendent is optimistic that hiring a more seasoned 7/8 grade teacher will help increase student
achievement. This teacher comes highly recommended by community partners and has many years of experience working in project-based
learning classrooms. Along with future improvements to instruction, the new 7/8 teacher has begun creating new opportunities for student
involvement on campus. For example, the new 7/8 teacher has reorganized the Green Team, which allows students to get involved in
gardening, providing students with an opportunity to get involved on campus. The 7/8 grade teacher has also formed a 7/8 Leadership Team
that is involved in providing input to the Superintendent, so that student voice is part of improving the culture and climate on campus.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

From reflecting on the effectiveness or ineffectiveness of different actions, HMESD has highly qualified teachers who are committed to
improving instruction on campus. They have a deep passion for their students and the community they serve in Angwin. Looking at HMESD's
current personnel, the district is succeeding in retaining highly qualified staff. To close the achievement gap, the Superintendent has
determined that a formal literacy plan with targeted intervention is needed to increase ELA CAASPP scores. For Math, HMESD teachers are
lacking guidance on strategies that improve math proficiency. Looking at the data above, there are at least 33% of students that are not
meeting standards or reaching their full potential. In the upper grades, this percentage is as high as 57% not meeting standards.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

To increase student achievement this year, the biggest change will be creating a formal literacy plan with targeted intervention with three tiers
of support. The three tiers of support will be as follows:

1) High quality instruction in the classroom followed by teacher lead intervention.

2) Teacher identified groups of students that will be receiving tier 2 intervention through UFLI. Students will also be put in groups for UFLI
based on their Amira assessment scores.

3) For students still struggling with grade level standards after UFLI intervention, a tier three level of support will be available by sending
students to a Reading Specialist Teacher. This teacher will provide intensive intervention aided at giving students the skills they need to meet
grade level standards.

For increasing Math CAASPP scores, the Superintendent will reach out to Napa COE to schedule math support to all teachers. This goal will

be to provide teachers with strategies centered around making math more accessible for students. Differentiation will also be targeted
through coaching cycles providing by a Napa COE Math Coach.
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
Actions
Action # Title
1.1 Building a Culture of
Literacy
1.2 Tier 1 and 2
Interventions

Description

Parents and Staff will collaboratively work together to increase reading
achievement. Members from the School Site Council will form a focus
group to generate a plan that supports building a culture of literacy. The

focus group will host interactive parent education events, a Read A Thon, a

"Book Tasting" event and will create flyers that support literacy. Students
will be provided opportunities to authentically use their literacy skills.

¢ At least one parent education event will take place to teach
literacy interaction skills on asking probing

questions.

« A buddy reading program will take place, pairing younger and
older students.
Quarterly, community members will be invited to read in classes.
The school will host a Book fair, where each child may receive a
book.
A library clerk will spark the love of reading for all students.
The library will be kept in an orderly state, which will invite
students to read.

Tier 1 interventions are embedded in core instruction. Tier 2 interventions
will be implemented in classrooms for students who are reading below
grade level as measured by STAR reading and MAP assessments. These
interventions include: Lexia, Read Naturally Live (one minute reads), and
small group leveled-readers instruction and UFLI Structured Literacy
instruction. Bilingual para-educators will push into the classrooms to
provided additional academic support for special education students,

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District
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Action # Title Description Total Funds Contributing

English language learners and students who are at risk. Interventions will
be monitored by an intervention technician.

Implement instructional practices that are culturally responsive and
address the needs of diverse learners. Provide professional development
for teachers on strategies for differentiating instruction, supporting English
learners, and mitigating the impact of poverty on student learning.

1.3 | Tier 3 Interventions  Tier 3 interventions will be implemented for all students who are performing $381,095.00 Yes
far below grade level as measured by STAR reading and MAP
assessments. Tier 3 interventions include small group, or one-to-one
interventions in a pull-out setting with a reading/ ELL intervention specialist
and a para-educator in addition to support provided in the Tier 1 and Tier 2
categories. Special Education needs will be met by a 1 FTE RSP teacher,
a special education aide, a school psychologist, and a contract with
TinyEye SL and OT services.

Allocate resources strategically to support students with the greatest
needs, including additional staffing, instructional materials, and technology.
Prioritize funding for programs and initiatives that promote equity and
access for all students.

Use data to identify disparities in student outcomes and inform decision-
making processes. Monitor progress towards ELA and Math proficiency for
special education, low-income, and English learner students, and adjust
strategies as needed to address achievement gaps.

1.4  District-Wide Writing | Staff will implement Lucy Calkins writing strategies. Students will be $5,250.00 No
explicitly taught and will be provided ample opportunities to practice writing
in all subject areas. A daily edit activity, which will be led by individual
teachers will be the norm in grades K-8. Grammar will be explicitly taught.
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Action # Title

1.5

1.6

English Language
Learners

Staff Development

Description Total Funds

Howell Mountain ELLs, including LTELs, will benefit from participation in $0.00
the same instructional activities in literacy as their non-EL peers, along with

additional differentiated support based on student need. EL students who

enter Howell Mountain in the secondary grades may need additional

support (depending on the level and extent of previous schooling they have

received) to master certain linguistic and cognitive skills and thus fully

engage in intellectually challenging academic tasks. All ELLs will receive

both designated and integrated English language development instruction

by certificated teachers.

« Howell Mountain certificated staff will embed ELD standards in
academic content classrooms. Along with ELD standards,
Wonders and McGraw-Hill strategically integrate language
acquisition strategies into the core curriculum. That way, students
have equal access to the curriculum compared to their peers.

« Bilingual para-educators will provide targeted support services for
English instruction for EL students, including LTELs requiring
additional English language support for language acquisition

« Classified staff will be cross-trained in ELPAC assessments and
English Language Learner systems of

support.

« All certificated and classified staff will provide multiple
opportunities for ELs, including LTELSs, students to listen, speak,
read, and

write daily to support language acquisition

e The enrichment teacher will provide two opportunities per day for

each EL student to practice English
usage in social activities such as music, art, gardening, and drama.

*Costs embedded in staff salaries/benefits

Support teacher capacity in ELD and ELA best practices through coaching $18,743.00
and professional development. Improve certificated staff capacity and

implement district initiatives through ongoing professional development

including training for effective implementation of standards-aligned
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Action # Title Description Total Funds Contributing

curriculum and best instructional practice in ELA, ELD, NGSS, MTSS,
PLCs and SEL/ Trauma informed teaching strategies and new teacher
induction, and administrator coaching and training.

1.7 Math Number Talks will continue in grades K-8. In order to promote student $3,500.00 No
engagement and understanding of the relevance of math, real life
mathematical applications will be promoted in all grades; such as cooking,
measuring, college and career applications of math and a partnership with
Pacific Union College Math Department.

One assembly focusing on math/ science will take place.

One Family math night will take place.

One career fair will take place, focusing on math/ science careers.
Staff will explore ways to include community resources to support
science education (walking

vineyard tours, water plant, Cal Fire, PUC farm, Angwin Fire Dept.)

1.8 Science HMESD will host a STEM fair that will include community members as $1,750.00 No
guest speakers. Carolina Science in grades K-5 will be taught daily.
Amplify science will be taught daily in grades 6-8. Staff will provide many
opportunities for students to engage in science through hands-on,
interactive activities. Staff will participate in Professional Development on
science curriculum implementation.

« Students will participate in at least one science lab/ hands on

activity weekly.
« Students will participate in Earth Day activities.
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Action # Title Description Total Funds Contributing

1.9 History All students will have access to routine history lessons in Kindergarten $0.00 No
through grade 8. At least one historical novel will be read in class at each
grade level.

*costs embedded in staff salaries/benefits

1.10 Facilities The district will contract with Landcare, for landscaping services so that the $331,852.00 No
facility will be safe for students. A custodian will provide routine
maintenance on the facility.

1.11  Community Engage families and the community as partners in supporting student $121,821.00 No
Engagement success. Provide opportunities for parents to be involved in their children's
education, offer workshops on topics such as literacy and numeracy skills,
and collaborate with community organizations to provide additional support
services.
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Goals and Actions

Goal
Goal # Description Type of Goal
2 Howell Mountain ESD will enhance the social, emotional and physical well-being for all students Broad Goal

through targeted actions that support positive student outcomes.

State Priorities addressed by this goal.

Priority 3: Parental Involvement (Engagement)
Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)

Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

The pandemic, along with remote schooling, wildfires, evacuations, and family/ food/ financial insecurity has left a profound impact on the
mental health of schoolchildren. These experiences have led to increased anxiety, substance abuse, and hyperactivity among students,
highlighting the trauma many have endured. An extensive analysis, incorporating engagement tracking, behavioral data, surveys of students,
parents, teachers, and staff, as well as wellness checks, reveals that approximately 40% of Howell Mountain ESD students require targeted
or intensive support for their social-emotional well-being and mental health.

Drawing from neuroscience and developmental research, it is understood that stress and adversity can affect the learning center or limbic
system of the brain, impairing the ability of both staff and students to focus, self-regulate, and flourish. To address these challenges, Howell
Mountain ESD will employ various metrics, including engagement tracking, behavioral data, and survey responses, to monitor the social-
emotional well-being and mental health of students and staff. The goal is to ensure that the number of students in need of Tier 2 and Tier 3
support steadily decreases over time.

Recognizing the crucial role of positive relationships and emotional connections in the learning process, the district will prioritize Social and
Emotional Learning (SEL). This approach equips students with a range of skills essential for both academic success and life beyond the
classroom.

All baseline data for these efforts was gathered during the 2023-24 school year, providing a foundation for ongoing assessment and
improvement in supporting the social-emotional well-being and mental health of the Howell Mountain ESD community.

The goal selected by Howell Mountain Elementary School District to enhance the social, emotional, and physical well-being for all students
through targeted actions that support positive student outcomes was likely chosen for several reasons:

This goal reflects a holistic approach to education that goes beyond academic achievement to prioritize the overall well-being of students.
Recognizing that social, emotional, and physical health are critical components of student success, the district aims to create a supportive
environment that nurtures these aspects of development.
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By prioritizing social, emotional, and physical well-being, the district demonstrates a commitment to putting students' needs first. This goal
recognizes that students' overall well-being directly impacts their ability to learn, engage, and succeed in school.
The inclusion of actions such as social-emotional learning, Tier 2 strategies, mental health support, community partners, and Positive
Behavioral Interventions and Supports (PBIS) suggests a multifaceted approach that combines preventative measures with targeted support.
By addressing the social, emotional, and physical needs of students proactively and responsively, the district aims to create a supportive
safety net for students at various levels of need.

Enhancing social, emotional, and physical well-being for all students promotes equity and inclusivity by ensuring that every student has
access to the support and resources they need to thrive. This goal recognizes that different students may have different needs and
experiences and seeks to create a supportive environment that meets those diverse needs.

The involvement of community partners underscores a collaborative approach to addressing students' social, emotional, and physical well-
being. By working with external organizations and resources, the district can leverage additional support and expertise to enhance the
effectiveness of its efforts.

Overall, the goal of enhancing social, emotional, and physical well-being for all students reflects a commitment to fostering a safe, supportive,
and inclusive learning environment where every student can thrive emotionally, socially, and academically. Through targeted actions and
collaboration with stakeholders, Howell Mountain Elementary School District aims to promote positive student outcomes and holistic
development.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 | Current lefer_ence
Outcome from Baseline
2.1 | The Number of students |January 11, 2024, 35 May 19, 2025, 20% of student We saw a

referred to a counselor
by parent/family/ Staff
related to social-

are receiving
counseling support.

(40%). All 3rd through

The district has
access to a mental
health screening

population will
need mental health
support.

decrease of 28%
(40%-12%) of
students receiving

emotional well-being. 8th graders have tool provided by counseling
Student Surveys. Mental access to a mental the Napa COE. By services.
Health Screening Tool. | health screening tool. next year, All 3rd
All 3rd through 8th through 8th
graders participate in graders will
student SEL surveys. participate in
student SEL
surveys. This will
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Metric #

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

allow HMESD to
identify up to 20%
of students that
may need mental
health services.
For this year, we
have about 12% of
our students
receiving
counseling
support.

2.2

Participation in county-
wide meetings and
hosting site level
meetings.

2 teachers and one
administrator participate
in NCOE county-wide
meetings and trainings.
100% of certificated
staff participate in site
level meetings. .

2 teachers and
one administrator
participate in
NCOE county-wide
meetings and
trainings. 100% of
certificated staff
participate in site
level meetings.

100% of all staff
(certificated and
classified) to
participate in SEL/
PBIS trainings.

No change from
baseline. There
are still two
teachers and one
administrator
attending county-
wide meetings and
trainings. 100% of
certificated staff
participate in site
level meetings.

2.3

Mental Health therapists
anecdotal records. # of
students receiving
counseling, student
mental health surveys
and Kelvin reports.

January 11, 2024, 95%
of students report that
they feel safe and well-
connected at school. Of
this percentage: 90% of
ELL's feel safe and
connected, 100% SPED
students feel safe and
connected, and 90% of
the low socio-economic
students feel safe and
connected at school.

January 11, 2025,
95% of students
report that they
feel safe and well-
connected at
school. Of this
percentage: 90%
of ELL's feel safe
and connected,
100% SPED
students feel safe
and connected,
and 90% of the low
socio-economic

98% of students
report that they
feel safe and well-
connected at
school. Of this
percentage: 95%
of ELL's feel safe
and connected,
100% SPED
students feel safe
and connected,
and 95% of the low
socio-economic
students feel safe
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 | Current lefer_ence
Outcome from Baseline
students feel safe and connected at
and connected at school.
school.
2.4 | Parent participation in In 2023-24, 100% of During the 2024- Maintain parent/ No difference from

programs for
unduplicated pupils.

parents participated in
parent/ teacher
conferences as
reported by certificated
staff. Student
performance sign-in
sheets reveal a high
participation rate.

25 school year,
100% of parents
participate in
parent/teacher
conferences as
reported by
certificated staff.

teacher
conference
participation at
100%. 100%
parent participation
in programs for
unduplicated

pupils.

baseline. 100% of
parents participate
in parent/teacher
conferences.

2.5 |Number of 1:1 100% of students have |100% of students Maintain 100% No difference from
technology devices. 1:1 devices. 5% of have 1:1 devices. 1;1, decrease baseline. 100% of
Number of sttudents students have made 5% of students inappropriate students have 1:1
"flagged" for inappropriate searches 'have made searches to 2%. devices. 5% of
inappropriate searches. |as reported by Securly. |inappropriate students have

searches as made

reported by inappropriate

Securly. searches as
reported by
Securly.

2.6 Chronic absenteeism January 11, 2024, 23% |May 18, 2025, Less than 5% There was a

rates were chronically absent | 8.8% of students decrease of 14.2%
are chronically (23%-8.8%) of
absent. students that are
chronically absent.

2.7 | Middle school drop out 0% 0% Maintain at 0% There is no

rates difference from
baseline. There
are 0% middle
school drop outs.

2.8 | Expulsion rates 0% 0% Maintain at 0% There is no

difference from
baseline. There is
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Metric # Metric Baseline Year 1 Outcome = Year 2 Outcome VIR 161 EED & | (GUTTERT lefer_ence
Outcome from Baseline
a 0% expulsion
rate.

2.9 | Suspension rate 0% Less than 1% Maintain at 0% There was a slight
increase of less
than 1% for
suspensions due
to one suspension.

2.10 |Attendance Rates January 11, 2024 May 18, 2025 97% reported by | There was a slight
(2023-24) P-1 Data: (2024-25) Data: Aeries decrease of .24%
92.67 (Aeries) 92.43% (Aeries) (92.67%-92.43%)
EL: 94.68 EL: 94.78 in attendance.
FY: 9257 FY:92.57
SED: 96.25 SED: 96.25
SPED: 92.57 SPED: 92.57
EO: 91.59 EO: 91.58

Goal Analysis [2024-25]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

For the 24-25 school year, there was a large staff turnover. As previously mentioned in Goal One, there were completely new office staff, a
new custodian, a new food service supervisor, a new Superintendent, and the loss of one counselor. Unfortunately, HMESD also loss their
social worker that was provided by Napa COE. Due to these staff changes, there was a difficult supporting coordinating mental health
services in the beginning. As the year progressed, the Superintendent was able hire a new Certified Wellness Coach to work in collaboration
with the Mentis Counselor. To ensure consistent funding for the Certified Wellness or CWC, the Superintendent was able to leverage a
special grant to fund the CWC for the first year. For the next five years, the Superintendent was able to braid Title One and the Community
Schools Grant to ensure consistent funding for the CWC.

Since mental health screeners are a priority for some of the LCAP initiatives, the Superintendent worked with Napa COE to ensure that all
students in grades 5-8 participated in the Health Kids Survey. This survey provided valuable on the mental health of our older students. This
data proved to the Superintendent that mental health services need to be a priority at HMESD. According to students, they appreciate having
a trusted adult on campus. They also appreciate having a safe space where they can talk about their feels and how they can address
disagreements with their classmates.
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For attendance, drop outs, suspensions, and expulsions, the Superintendent focused on educating students and their parents. Students were
constantly reminded through morning announcements, school bulletins, and emails that they are expected to be Safe, Respectful, and
Responsible. By following these expectations, students will not be getting suspended or potentially expelled from school. Since attendance
and drops outs are inherently linked, students and their parents were reminded of the importance of coming to school everyday. When
students feel overwhelmed by work due to missing school, the probability of them dropping out increases.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

For the 2024-2025 school year, HMESD began the school year with one less counselor than the previous year. Due to only having one
counselor, HMESD students experienced longer wait times to see a counselor or a student support service professional. To meet the
increased needs of the school, the Superintendent collaborated with Napa COE to hire a Certified Wellness Coach. Through further
collaboration, a special grant was secured through Napa COE to fund the Certified Wellness Coach or CWC for the first year. To ensure
continuity of the CWC, the Superintendent braided Title One and Community Schools Funds to pay for the CWC. The CWC increased
personnel costs by $120K, which includes salary and benefits. Through securing a CWC, students experienced increased services and
HMESD has received a valuable employee that is part of the tiered systems of support for mental health services. The CWC in collaboration
with the Mentis Counselor provides mental health support to students and now provides classroom lessons focused around themes. Since
the implementation of the CWC, students are reporting that feel safer and connected to school.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

From reflecting on student referrals, HMESD recognizes the need for extra Tier 2 Support. HMESD needs extra supports to address
misbehavior and emotional trauma. In response to these revelations, the Superintendent increased mental health services by hiring a CWC
for the 24-25 school year. Since the CWC has hired, HMESD students are reporting that they feel more supported and connected to HMESD.
The addition of the CWC has strengthened the tier 2 supports offered at HMESD. Now, HMESD has:

1) Tier One- PBIS and CWC Lessons in the Classroom
2) Tier Two- CWC and Counselor
3) Tier Three- CWC/Counselor supporting Mental Health Clinician

These tiers of support have created a system that supports students in the classroom and outside the classroom with valuable social skills
and strategies. These skills and strategies that will help them become emotionally intelligent adults.
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Due to determining that mental health is still an area of concern, the Superintendent will continue investing in the CWC and the valuable
partnership with Mentis. It is the goal of the Superintendent to continue funding the different professionals that make up HMESD's tiers of
support. By having three tiers of support, students receive differentiated services that meet their unique needs. This allows HMESD to
educate and emotionally support the whole child through an MTSS Model. This approach is supported by research and proven by schools
that have implemented an MTSS Model of providing tiered systems of support for children.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

Actions
Action # Title Description Total Funds Contributing
2.1 Social Emotional Provide Professional Development for all staff on Adverse Childhood $122,765.00 Yes
Learning Experiences (ACES ) and Social-emotional well-being. Provide

Professional Development to support trauma-informed teaching practices.
Two teachers and the administrator will participate in the Napa County
Social Emotional Learning Community of Practice. This information will be
disseminated amongst the entire staff through teacher-led professional
development.

In addition, all certificated staff will teach SEL strategies; such as emotional
regulation, social skills, empathy, and the confidence to take on challenges
to all students to ensure that SEL is more fully integrated into the
curriculum and school culture. Our students should feel invited and safe,
should experience happiness and joy while learning, and be motivated to
engage in their learning.

Staff Training: Provide ongoing training sessions for all staff members to
ensure they understand the principles of PBIS and how to implement them
effectively in their daily interactions with students.

Family Engagement: Hold workshops or informational sessions for parents
and caregivers to educate them about PBIS and how they can support
positive behavior at home. Encourage open communication between
school and home to create a unified approach. )

Data Collection and Evaluation: Continuously monitor the implementation
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Action # Title

2.2

2.3

Tier 2 Strategies

Tier 3 Strategies

Description Total Funds

of PBIS and gather feedback from stakeholders to identify areas for
improvement. Use data to assess the impact of PBIS on student behavior
and academic performance, adjusting strategies as needed.

Professional Learning Communities (PLCs): Establish PLCs within the
school to provide opportunities for staff to collaborate, share best practices,
and problem-solve together regarding the implementation of PBIS.

« Second Step program will be taught in grades K-6.

o Class Dojo will be utilized in K-4 to support SEL.

« Staff will focus on Best Behavior strategies and will participate in
Positive Interventions and Supports professional development
that

explicitly teach manners, respect, growth mindset, and mindfulness.

e The enrichment teacher will provide opportunities to practice
Social Emotional Learning strategies in

activities such as; music, art, drama, and gardening.

Integrate Tier 2 strategies and follow up into existing grade level or content $2,100.00
level teacher meetings with the goals of better-supporting groups of

students and developing collaborative planning processes that improve

peer support among teachers. Implement SEL lessons from, Class Dojo,

and Second Step.

Establish (or integrate into existing student support meetings) Tier 3 $24,000.00
protocols and strategies that include teachers, counselors, mental health

providers, and caregivers in looking at data to understand students’ needs

and context, planning for additional supports, and following up on those

supports and students’ progress.

Collaborate with school counselors, psychologists, and other mental health
professionals to provide support and interventions for students with mental
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Action # Title

24 Community Partners

2.5 Technology and
Cyber-Bullying

2.6 Gardening

2.7 Performing Arts

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Description

health needs. Implement proactive measures to promote mental wellness

for all students

Partner with community-based mental health providers for Tier 3 support.
Partner with local organizations or agencies that specialize in mental
health support to provide resources and assistance to students and
families. Engage community members in understanding the importance of
PBIS and how they can contribute to a positive school climate

Mentis to provide on-site counseling services

« Aldea to provide remote/ appointment counseling services

Mental health/ counselor

Students will be issued a technology device and will learn how to use
technology appropriately. Students will learn about their digital footprint. All
technology will be monitored and maintained. The district will continue to
contract with Kyocera IT solutions for technology needs.

The Green Team will provide opportunities for students to garden. A
partnership with Pacific Union College and the Biology Department will
support ongoing gardening, planting, and education. Community experts
will be recruited to share their expertise in the area of outdoor exploration.
These community experts will also introduce career opportunities.

The enrichment teacher will provide instruction in the areas of music, art
and drama. A master schedule will reflect time for students to participate in
music instruction two times per week and art instruction one day per week
Two musical performances per year

Music recitals

Missoula Children’s Theater performance
Frequent Reader’s Theater opportunities
Students will increase their fine arts exposure through assemblies

Total Funds

$25,298.00

$18,000.00

$5,500.00

$5,000.00

Contributing

No

Yes

No

Yes
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Action # Title
2.8 Music
29 Art

210 Physical Activity

Description Total Funds

An enrichment teacher will teach music to all students. Students will be $0.00
provided opportunities to learn how to read music, play instruments, sing

and participate in music shows. Students will also participate in music

appreciation activities.

An enrichment teacher will teach art to all students. Students will $26,974.00
participate in weekly, developmentally appropriate art lessons. Art will be

displayed in display cases that will be placed in a visible location. Students

will update the existing mural. Students will also participate in art

appreciation activities.

Students will be provided with developmentally appropriate equipment for $0.00
recess and PE. All staff will lead their classes in Physical Education on a

daily basis. Exercise and movement will be utilized as a means to support

SEL.

*Embedded in salaries/benefits and other costs.
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2025-26]

Total Projected LCFF Supplemental and/or Concentration Grants

Projected Additional 15 percent LCFF Concentration Grant

$177,905

$8,282

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Increase
or Improve Services for the
Coming School Year

LCFF Carryover — Percentage

LCFF Carryover — Dollar

Total Percentage to Increase or
Improve Services for the Coming
School Year

20.453%

0.000%

$0.00

20.453%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

LEA-wide and Schoolwide Actions
For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the

unduplicated student group(s).

Goal and e
Action # Identified Need(s)
1.2 Action:

Tier 1 and 2 Interventions

Need:

Of the 32 students identified as SED, EL or
FY, 100% are English Learners, 59.38% are
migrant, 46.88% are Homeless, and 90.63%
are Socio-economically disadvantaged. Input
from staff, parents and educational partners

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

Tier 1 and 2 interventions are embedded in the
classroom and specifically address the frequency

and duration of the intervention. The

implementation of Tier 2 interventions in

Metric(s) to Monitor
Effectiveness

We will monitor progress
for low-income, English
Learners and Foster Youth
by STAR reading

classrooms for students reading below grade level, assessments, MAP

identifies limited foundational literacy skills and

along with additional academic support provided
by bilingual para-educators, aims to accelerate
student progress and close achievement gaps.
These interventions target specific skill deficits
identified through assessment data and provide

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

assessments and
CAASPP assessments.
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How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

math skills due to students not attending TK or | personalized support to help students make
preschool, or students migrating to Angwin to ' measurable gains in reading proficiency.
double up in living situations.

By providing additional academic support for
In the winter of 2023, 43.33% of Howell special education students, English language
Mountain SED students are performing in the learners, and students at risk, the district aims to
low range on MAP math local assessments. promote equity and inclusion. The involvement of
And 44.83% are performing in the low range | bilingual para-educators ensures that language

on MAP reading assessments. This data barriers are addressed, and diverse learners

represents the need for tier 1 and tier 2 receive the support they need to succeed

interventions. SED students may lack academically.

foundational skills to access reading and math

instruction. Professional development opportunities for
teachers on culturally responsive instructional

Whereas, 50% of Howell Mountain EL practices, strategies for differentiating instruction,

students are performing in the low range on and supporting English learners will enhance

MAP math assessments and 48% of Howell teacher capacity to meet the needs of diverse

Mountain EL students are performing in the learners effectively. Teachers will gain valuable

low range on MAP reading assessments. This | skills and strategies to create inclusive learning
data underscores the urgency for tier 1 and environments where all students feel valued and
tier 2 interventions. EL students may lack supported.
foundational skills that enable them to access
reading and math instruction, compounded by | Interventions will be monitored by an intervention
an English language barrier, which further technician, allowing for ongoing assessment of
exasperates the divide. intervention effectiveness and adjustment as
needed. Regular monitoring ensures that
Feedback from educational partners indicates | interventions are implemented with fidelity and that
that while the school district cannot control off- | student progress is closely tracked over time.
campus living situations, the district can

control the school environment to provide Overall, the combination of targeted interventions,
additional educational resources to support culturally responsive instructional practices, and
these students in greatest need. professional development opportunities for

teachers will contribute to improved academic
Feedback includes having the school provide | outcomes, increased equity, and enhanced
Tier 1 and 2 academic interventions as a support for diverse learners within the district.
crucial role in supporting students, especially
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Goal and
Action #

1.3

Identified Need(s)

those identified as English Learners (EL), Low
Socio-Economic Students (SED), and those in

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

These efforts align with the district's goal of
enhancing the social, emotional, and academic

Foster Youth (FY). The benefits extend across 'well-being of all students and will lead to

various dimensions, including additional
supports, group collaboration, small group
settings, and pull-out interventions.

Scope:
LEA-wide

Action:
Tier 3 Interventions

Need:

measurable improvements in the identified
metrics.

Firstly, these interventions provide additional
supports tailored to the diverse needs of EL, SED,
and FY students. They can address language
barriers, emotional challenges, and the adjustment
period for students transitioning into English
Learning, thereby fostering a more inclusive
learning environment.

Group collaboration within these interventions
encourages peer learning and support. It allows
students to engage with their peers, share ideas,
and learn from one another, which can enhance
their understanding of academic concepts and
boost their confidence in the classroom

settings provide personalized attention, allowing
teachers to target specific learning needs and
provide individualized instruction.

This approach enables educators to address gaps
in understanding more effectively and offer
differentiated instruction to accommodate diverse
learning styles and abilities.

Tier 3 interventions focus on targeting student We will monitor progress
interventions with the support of a RSP teacher's |for low-income, English
expertise. All SPED, ELs and Low Income Learners and Foster Youth

students performing in the low average range on by STAR reading
assessments, MAP
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How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

Goal and

Action # Identified Need(s)

Of the 32 students identified as SED, EL or ELA standards will be targeted to receive student |assessments and

FY, 100% are English Learners, 59.38% are | interventions and support. CAASPP assessments.
migrant, 46.88% are Homeless, and 90.63%

are Socio-economically disadvantaged. Input To effectively address the needs of students

from staff, parents and educational partners requiring Tier 3 interventions, it's essential to

identifies limited foundational literacy skills and implement targeted strategies with the support of a

math skills due to students not attending TK or Resource Specialist Program (RSP) teacher's

preschool, or students migrating to Angwin to | expertise. By focusing on the specific needs of

double up in living situations. Special Education (SPED), English Learners
(ELs), and Low-Income students performing in the
Additionally, data from DataZone indicating low average range on ELA standards, we can

that 50% of SPED, Low-Income, and Foster provide tailored interventions to support their
Youth students are not meeting standards on academic growth and success.
the winter 2023 CAASPP assessments, with

50% of these same subgroups not meeting One key approach is to utilize the expertise of
academic standards in ELA, underscores the |RSP teachers to design and implement

critical need for targeted interventions. individualized intervention plans for students
Similarly, the district's winter MAP data identified as needing Tier 3 support. RSP teachers
revealing that 33% are not meeting standards possess specialized training and experience in

in math and 66% in reading further supporting students with diverse learning needs,

emphasizes the urgency of intervention efforts. ' making them well-equipped to address the unique
challenges faced by SPED, EL, and Low-Income

In the winter of 2023, 43.33% of Howell students.

Mountain SED students are performing in the

low range on MAP math local assessments. These interventions may involve personalized

And 44.83% are performing in the low range | instruction, differentiated learning materials, and

on MAP reading assessments. Students not | targeted support strategies tailored to each

responding to tier 1 and 2 interventions may  student's specific strengths and areas for growth.

respond to a more robust intervention model. RSP teachers can collaborate closely with

This data represents the need for tier 3 classroom teachers and other support staff to

interventions. SED students may lack ensure that interventions are aligned with students'

foundational skills to access reading and math | Individualized Education Programs (IEPs) or

instruction. English Language Development (ELD) plans, as
applicable.

Whereas, 50% of Howell Mountain EL
students are performing in the low range on
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Goal and

Action # Identified Need(s)

MAP math assessments and 48% of Howell
Mountain EL students are performing in the
low range on MAP reading assessments.
Students not responding to tier 1 and 2
interventions, may respond to a more robust
intervention model. This data underscores the
urgency for tier 3 interventions. EL students
may lack foundational skills that enable them
to access reading and math instruction,
compounded by an English language batrrier,
which further exasperates the divide. Tier 3
interventions for EL students may encompass
a myriad of language acquisition and
scaffolding strategies that are essential for EL
learners.

Feedback from educational partners indicates
that while the school district cannot control off-
campus living situations, the district can
control the school environment to provide
additional educational resources to support
these students in greatest need.

Feedback includes having the school provide
Tier 3 academic interventions as a crucial role
in supporting students, especially those
identified as English Learners (EL), Low
Socio-Economic Students (SED), and those in
Foster Youth (FY). The benefits extend across
various dimensions, including additional
supports, group collaboration, small group
settings, and pull-out interventions.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor
Effectiveness

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

To address these challenges effectively,
interventions should be evidence-based, data-
driven, and regularly monitored for progress. RSP
teachers can use ongoing assessment data to
adjust intervention strategies as needed, ensuring
that students receive the support necessary to
make meaningful academic gains.

By leveraging the expertise of RSP teachers and
implementing targeted interventions tailored to the
needs of SPED, EL, and Low-Income students, we
can work towards closing the achievement gap
and ensuring that all students have the opportunity
to thrive academically.
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Goal and e
Action # Identified Need(s)
Scope:
LEA-wide
1.5 Action:

English Language Learners

Need:

EPAC data reveal that 51.9% of English
Language Learners are making progress
toward English Language Acquisition.

Scope:
LEA-wide

2.1 Action:

Social Emotional Learning
Need:

According to mental health therapists, 40% of
HMESD students are receiving mental health
support. The screening tool data reveals that
60% of Howell Mountain SED, FY, and EL
students meet the criteria for mental health
counseling. With this information, systems of
support are impacted. Most of the stressors of

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

Metric(s) to Monitor
Effectiveness

Howell Mountain ELLs will benefit from ELPAC assessments
participation in the same instructional activities in
literacy as their non-EL peers, along with
additional differentiated support based on student
need. EL students who enter Howell Mountain in
the secondary grades may need additional support
(depending on the level and extent of previous
schooling they have received) to master certain
linguistic and cognitive skills and thus fully engage
in intellectually challenging academic tasks. All
ELLs will received both designated and integrated
English language development instruction by
certificated teachers.

All certificated staff teach SEL strategies; such as,
emotional regulation, social skills, empathy and
the confidence to take on challenges to all
students to ensure that SEL is more fully
integrated into the curriculum and school culture.
Our students should feel invited and safe, should
experience happiness and joy while learning and
motivated to engage in their learning.

Student surveys. Mental
Health Screening tool.

All SPED, ELs and Low Income students will have
access to mental health support.

our SED, FY, and EL students are triggered by Social Emotional Learning (SEL) specifically
immigration status, lack of housing, and lack of |targets the needs of unduplicated pupils, including

resources. Lacking basic survival resources
can trigger a lack of emotional regulation, lack
of social skills, and lack of confidence.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

students with disabilities (SPED), English Learners
(EL), and those from low-income backgrounds, by
focusing on developing their social and emotional
competencies.
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Goal and
Action #

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor

Identified Need(s) Provided on an LEA-wide or Schoolwide Basis Effectiveness

According to interviews with the community

liaison and SED families, SED students are SEL programs often incorporate elements of
impacted by circumstances within their homes. | cultural competence, recognizing and valuing the
Howell Mountain SED students are impacted  diverse backgrounds, experiences, and

by the unraveling of family dynamics, perspectives of students, including EL and low-
substance abuse, lack of housing and basic income students. By promoting empathy, respect,
resources. SED students are burdened with and understanding of cultural differences, SEL
these stressors, which negatively impact their | helps create inclusive learning environments
educational experience. where all students feel valued and supported.

DELAC interviews review that EL students are ' Many unduplicated pupils may experience

impacted by the ability of their families to heightened stress, anxiety, or trauma due to
access resources that are foreign to them. various factors, such as language barriers,

Many families are doubled up and have the socioeconomic challenges, or learning disabilities.
additional support of extended family. SEL teaches students skills for recognizing,
However, many HMESD EL families have understanding, and managing their emotions in

endured trauma during the migration process. | healthy ways. For example, SPED students may
EL students who have been traumatized, have benefit from strategies for self-regulation, EL

additional barriers when accessing their students may learn to navigate language-related

education frustrations, and low-income students may develop
coping mechanisms for dealing with economic

Growth data from the mental health stressors.

screenings, demonstrate a 30% decrease in

anxiety and depression amongst SED, FY, EL and low-income students, in particular, may

and EL students. This reflects the positive face barriers to social integration and peer

impact of targeting Social Emotional Learning. relationships due to language differences or
limited access to resources and opportunities

Educational partners from Mentis, NCOE outside of school. SEL programs provide explicit
Mental Health grants, staff, and parents of low- |instruction and practice in social skills such as
income families established the need for communication, cooperation, empathy, and conflict
increased access to SEL strategies that resolution, enabling students to build positive

specifically target the needs of unduplicated relationships and navigate social interactions
pupils. In addition, cultural competence will be | effectively.

addressed in classrooms and across the

school site. Focusing on SEL will increase Unduplicated pupils often encounter adversity and
emotional regulation, social skills, empathy, challenges that may impact their academic and
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Goal and How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor

Identified Need(s)

Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
and confidence for our SED, FY, and EL social-emotional well-being. SEL fosters resilience
students. by teaching students skills for perseverance, goal-
setting, problem-solving, and bouncing back from
setbacks. This is especially beneficial for low-
income students who may face systemic barriers
to success and need support in developing a
resilient mindset.
Scope:
LEA-wide
2.2 Action: The district SEL team participates in on-going Participation in county-
Tier 2 Strategies county-wide professional development and wide meetings and
supports so that they can directly support hosting site level
Need: classroom teachers to gain confidence and meetings. # of meetings.
Mental Health counseling data and input from  strategies to support student mental health
parents and teachers indicate a more robust | outcomes.
response to the mental crisis is warranted.
Only 40% of HMESD SED, FY, and EL All SED, ELs and Low Income students will have
students receive counseling support. SED, access to mental health support.
FY, and EL needs stem from a lack of basic
survival resources, homelessness, low Mental health support can significantly contribute
income, and English language barriers. to meeting the described need for SPED, EL, and

Trauma from this deficit has created stressors Low-Income students by addressing their holistic
for students. Therefore, an all-hands-on-deck |well-being and enhancing their overall academic
approach to Social Emotional Learning is success.
warranted.

Mental health support provides students with
Counselors reveal that many of HMESD SED | coping strategies, emotional regulation techniques,
students are impacted by circumstances within | and a safe space to express their feelings and
their homes. Howell Mountain SED students | concerns. For SED, EL, and Low-Income students

are impacted by the unraveling of family who may face additional stressors or challenges,
dynamics, substance abuse, lack of housing | such support can help alleviate anxiety,

and basic resources. SED students are depression, and other mental health issues that
burdened with these stressors, which may hinder their academic performance.
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Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness

negatively impact their educational

experience. Increasing counseling by Mental health support often includes interventions

implementing Tier 2 strategies may reduce the aimed at developing social and emotional skills,

mental health barrier that may support SED such as self-awareness, self-management, social

students in accessing their educational awareness, relationship skills, and responsible

learning and mental wellness. decision-making. These skills are crucial for

navigating academic settings, building positive
Interviews between the DELAC and relationships with peers and teachers, and

Community Liasion reveal that EL students are  effectively managing conflicts and challenges.
impacted by the ability of their families to

access resources that are foreign to them. Many SED, EL, and Low-Income students may
Many families are doubled up and have the exhibit behavioral issues stemming from
additional support of extended family. unaddressed mental health challenges. By
However, many HMESD EL families have providing targeted mental health support, schools

endured trauma during the migration process. | can help reduce disruptive behaviors, improve

EL students who have been traumatized, have classroom dynamics, and create a more conducive
additional barriers when accessing their learning environment for all students.

education. Partnering with therapists to

implement Tier 2 strategies may reduce the The involvement of the district SEL team in

mental health barrier that may support EL ongoing professional development and support
students in accessing their educational enables them to collaborate effectively with
learning and mental well-being. classroom teachers. By sharing expertise,

resources, and evidence-based strategies, SEL
According to mental health therapists, 40%, of specialists can empower teachers to integrate
HMESD students are receiving mental health | social-emotional learning practices into their daily
support, and 30% of the 40% of unduplicated | instruction, create emotionally safe classroom
pupils identified measure a 30% decrease in  environments, and respond effectively to students’
anxiety and depression. This measurement social and emotional needs.
demonstrates that the Tier 1 strategies are
working; however, Tier 2 and Tier 3 strategies
are warranted.

Educational partner feedback from the Needs
Assessment indicates a need to implement a
structured response to Social Emotional
Learning, which includes the Second Step
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Goal and How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor

Identified Need(s)

Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
Curriculum, Participation in the Napa County
School Mental Health Collaborative, and
hosting site-level meetings, with the goal of
increasing professional awareness, skills, and
strategies to support increased mental health.
Scope:
LEA-wide

23 Action: Tier 3 protocols and strategies include teachers, Mental health therapists

Tier 3 Strategies counselors, mental health providers, and anecdotal records. # of
caregivers in looking at data to understand students receiving

Need: students’ needs and context, planning for counseling, student mental
Mental health therapists' anecdotal data and | additional supports, and following up on those health referrals, student
input from parents and the SEL team identified supports and students’ progress. surveys and Kelvin
that many SPED, SED, FY, and EL students surveys.
have an increased need for mental health All SPED, SED, ELs, and Low-Income students
support. SPED, SED, FY, and EL needs stem | will have access to mental health support.
from a lack of basic survival resources, According to mental health therapists, 40% of
homelessness, low income, educational HMESD students are receiving mental health
barriers, and English language barriers. support. Many more students qualify; however,

students who are assessed with most at-risk
According to interviews with the community behaviors, receive priority treatment.
liaison and SED families, SED students are
impacted by circumstances within their homes.
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Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
Howell Mountain SED students are impacted | Tier 3 strategies for addressing the mental health
by the unraveling of family dynamics, needs of our most at-risk students, including
substance abuse, and lack of housing and unduplicated students such as those with

basic resources. SED students are burdened  disabilities (SPED), English Learners (EL), and
with these stressors, which negatively impact | those from low-income backgrounds, is

their educational experience. Increasing comprehensive, individualized, and collaborative.
counseling and support by implementing Tier 3

strategies may reduce the mental health Tier 3 interventions begin with comprehensive
barrier that may support SED students in mental health assessments for at-risk and
accessing their educational learning and unduplicated students. These assessments,
mental wellness. Tier 3 strategies may also conducted by trained professionals, can help
involve third-party agencies. identify underlying mental health concerns,

trauma, or other factors contributing to students'
difficulties. For SPED students, assessments may

Interviews between the DELAC and also consider the intersection of mental health
Community Liasion reveal that EL students are \needs with their individualized education plans
impacted by the ability of their families to (IEPSs).

access resources that are foreign to them. Based on the assessment findings, individualized
Many families are doubled up and have the intervention plans will be developed for each
additional support of extended family. student, addressing their specific mental health
However, many HMESD EL families have needs, strengths, and goals. These plans may

endured trauma during the migration process. |include a combination of therapeutic interventions,
EL students who have been traumatized have |coping strategies, accommodations, and supports

additional barriers when accessing their tailored to the unique needs of SPED, EL, and
education. Partnering with therapists to low-income students.

implement Tier 3 strategies may reduce the

mental health barrier that may support EL Tier 3 interventions prioritize access to mental
students in accessing their educational health counseling services for at-risk and
learning and mental wellbeing. unduplicated students. This involves partnering

with licensed therapists, school counselors, or
According to mental health therapists, 40% of |mental health professionals to provide individual or
HMESD students are receiving mental health | group counseling sessions tailored to students'
support. Many more students qualify; however, needs. Counseling sessions address a range of
students who are assessed with most at-risk | mental health concerns, including anxiety,
behaviors, receive priority treatment. This depression, trauma, and behavioral challenges,
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leaves students needing support without the
assigned resources.

The SPED team, SEL team, DELAC, School
Site Council, certificated and classified staff
partner feedback request that Tier 3 protocols
be established to look at data to understand
students' needs and context, plan additional
supports, and follow up on supports and
student progress. Additional mental health
providers will be recruited to meet this need,
and comprehensive mental health
assessments will be implemented.

Scope:

25 Action:
Technology and Cyber-Bullying

Need:

Parents and staff have identified the need for
education for students on their digital footprint.
The district provides 1:1 technology devices,
which creates equitable access for SED, FY,
and EL students. Students need to understand
the appropriate use of their devices. Many
SED, FY, and EL students are using
technology devices for the first time.
Understanding one's digital footprint is crucial

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

while also promoting resilience, coping skills, and
emotional regulation.

All students have 1:1 devices. The security
software monitors student useage.

All SPED, ELs and Low Income students will have
access to technology and digital footprint
education.

Teaching students about their digital footprint
helps them develop essential digital literacy skills,
including understanding the permanence of online
actions, privacy settings, and safe online behavior.
This knowledge empowers them to make informed
decisions and navigate digital spaces responsibly,
reducing their risk of encountering cyberbullying,

for K-8 students due to the pervasive nature of online harassment, or inappropriate content.

technology in their lives and its potential

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor
Effectiveness

Number of 'flagged"
messages by third-party
software that monitors
student internet usage.
Number of devices issued
to students.
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impact on their well-being, reputation, and
future opportunities.

According to interviews with the community
liaison and SED students and families,
socioeconomic disadvantaged students often
face unique challenges when it comes to
accessing and utilizing technology compared
to their more affluent peers. Many Howell
Mountain disadvantaged students may not
have access to the necessary devices like
laptops, tablets, or smartphones at home.
Even if they have access to these devices,
many lack high-speed internet connectivity,
which hinders their ability to engage in online
learning, complete homework assignments, or
access educational resources.

The School Site Council believes that
socioeconomically disadvantaged students
may not have had the same exposure to
technology or opportunities to develop digital
literacy skills as their peers. This lack of
proficiency with technology can make it
challenging for them to navigate online
learning platforms, use software programs
effectively, or troubleshoot technical issues
independently.

Cost can be a significant barrier for
disadvantaged students when it comes to
accessing software, apps, or educational tools
that can enhance their learning experience.
They may not be able to afford subscriptions
to educational platforms, software licenses, or
digital resources that could supplement their
education.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor
Effectiveness

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

K-8 students may not fully grasp the long-term
consequences of their online actions. Educating
them about their digital footprint highlights the
importance of maintaining a positive online
presence and exercising caution when sharing
personal information or engaging in online
interactions. By proactively managing their digital
footprint, students can safeguard their reputation
and preserve future academic, professional, and
social opportunities.

Cyberbullying is a prevalent issue among K-8
students, with technology serving as a primary
means of harassment. Understanding their digital
footprint enables students to recognize signs of
cyberbullying, report inappropriate behavior, and
seek support from trusted adults. By promoting
digital citizenship and empathy, schools can foster
a safer online environment and mitigate the
negative impact of cyberbullying on students'
mental health and well-being.

Providing devices to unduplicated students
ensures equitable access to educational
resources, digital learning tools, and online
learning platforms. With a device, students can
participate fully in digital classrooms, access digital
textbooks and educational apps, and engage in
interactive learning experiences that enhance their
academic skills and knowledge.

Unduplicated students, including those from low-
income backgrounds, may lack access to
technology outside of school due to financial
constraints. Providing devices ensures that all
students have equitable access to technology both
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Disadvantaged students may not have access
to the same level of support for remote
learning as their peers. They may lack a quiet
study space at home, parental supervision or
guidance, or access to additional tutoring or
educational support services that could help
them succeed in an online learning
environment.

Socioeconomic disparities can contribute to a
digital divide in education, where students
from wealthier backgrounds have access to
more advanced technology, better-equipped
schools, and resources that facilitate learning.
This divide can exacerbate existing
inequalities in educational outcomes and
opportunities.

Addressing these differences in technology
needs requires a multifaceted approach that
involves providing access to affordable
technology devices and internet connectivity,
offering digital literacy training and support
programs, ensuring equal access to
educational resources and tools, and
addressing systemic inequities in education.

Interviews between English Learners (ELs),
their parents and the community liaison
demonstrate that EL's often have distinct
technology needs compared to their peers,
stemming from both language learning
requirements and potential socioeconomic
factors.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor
Effectiveness

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

in and out of the classroom, bridging the digital
divide and leveling the playing field for learning
opportunities.

Having a device allows unduplicated students to
engage in personalized and self-paced learning
experiences tailored to their individual needs and
interests. Whether accessing supplemental
resources, completing homework assignments, or
collaborating with peers on projects, students can
leverage technology to enhance their learning
experience and achieve academic success.

In today's digital age, proficiency with technology
is essential for success in higher education and
the workforce. Providing devices to unduplicated
students ensures that they have the opportunity to
develop critical digital literacy skills, such as
information literacy, media literacy, and digital
communication skills, preparing them for future
academic and career pathways.
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Goal and

Action # Identified Need(s)

ELs may require technology tools that offer
language support, such as translation
features, language learning apps, or text-to-
speech software. These tools can help them
access instructional materials, understand
content in their non-native language, and
participate more fully in educational activities.

The team also believes that ELs may benefit
from access to digital resources and
educational content that are available in
multiple languages. This includes digital
textbooks, online articles, educational videos,
and interactive learning platforms that offer
content in their native language or provide
language support options.

Staff believes that technology can play a
crucial role in making educational content
culturally relevant and engaging for ELs.
Digital learning platforms and resources that
incorporate diverse perspectives, culturally
responsive teaching strategies, and
multimedia content can help ELs connect to
the material and feel represented in their
learning environment.

Technology can support differentiated
instruction for ELs by providing personalized
learning pathways, adaptive assessments, and
interactive activities that cater to their
language proficiency levels and individual
learning needs. This can help ELs progress at
their own pace and receive targeted support in
areas where they may struggle.
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Similar to socioeconomically disadvantaged
students, ELs may face barriers to accessing
technology due to factors such as limited
financial resources, lack of internet
connectivity at home, or insufficient access to
devices like computers or tablets. Ensuring
equitable access to technology and digital
resources is essential for supporting the
educational needs of ELs.

Interviews with staff reveal that addressing the
technology needs of English Learners involves
providing access to language support tools
and multilingual resources, ensuring that
digital content is culturally relevant and
engaging, implementing differentiated
instruction strategies, promoting equitable
access to technology, and supporting
educators with the necessary training and
resources to effectively integrate technology
into language instruction.

2023 data from the Securly Software that
tracks student internet searches reveal that
10% of the HMESD population are
inappropriately using their device. Additional
information from families of students reveals
that cyberbullying and harassing others via
Tick Tock and text messaging has increased
from 2 reported cases to 10 reported cases in
2023.

Educational partner feedback, parent
feedback, and staff feedback indicate that
SED, FY, and EL students would benefit from
instructional opportunities on the digital
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footprint. Educational partners also requested
educational opportunities on cyberbullying and
instruction on appropriate internet searches.
Scope:
Schoolwide
2.7 Action: In order to increase student engagement, and to  Master schedule,
Performing Arts reduce chronic absenteeism, the enrichment attendance
teacher will provide instruction in the areas of rates.(AERIES), CA
Need: music, art and drama. A master schedule will one | Dashboard on chronic
Our 2023 Aeries data and CA Dashboard data day (one hour) per week. absenteeism
and input from low-income parents, FY liaison,
and ELAC identified performing arts as a All SPED, ELs and Low Income students will have
strategy to increase student engagement. access the performing arts.

Many SED, FY, and EL students do not have Providing access to performing arts instruction
the means to access performing arts. Barriers | ensures that all students have the opportunity to
include agricultural work hours, transportation, 'explore their creativity, express themselves, and
and limited foundational experiences. develop new skills regardless of their background
or abilities. By offering instruction in music, art,
Howell Mountain believes that performing arts ' and drama, schools cater to diverse interests and
can play a significant role in increasing learning styles, making learning more accessible
attendance and engagement among and engaging for all students.
socioeconomically disadvantaged students by
providing opportunities for artistic expression, |Engaging in music, art, and drama activities can
fostering a sense of belonging, and creating captivate students' interest, ignite their passion for
positive experiences that motivate students to learning, and foster a sense of belonging and

attend school. connection to the school community. Participating
in creative expression allows students to tap into

HMESD staff believes that performing arts their talents, build confidence, and develop

programs offer a creative outlet for SED important social and emotional skills such as
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students to express themselves through
music, dance, theater, or visual arts. Engaging
in artistic activities allows students to explore
their talents, interests, and identities, which
can enhance their sense of self-worth and
belonging within the school community.

Participation in performing arts can boost the
confidence of SED students and self-esteem
as they develop new skills, overcome
challenges, and receive recognition for their
achievements. Feeling valued and respected
for their artistic contributions can motivate
disadvantaged students to attend school
regularly and actively participate in arts-related
activities.

Performing arts can be a particularly effective
avenue for meeting the unique needs of
English Learners (ELs), providing them with
opportunities for language acquisition, cultural
expression, and social integration.

Performing arts activities, such as theater
productions, choir performances, or group
music lessons, can immerse ELs in English
language-rich environments where they have
opportunities to listen to, speak, and interact in
English. Engaging in activities that require
verbal communication, pronunciation practice,
and language expression can support ELs in
developing their language skills in a
meaningful and contextually relevant way.

Interviews with EL students, staff, and parents
reveal that performing arts programs often

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

collaboration, communication, and self-expression,
which can positively impact their overall academic
engagement and attendance.

Chronic absenteeism can be attributed to various
factors, including disengagement with school, lack
of interest in academic subjects, and socio-
economic barriers. Offering enrichment instruction
in the performing arts provides an incentive for
students to attend school regularly, as they look
forward to participating in creative and enjoyable
activities. By integrating performing arts into the
curriculum on a consistent basis, schools can
create a positive school culture that values
attendance and encourages students to actively
participate in their education.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor
Effectiveness
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celebrate cultural diversity and promote cross-
cultural understanding through music, dance,
theater, and visual arts. ELs can participate in
cultural exchange activities, learn about
different artistic traditions, and share their own
cultural heritage with their peers, fostering a
sense of belonging and acceptance within the
school community.

Performing arts provide alternative modes of
communication beyond verbal language,
allowing ELs to express themselves creatively
through movement, gestures, facial
expressions, and visual arts. Participating in
dance performances, art projects, or
pantomime activities can help ELs convey
their thoughts, emotions, and ideas effectively,
regardless of language proficiency.

January 11, 2024 (2023-24) P-1 Data: 92.67
(Aeries) According to the California
Dashboard, in 2023, 24.3% of students were
chronically absent. This was a .7% decline
from the previous year. In January of 2024, the
following attendance rates are noted for the
following subgroups:

EL: 94.68 ADA

FY: 92.57 ADA

SED: 96.25 ADA

Educational partner feedback from our low-
income families, FY liaison, and ELAC
indicated many students and their families do
not have adequate resources, and/ or
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transportation to participate in performing arts.
Feedback also includes providing
opportunities during the school day for SED,
FY, and EL students to participate in
performing arts. By leveraging the power of
performing arts to nurture creativity, build
confidence, foster social connections, create
engaging learning experiences, provide
attendance incentives, and offer mentorship
and support, schools can effectively increase
attendance and engagement among
socioeconomically disadvantaged students.

Performing arts programs provide
opportunities for SED students to collaborate
with their peers, build friendships, and develop
positive relationships with teachers and
mentors. By participating in group rehearsals,
performances, or artistic projects,
disadvantaged students can forge meaningful
social connections and feel a sense of
belonging within the school environment. By
leveraging the unique benefits of performing
arts to support language acquisition, cultural
integration, non-verbal communication,
confidence-building, social interaction, and
differentiated instruction, schools can
effectively meet the unique needs of English
Learners and promote their academic success
and social-emotional well-being.
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2.8

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Identified Need(s)

Scope:
LEA-wide

Action:
Music

Need:

Our 2023 Aeries data and CA Dashboard data
and input from low-income parents, FY liaison,
and ELAC identified music as a strategy to
increase student engagement. Many SED, FY,
and EL students do not have the means to
access performing arts. Barriers include
agricultural work hours, transportation, and
limited foundational experiences.

Music can serve as a powerful tool for
addressing the socioeconomic needs of
students.

Howell Mountain ESD offers music education
programs that provide access to instruments,
instruction, and performance opportunities.
Our program can level the playing field by
giving our disadvantaged students access to
resources and experiences that they might not
otherwise have access to, such as private
lessons or expensive instruments.

Participation in music education can have a
positive impact on academic achievement,
including improved test scores, language
development, and cognitive skills. By providing
quality music education opportunities to
socioeconomically disadvantaged students,
Howell Mountain hopes to help bridge the

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

Master schedule,
In order to increase student engagement, and to | attendance rates, music
reduce chronic absenteeism, the enrichment performances and student
teacher will provide instruction in the areas of progress in music.
music, art and drama. A master schedule will one
day (one hour) per week.

All SPED, ELs and Low Income students will have
access to performing arts.

Music has a universal appeal that transcends
language, cultural, and socioeconomic barriers.
Regardless of students' backgrounds or abilities,
music has the power to captivate their interest,
evoke emotions, and inspire creativity. Its inherent
appeal can serve as a powerful motivator for
students to attend school regularly, as they look
forward to participating in music classes and
engaging with the subject matter.

Music engages multiple senses simultaneously,
making it a highly immersive and interactive
learning experience. In music classes, students
not only listen to music but also actively participate
by singing, playing instruments, and moving to the
rhythm. This multi-sensory approach to learning
stimulates students' cognitive, emotional, and
physical engagement, creating a dynamic and
enriching educational experience that encourages
regular attendance.

Music provides opportunities for social connection
and collaboration, fostering a sense of belonging
and community among students. In music classes,
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Action # Provided on an LEA-wide or Schoolwide Basis Effectiveness
achievement gap and improve educational students collaborate with their peers, rehearse
outcomes. together, and perform as part of a group. These
collaborative experiences build strong
By recognizing the multifaceted benefits of interpersonal relationships, promote teamwork and
music in addressing socioeconomic needs, cooperation, and create a supportive learning

Howell Mountain ESD has invested in music | environment where all students feel valued and
education, community engagement initiatives, included, which can positively impact attendance
economic development programs, cultural rates.

preservation efforts, and therapeutic services

to support the well-being and empowerment of  Music offers a unique outlet for emotional
individuals and families facing socioeconomic | expression and self-discovery. Through music,

challenges. students can explore a wide range of emotions,
express their feelings, and connect with others on
Interview data reveal that music can be a a deeper level. Whether through singing heartfelt
highly effective tool for meeting the needs of | lyrics, playing a musical instrument, or composing
English Learners (ELs) by providing a their own songs, students can channel their
supportive and engaging environment for emotions in a positive and constructive way, which
language acquisition, cultural integration, and | can contribute to improved emotional well-being
social interaction. and attendance.
Music provides a rich linguistic context for Engaging with music has been shown to have
language learning, as songs often contain numerous cognitive benefits, including improved
repetitive lyrics, rhymes, and patterns that memory, concentration, and problem-solving skills.

facilitate vocabulary acquisition and language | Learning to read music, understand musical
comprehension. Listening to and singing along | concepts, and perform complex compositions
with songs in English can help ELs improve requires critical thinking and mental agility. By

their pronunciation, fluency, and challenging students cognitively and intellectually,
understanding of spoken language. music instruction fosters a sense of intellectual
Music exposes ELs to a wide range of curiosity and academic engagement, motivating
vocabulary words and phrases in context, students to attend school regularly to continue
helping them expand their vocabulary and their musical learning journey.

language proficiency.

Music instruction can significantly support
Music encourages active participation and attendance rates and student engagement by
engagement, allowing ELs to practice offering a universally appealing, multi-sensory
speaking, singing, and interacting in English in |learning experience that promotes social

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District Page 59 of 106



Goal and

Action # Identified Need(s)

a supportive and non-threatening environment.
Singing along with songs, chanting rhymes, or
participating in call-and-response activities can
reinforce language skills and build confidence

in using English.

January 11, 2024 (2023-24) P-1 Data: 92.67
(Aeries) According to the California
Dashboard, in 2023, 24.3% of students were
chronically absent. This was a .7% decline
from the previous year. In January of 2024, the
following attendance rates are noted for the
following subgroups:

EL: 94.68 ADA

FY: 9257 ADA

SED: 96.25 ADA

Educational partner feedback from low-income
parents, FY liaison, and ELAC indicated that
providing opportunities for students to
participate in music can significantly support
attendance rates and student engagement by
offering unique benefits that appeal to a wide
range of learners, including SED, FY, and EL
students. Due to SED, FY, and EL students
having limited access, educational partners
requested music lessons, music instruments,
and musicals to provide opportunities for SED,
FY, and ELs to participate in music.

Scope:

How the Action(s) Address Need(s) and Why itis | Metric(s) to Monitor
Provided on an LEA-wide or Schoolwide Basis Effectiveness

connection, emotional expression, cognitive
development, and a sense of belonging. By
providing access to music education for all
students, schools can create a vibrant and
inclusive learning environment where every
student feels empowered to succeed academically
and personally.
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Schoolwide
29 Action: In order to increase student engagement, and to | Master schedule,
Art reduce chronic absenteeism, the enrichment attendance rates.
teacher will provide instruction in the areas of
Need: music, art and drama. A master schedule will one
Our 2023 Aeries data and CA Dashboard data | day (one hour) per week.
and input from low-income parents, FY liaison, All SPED, ELs and Low Income students will have
SPED team, and ELAC identified music as a | access to art.
strategy to increase student engagement.
Many SED, FY, SPED students, and EL Engaging in artistic activities taps into students’
students do not have the means to access intrinsic motivation, sparking their curiosity,
performing arts. Barriers include agricultural creativity, and passion for learning. Art offers a
work hours, transportation, and limited unique avenue for self-expression, allowing
foundational experiences. students to explore their interests, express their

thoughts and emotions, and showcase their
Socioeconomically disadvantaged students talents. This intrinsic motivation serves as a

often have unique needs in art education powerful incentive for students to attend school
compared to their peers from more affluent regularly, as they look forward to participating in
backgrounds. art classes and expressing themselves through

various artistic mediums.
Staff has identified that one significant
difference between SED students and their Art provides opportunities for personalized and
more affluent peers is access to art supplies  self-directed learning, catering to students'
and resources. Disadvantaged students may |individual interests, strengths, and learning styles.
lack access to basic art materials such as In art classes, students have the freedom to
paints, brushes, paper, or clay due to financial | explore different artistic techniques, experiment
constraints. Limited access to art supplies can | with various materials, and pursue projects that

hinder their ability to fully engage in artistic resonate with their unique preferences and
expression and hands-on learning passions. This personalized approach to learning
experiences. fosters a sense of ownership and autonomy,

empowering students to take ownership of their
Socioeconomic disparities can impact education and actively engage in the learning
disadvantaged students' access to cultural process.

institutions such as museums, galleries, or
theaters, where they can experience and
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appreciate diverse forms of art. Lack of Participating in art activities promotes social and
exposure to cultural institutions may limit their | emotional development by fostering positive
understanding of different artistic traditions, relationships, communication skills, and emotional
styles, and perspectives. expression. In art classes, students collaborate

with peers, share ideas, give and receive
Disadvantaged students may have limited feedback, and work together to create
access to high-quality art instruction and collaborative artworks. These collaborative
enrichment opportunities, such as specialized |experiences build a sense of belonging and
art classes, workshops, or afterschool community, enhancing students' social skills and
programs. Schools serving disadvantaged emotional well-being, which are essential factors in
communities may face budget constraints or | promoting regular attendance and engagement.
staffing shortages that affect the availability Art serves as a reflection of culture, history, and
and quality of art education programs. identity, providing students with opportunities to

explore their own cultural heritage and learn about
The curriculum in schools serving diverse perspectives and experiences. By
socioeconomically disadvantaged students incorporating culturally relevant art activities into
may not prioritize art education or provide the curriculum, schools validate students' cultural
opportunities for comprehensive arts identities, promote inclusivity, and foster a sense
integration across academic subjects. of pride and belonging among diverse student
Disparities in arts education may contribute to | populations. This cultural relevance enhances
unequal access to creative learning students' engagement with their education and
experiences and opportunities for artistic strengthens their connection to the school
expression. community, ultimately contributing to improved

attendance rates.
English Learners (ELs) may have unique
needs in art education compared to their peers Engaging in art encourages creative thinking,
who are native English speakers. Interviews problem-solving, and innovation, skills that are
between the community liaison, families and  essential for success in school and beyond. In art
staff reveal the barriers ELs face when trying | classes, students are challenged to think critically,

to access art. experiment with different solutions, and overcome
artistic challenges. These problem-solving

ELs may face language barriers when experiences develop students' resilience,

engaging in art activities, particularly if perseverance, and confidence, qualities that are

instructions or explanations are provided associated with higher levels of academic

solely in English. This can hinder their ability to engagement and attendance.
understand tasks, follow directions, or express
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their ideas effectively. Art educators need to
provide clear and concise instructions, use
visual aids, gestures, and nonverbal cues to
support comprehension, and scaffold learning
experiences to accommodate ELs' language
proficiency levels.

Art education can provide valuable
opportunities for vocabulary development and
language enrichment for ELs. Engaging in art
activities exposes ELs to a variety of art-
related vocabulary words, such as colors,
shapes, materials, techniques, and artistic
concepts. Teachers can incorporate
vocabulary-building activities, label artwork
with descriptive words, and encourage verbal
expression during art-making processes to
support ELs' language development.

By addressing the unique needs of English
Learners in art education through language
support, vocabulary development, cultural
responsiveness, alternative modes of
communication, social interaction, and

differentiated instruction, educators can create

inclusive and enriching learning experiences
that empower ELs to express themselves
creatively, develop language skills, and thrive
as artists and learners.

January 11, 2024 (2023-24) P-1 Data: 92.67
(Aeries) According to the California
Dashboard, in 2023, 24.3% of students were
chronically absent. This was a .7% decline

from the previous year. In January of 2024, the

How the Action(s) Address Need(s) and Why it is
Provided on an LEA-wide or Schoolwide Basis

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District

Metric(s) to Monitor

Effectiveness
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following attendance rates are noted for the
following subgroups:
EL: 94.68% ADA
FY: 92.57 % ADA
SED: 96.25 % ADA
SPED 92.02 % ADA

Educational partners' feedback from our low-
income families, FY liaison, SPED team, and
ELAC indicated that many students and their
families have limited access to art and
requested support and materials to increase
their capacity. Access to art can significantly
increase attendance rates and engagement
among students, including those with
disabilities (SPED), English Learners (ELs),
and those from low-income backgrounds.

Addressing the unique needs of
socioeconomically disadvantaged students
and EL students in art education requires a
comprehensive approach that involves
providing equitable access to art supplies and
resources, increasing exposure to cultural
institutions and diverse artistic experiences,
improving the quality of art instruction,
integrating arts across the curriculum,
fostering community support for arts
engagement, and addressing social and
emotional needs through artistic expression
and creative exploration.
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Scope:
LEA-wide
Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

Goal and Identified Need(s) How the Action(s) are Designed to Address Metric(s) to Monitor
Action # Need(s) Effectiveness

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

The above actions and services combined with the following more than meet the required MPP of 10.08% for HMESD unduplicated pupils.
Actions/services contributing to unduplicated students include:

Tier 2 Instructional Interventions: Tier 2 interventions will be implemented in classrooms for students who are reading below grade level as
measured by STAR reading and MAP assessments. These interventions include: Lexia, Read Naturally Live (one minute reads), Newsela
and small group leveled-readers instruction. Bilingual para-educators will push into the classrooms to provided additional academic support
for special education students, English Language Learners and students who are at risk. Interventions will be monitored by an intervention
technician.

Tier 3 instructional Interventions: Tier 3 interventions will be implemented for all students who are performing far below grade level as
measured by STAR reading and MAP assessments. Tier 3 interventions include small group, or one-to-one interventions in a pull-out setting
with a reading/ ELL intervention specialist and a para-educator in addition to support provided in the Tier 1 and Tier 2 categories. Each
afternoon, classes will be reduced to half, so teachers may strategically address student reading/literacy needs. Special Education needs will
be met by a 1 FTE RSP teacher, a special education aide, and a contract with TinyEye SLP, OT and school psychologist services.

English Language Learners: Howell Mountain ELLs will benefit from participation in the same instructional activities in literacy as their non-EL
peers, along with additional differentiated support based on student need. EL students who enter Howell Mountain in the secondary grades
may need additional support (depending on the level and extent of previous schooling they have received) to master certain linguistic and

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District Page 65 of 106



cognitive skills and thus fully engage in intellectually challenging academic tasks. All ELLs will received both designated and integrated
English language development instruction by certificated teachers.

Social Emotional Learning: Provide Professional Development for all staff on Adverse Childhood Experiences (ACES ) and social-emotional
well-being. Provide Professional Development to support trauma informed teaching practices. One teacher and the administrator will
participate in the Napa County Social Emotional Learning Community of Practice. This information will be disseminated amongst the entire
staff through teacher-led professional development. In addition, all certificated staff will teach SEL strategies; such as, emotional regulation,
social skills, empathy and the confidence to take on challenges to all students to ensure that SEL is more fully integrated into the curriculum
and school culture. Our students should feel invited and safe, should experience happiness and joy while learning and motivated to engage
in their learning.

Tier 2 Strategies: Integrate Tier 2 strategies and follow up into existing grade level or content level teacher meetings with the goals of better
supporting groups of students and developing collaborative planning processes that improve peer supports among teachers. Implement SEL
lessons from Newslea, Class Dojo, and Second Step.

Tier 3 Strategies: Establish (or integrate into existing student support meetings) Tier 3 protocols and strategies that include teachers,
counselors, mental health providers, and caregivers in looking at data to understand students’ needs and context, planning for additional
supports and following up on those supports and students’ progress.

Technology and Cyber-bullying: Students will be issued a technology device and will learn how to use technology appropriately. Students will
learn about their digital footprint. All technology will be monitored and maintained. The district will continue to contract with Kyocera IT
solutions for technology needs.

Performing Arts: The enrichment teacher will provide instruction in the areas of music, art and drama. A master schedule will reflect time for
students to participate in music instruction two times per week and art instruction two times per week.

Music: An enrichment teacher will teach music to all students. Students will be provided opportunities to learn how to read music, play
instruments, sing and participate in music shows. Students will also participate in music appreciation activities.

Art: An enrichment teacher will teach art to all students. Students will participate in weekly, developmentally appropriate art lessons. Art will

be displayed in Display Cases that will be placed in a visible location. Students will update the existing mural. Students will also participate in
art appreciation activities.
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Additional Concentration Grant Funding
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-

income students, as applicable.

n/a

Staff-to-student ratios by
type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or
less

Schools with a student concentration of greater than 55
percent

certificated staff providing
direct services to students

Staff-to-student ratio of 1:7.14 n/a
classified staff providing

direct services to students

Staff-to-student ratio of 1:7.14 n/a
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2025-26 Total Planned Expenditures Table

3. Projected Percentage
to Increase or Improve
Services for the Coming
School Year
2 divided by 1

20.453%

Total Percentage to
Increase or Improve
Services for the Coming
School Year
3 + Carryover %

20.453%

2. Projected LCFF
Supplemental and/or

LCFF Carryover —
Percentage
(Input Percentage from
Prior Year)

1. Projected LCFF Base
Grant
(Input Dollar Amount)

LCAP Year Concentration Grants

(Input Dollar Amount)

Totals 869,841 177,905 0.000%

LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel

Totals $1,452,975.00 $283,972.00 $11,163.00 $47,197.00 $1,795,307.00 $1,403,720.00 $391,587.00

LCFF Funds Other State Funds Total

Funds

Planned
Percentage

Federal
Funds

Goal # | Action # Total Local Funds

Personnel

Total Non-
personnel

Action Title Student Group(s) | Contributing

to Increased

Unduplicated | Location | Time Span
Student

or Improved

Group(s)

of Improved

1 1.1
1 1.2
1 1.3
1 1.4
1 1.5
1 1.6
1 1.7
1 1.8
1 1.9
1 1.10
1 1.1

Building a Culture of
Literacy

Tier 1 and 2
Interventions

Tier 3 Interventions

District-Wide Writing

English Language

Learners

Staff Development

Math

Science

History

Facilities

All

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

All

English Learners

All

All

All

All

All

Community Engagement All

Services?
No

Yes

Yes

No

Yes

No

No

No

No

No

No

LEA-
wide

LEA-

wide

LEA-
wide
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English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

$18,763.00

$681,696.0
0

$288,415.0
0

$0.00

$0.00

$15,360.00

$0.00

$0.00

$0.00

$169,500.0

0

$121,821.0
0

$1,200.00

$0.00

$92,680.00

$5,250.00

$0.00

$3,383.00

$3,500.00

$1,750.00

$0.00

$162,352.00

$0.00

$19,963.00

$681,696.00

$242,937.00

$5,250.00

$0.00

$2,130.00

$3,500.00

$1,750.00

$0.00

$331,852.00

$115,859.00

$9,963.00

$121,821.00

$22,299.00

$6,650.00

Services

$19,963.
00

$681,696
.00

$381,095
.00

$5,250.0
0

$0.00

$18,743.
00

$3,500.0
0

$1,750.0
0

$0.00

$331,852
.00

$121,821
.00
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Goal # | Action #

Action Title

Student Group(s)

Contributing | Scope

to Increased
or Improved
Services?

Unduplicated | Location | Time Span

Student
Group(s)

Total
Personnel

Total Non-
personnel

LCFF Funds

Other State Funds

Local Funds

Federal
Funds

Total
Funds

Planned
Percentage
of Improved

Services

2 21
2 2.2
2 23
2 2.4
2 2.5
2 2.6
2 2.7
2 2.8
2 2.9
2 210

Social Emotional
Learning

Tier 2 Strategies

Tier 3 Strategies

Community Partners

Technology and Cyber-

Bullying

Gardening

Performing Arts

Music

Art

Physical Activity

English Learners
Foster Youth

English Learners
Foster Youth
Low Income

All
Students with
Disabilities

All

English Learners
Foster Youth
Low Income

All

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

English Learners
Foster Youth
Low Income

All

Yes

Yes

No

No

Yes

No

Yes

Yes

Yes

No

LEA-
wide

LEA-
wide

School
wide

LEA-

wide

School
wide

LEA-
wide
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English
Learners
Foster Youth

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

English
Learners
Foster Youth
Low Income

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

All
Schools

$107,765.0
0

$0.00

$0.00

$400.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$15,000.00

$2,100.00

$24,000.00

$24,898.00

$18,000.00

$5,500.00

$5,000.00

$0.00

$26,974.00

$0.00

$107,765.00

$2,100.00

$13,158.00

$400.00

$18,000.00

$5,500.00

$5,000.00

$11,974.00

$0.00

$15,000.00

$6,329.00

$15,000.00

$4,513.00

$0.00

$24,898.00

$122,765
.00

$2,100.0
0

$24,000.
00

$25,298.
00

$18,000.
00

$5,500.0
0

$5,000.0
0

$0.00

$26,974.

00

$0.00
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2025-26 Contributing Actions Table

3. Projected LCFF Total
Percentage to | Carryover — | Percentage to

Increase or Percentage Increase or Contributing | Percentage of
(Percentage Improve Expenditures Improved
from Prior Services for | (LCFF Funds) Services
the Coming Year) the Coming (%)
School Year School Year
(2 divided by (3 + Carryover

1

4. Total 5. Total
Planned Planned

1. Projected 2. Projected
LCFF Base LCFF
Grant Supplemental

and/or Improve
Concentration | Services for

Grants

Planned
Percentage to
Increase or
Improve
Services for
the Coming
School Year
(4 divided by

Totals by Total LCFF
Type Funds

869,841 177,905 20.453% 0.000% 20.453% $1,069,472.00 0.000% 122.950 % Total: $1,069,472.00
LEA-wide
Total: $1,051,472.00
Limited Total: $0.00
Schoolwide
Total: $18,000.00

Contributing to

Increased or Unduplicated

Planned
Expenditures for
Contributing
Actions (LCFF

Planned
Percentage of
Improved

Action # Action Title Improved Student Group(s) Location
Services?

1 1.2 Tier 1 and 2 Interventions Yes LEA-wide English Learners  All Schools
Foster Youth
Low Income

1 1.3 Tier 3 Interventions Yes LEA-wide English Learners  All Schools
Foster Youth
Low Income

1 1.5 English Language Learners Yes LEA-wide English Learners  All Schools

2 21 Social Emotional Learning Yes LEA-wide English Learners  All Schools
Foster Youth

2 2.2 Tier 2 Strategies Yes LEA-wide English Learners  All Schools
Foster Youth
Low Income

2 25 Technology and Cyber- Yes Schoolwide English Learners  All Schools
Bullying Foster Youth
Low Income

2 2.7 Performing Arts Yes LEA-wide English Learners  All Schools
Foster Youth
Low Income
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Services (%)

$681,696.00

$242,937.00

$0.00
$107,765.00

$2,100.00

$18,000.00

$5,000.00

Page 70 of 106



Planned

Goal | Action # Action Title C;T;g:gg%:o Sl Location Exggrr:tdr:}out:t?fl o PerT::tr;Zi 2l
Improved Student Group(s) . g Improved
Services? (TS (G Services (%)
: Funds)
2 2.8 Music Yes Schoolwide English Learners  All Schools
Foster Youth
Low Income
2 29 Art Yes LEA-wide English Learners  All Schools $11,974.00
Foster Youth
Low Income
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2024-25 Annual Update Table

Last Year's .
Total Planned el Est_lmated
Totals ) Expenditures
Expenditures (Total Funds)
Total Funds
Totals $1,528,461.00 $1,602,804.60
Last Year's |Last Year s Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # or Improved Services? Expenditures Expenditures
Total Funds Input Total Funds
Building a Culture of Literacy $22,588.00 13,343.44
1 1.2 Tier 1 and 2 Interventions Yes $725,660.00 669,232.84
1 1.3 Tier 3 Interventions Yes $155,594.00 177,502.74
1 1.4 District-Wide Writing No $5,250.00 5,250
1 1.5 English Language Learners Yes $0.00 0
1 1.6 Staff Development No $18,924.00 22,556.60
1 1.7 Math No $3,300.00 5,003.08
1 1.8 Science No $1,750.00 575.00
1 1.9 History No $0.00 0
1 1.10 Facilities No $220,312.00 357,682.44
1 1.1 Community Engagement No
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Last Year's |Last Year's Action Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal # # or Improved Services? Expenditures Expenditures
Total Funds Input Total Funds

2 21 Social Emotional Learning Yes $245,685.00 217,427.31
2 2.2 Tier 2 Strategies Yes $7,800.00 7,800

2 23 Tier 3 Strategies No $17,000.00 21,000
2 24 Community Partners No $41,048.00 21,684
2 25 Technology and Cyber-Bullying Yes $17,800.00 45,522.83
2 2.6 Gardening No $5,250.00 5,250

2 2.7 Performing Arts Yes $5,000.00 5,815.23
2 238 Music Yes $8,500.00 159.09
2 29 Art Yes $27,000.00 27,000
2 2.10 Physical Activity No $0.00 0
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2024-25 Contributing Actions Annual Update Table

6. Estimated 7. Total Estimated Difference 5. Total Planned Difference

LCFF Expenditures for | Between Planned Percentage of 8. Total Estimated Between Planned

Supplemental 4. Total Planned Contributing and Estimated Improved : and Estimated
i . g . o Percentage of
and/or Contributing Actions Expenditures for Services (%) i ——— Percentage of
Concentration Expenditures (LCFF Funds) Contributing Se‘:'vices Improved

Grants (LCFF Funds) Actions (%) Services

(Input Dollar (Subtract 7 from ¢ (Subtract 5 from
Amount
190,936 $812,475.00 $992,007.95 ($179,532.95) 0.000% 0.000% 0.000%
Last Year's Planned | Estimated Actual Estimated Actual
Contributing to Expenditures for Expenditures for | Planned Percentage
. . . . S o Percentage of
Prior Action/Service Title Increased or Contributing Contributing of Improved Improved Services
Goal # | Action # Improved Services? Actions (LCFF Actions Services (Input Percentage)
Input LCFF Funds P 9
1 1.2 Tier 1 and 2 Interventions Yes $664,548.00 619,008.80
1 1.3 Tier 3 Interventions Yes $26,527.00 135,671.84
1 1.5 English Language Learners Yes $0.00 0
2 2.1 Social Emotional Learning Yes $84,000.00 217,427.31
2 2.2 Tier 2 Strategies Yes $2,100.00 2,100
2 25 Technology and Cyber- Yes $17,800.00 17,800
Bullying

2 2.7 Performing Arts Yes $5,000.00 0
2 2.8 Music Yes $2,500.00 0
2 29 Art Yes $10,000.00 0
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2024-25 LCFF Carryover Table

10. Total

6. Estimated Percentage to 7. Total 8. Total

9. Estimated Actual LCFF LCFF Carryover Increase or Estimated Estimated

Supplemental | — Percentage

Actual LCFF

Base Grant

(Input Dollar
Amount)

Improve Actual Actual

and/or (Percentage
Concentration | from Prior Year)
Grants

Current School | for Contributing Improved
Year Actions Services
(6 divided by 9 +| (LCFF Funds) (%)
Carryover %

190,936 0.000% $992,007.95 0.000%
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11. Estimated

Percentage of

Services for the | Expenditures | Percentage of Increased or

(7 divided by 9,

12. LCFF
Carryover —
Dollar Amount
(Subtract 11
from 10 and
multiply by 9)

$0.00

13. LCFF
Carryover —
Percentage
(12 divided by 9)

0.000%
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Local Control and Accountability Plan Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.qgov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

o Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning,
particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California School Dashboard
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and
community needs to ensure opportunities and outcomes are improved for all students.

e Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made through
meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's programs
and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to be
included in the LCAP.

o Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template sections
require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English learners, and
low-income students in proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC sections
52064[b][1] and [2]).

= NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and each
subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning in 2023-24, EC
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Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a numerical significance at 15
students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on funding
and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a
tool for engaging educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026—-27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023 and Senate Bill 153, Chapter 38, Statues of 2024.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources
to respond to TK-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase
or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational
partners, the LEA believes will have the biggest impact on behalf of its TK—12 students.

These instructions address the requirements for each section of the LCAP but may include information about effective practices when
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information
emphasizing the purpose that section serves.
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Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the
LCAP.

Requirements and Instructions

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

e For example, information about an LEA in terms of geography, enroliment, employment, the number and size of specific schools, recent community
challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s LCAP.

e LEAs may also provide information about their strategic plan, vision, etc.
e As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the
LEA during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of
this response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:
e Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;

e Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
and/or

e Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.

2025-26 Local Control and Accountability Plan for Howell Mountain Elementary School District Page 78 of 106



EC Section 52064 .4 requires that an LEA that has unexpended Learning Recovery Emergency Block Grant (LREBG) funds must include one or
more actions funded with LREBG funds within the 2025-26, 2026-27 and 2027-28 LCAPs, as applicable to the LEA. To implement the
requirements of EC Section 52064.4, all LEAs must do the following:

e For the 2025-26, 202627, and 2027-28 LCAP years, identify whether or not the LEA has unexpended LREBG funds for the applicable

LCAP year.
o Ifthe LEA has unexpended LREBG funds the LEA must provide the following:

= The goal and action number for each action that will be funded, either in whole or in part, with LREBG funds; and
= An explanation of the rationale for selecting each action funded with LREBG funds. This explanation must include:

e An explanation of how the action is aligned with the allowable uses of funds identified in EC Section 32526(c)(2);
and

e An explanation of how the action is expected to address the area(s) of need of students and schools identified in the
needs assessment required by EC Section 32526(d).

o For information related to the allowable uses of funds and the required needs assessment, please see the
Program Information tab on the LREBG Program Information web page.

e Actions may be grouped together for purposes of these explanations.

e The LEA may provide these explanations as part of the action description rather than as part of the Reflections:
Annual Performance.

o If the LEA does not have unexpended LREBG funds, the LEA is not required to conduct the needs assessment required by EC
Section 32526(d), to provide the information identified above or to include actions funded with LREBG funds within the 2025-26,

2026-27 and 2027-28 LCAPs.

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071,
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical

assistance from their COE.

o Ifthe LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”
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Comprehensive Support and Improvement
An LEA with a school or schools identified for comprehensive support and improvement (CSl) under the Every Student Succeeds Act must
respond to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

e |dentify the schools within the LEA that have been identified for CSI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
o Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment, evidence-
based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI plan.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

o Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Requirements

Requirements

School districts and COEs: EC Section 52060(g) and EC Section 52066(qg) specify the educational partners that must be consulted when
developing the LCAP:

e Teachers,
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Principals,

Administrators,

Other school personnel,

Local bargaining units of the LEA,
Parents, and

Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: EC Section 47606.5(d) requires that the following educational partners be consulted with when developing the LCAP:

Teachers,

Principals,
Administrators,

Other school personnel,
Parents, and

Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds
in the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the CDE's LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:

For school districts, see Education Code Section 52062;

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section
52062(a).

For COEs, see Education Code Section 52068; and

For charter schools, see Education Code Section 47606.5.
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e NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the
English learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:

Educational Partners

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.
Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a
minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of
LEA.

¢ A sufficient response to this prompt must include general information about the timeline of the process and meetings or other
engagement strategies with educational partners. A response may also include information about an LEA’s philosophical approach to
engaging its educational partners.

e An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools
generating Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each
applicable school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the
educational partner feedback.
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¢ A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

e An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools
generating Equity Multiplier funds influenced the development of the adopted LCAP.

e For the purposes of this prompt, this may also include, but is not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the target outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Analysis of effectiveness of the specific actions to achieve the goal

Analysis of material differences in expenditures

Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
Analysis of challenges or successes in the implementation of actions

Goals and Actions
Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that
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is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs
Receiving Equity Multiplier Funding below.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities

At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the
development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)

Description
The description provided for a Focus Goal must be specific, measurable, and time bound.
e An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.

e The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to
which the LEA expects to achieve the goal.

Type of Goal
Identify the type of goal being implemented as a Focus Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.

e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding
Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and
(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.
e Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.

¢ An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing
at the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing,
subject matter preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the
performance levels on the Dashboard that the Focus Goal is addressing; or,

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’'s
educators, if applicable.

Type of Goal
|dentify the type of goal being implemented as an Equity Multiplier Focus Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
e In addition to this information, the LEA must also identify:
o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.

e Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant
Program, and/or the California Community Schools Partnership Program (CCSPP).

e This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise
receive to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to
implement provisions of the ELO-P, the LCRS, and/or the CCSPP.

Note: EC Section 42238.024(b)(1) requires that Equity Multiplier funds be used for the provision of evidence-based services and supports for
students. Evidence-based services and supports are based on objective evidence that has informed the design of the service or support and/or
guides the modification of those services and supports. Evidence-based supports and strategies are most commonly based on educational
research and/or metrics of LEA, school, and/or student performance.

Broad Goal

Description
Describe what the LEA plans to achieve through the actions included in the goal.

e The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.
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e The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

e A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a
focus goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal

Identify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal
Description

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.

e Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

e The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the
LCAP.

Type of Goal

Identify the type of goal being implemented as a Maintenance of Progress Goal.
State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:
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For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities
in outcomes between student groups.

The metrics may be quantitative or qualitative; but at minimum, an LEA’'s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based
on or reported through the relevant local indicator self-reflection tools within the Dashboard.

Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve
services for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an
LEA-wide basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:

o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the
goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator
retention at each specific schoolsite.

Required metrics for actions supported by LREBG funds: To implement the requirements of EC Section 52064.4, LEAs with
unexpended LREBG funds must include at least one metric to monitor the impact of each action funded with LREBG funds included in the
goal.

o The metrics being used to monitor the impact of each action funded with LREBG funds are not required to be new metrics; they
may be metrics that are already being used to measure progress towards goals and actions included in the LCAP.

Complete the table as follows:

Metric #

[ ]
Metric

Enter the metric number.
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¢ |dentify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more
actions associated with the goal.
Baseline

e Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-
year plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the
most recent available data (e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
o The baseline data must remain unchanged throughout the three-year LCAP.

= This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if
an LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its
practice to obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more
accurate data process and report its results using the accurate data.

= If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response
to the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to
their educational partners.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as
applicable.

Year 1 Outcome
e When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the
LCAP for both 2025-26 and 2026—27 or may provide the Year 1 Outcome for 2025—-26 and provide the Year 2 Outcome for 2026—
27.
Year 2 Outcome

e When completing the LCAP for 2026-27, enter the most recent data available. Indicate the school year to which the data applies.
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o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when
completing the LCAP for 2026—27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

e When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of
the three-year LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year
2, as applicable.

Current Difference from Baseline

e When completing the LCAP for 2025-26 and 2026-27, enter the current difference between the baseline and the yearly outcome, as
applicable.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the
baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2,

as applicable.
Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

Target for Year 3 Current Difference
Outcome from Baseline

Enter information in Enter information in Enter information in Enter information in Enter information in Erllter information in
this box when

this box when this box when this box when this box when this box when completing the LCAP
completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP for 2%25—36 and
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave | for 2026-27. Leave | for 2024-25 or when

. . . . . . . . 2026-27. Leave blank
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric.

Metric Baseline Year 1 Outcome Year 2 Outcome

until then.

Goal Analysis:

Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the

prompts as instructed.

Note: When completing the 2024—-25 LCAP, use the 2023—-24 Local Control and Accountability Plan Annual Update template to complete the

Goal Analysis and identify the Goal Analysis prompts in the 2024-25 LCAP as “Not Applicable.”
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A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes
experienced with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in
a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means
the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not
produce any significant or targeted result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.
e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action
and must include a description of the following:
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= The reasons for the ineffectiveness, and

= How changes to the action will result in a new or strengthened approach.

Actions:

Complete the table as follows. Add additional rows as necessary.
Action #

e Enter the action number.
Title

e Provide a short title for the action. This title will also appear in the action tables.
Description

e Provide a brief description of the action.

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of
how each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in
the instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Total Funds

e Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the action tables.
Contributing

¢ Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or
Improved Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services
section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved
Services section of the LCAP.
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Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions

For English Learners and Long-Term English Learners

e LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to,

at a minimum:

o Language acquisition programs, as defined in EC Section 306, provided to students, and
o Professional development for teachers.

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both

English learners and long-term English learners.

For Technical Assistance

LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific

actions within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance.

For Lowest Performing Dashboard Indicators

LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group
within any school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified
state indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each

student group and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or
more actions.

o These required actions will be effective for the three-year LCAP cycle.

For LEAs With Unexpended LREBG Funds

e To implement the requirements of EC Section 52064.4, LEAs with unexpended LREBG funds must include one or more actions

supported with LREBG funds within the 2025-26, 2026-27, and 2027-28 LCAPs, as applicable to the LEA. Actions funded with LREBG

funds must remain in the LCAP until the LEA has expended the remainder of its LREBG funds, after which time the actions may be
removed from the LCAP.

o Prior to identifying the actions included in the LCAP the LEA is required to conduct a needs assessment pursuant to EC Section
32526(d). For information related to the required needs assessment please see the Program Information tab on the LREBG
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Program Information web page. Additional information about the needs assessment and evidence-based resources for the
LREBG may be found on the California Statewide System of Support LREBG Resources web page. The required LREBG needs
assessment may be part of the LEASs regular needs assessment for the LCAP if it meets the requirements of EC Section
32526(d).

o School districts receiving technical assistance and COEs providing technical assistance are encouraged to use the technical
assistance process to support the school district in conducting the required needs assessment, the selection of actions funded by
the LREBG and/or the evaluation of implementation of the actions required as part of the LCAP annual update process.

o As areminder, LREBG funds must be used to implement one or more of the purposes articulated in EC Section 32526(c)(2).

o LEAs with unexpended LREBG funds must include one or more actions supported by LREBG funds within the LCAP. For each
action supported by LREBG funding the action description must:

= |dentify the action as an LREBG action;
*= |nclude an explanation of how research supports the selected action;
= |dentify the metric(s) being used to monitor the impact of the action; and

= |dentify the amount of LREBG funds being used to support the action.

Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in
grades TK—12 as compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions
included in the Goals and Actions section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC
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Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or
“‘MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the
identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

e How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and
e How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).

LEA-wide and Schoolwide Actions

In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to
all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

e Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enroliment of unduplicated pupils must also include a
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Requirements and Instructions
Complete the tables as follows:

Total Projected LCFF Supplemental and/or Concentration Grants
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e Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on
the number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent
LCFF Concentration Grant.
Projected Additional 15 percent LCFF Concentration Grant

e Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates
it will receive in the coming year.
Projected Percentage to Increase or Improve Services for the Coming School Year

e Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).
LCFF Carryover — Percentage

e Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF
Carryover Table, specify a percentage of zero (0.00%).
LCFF Carryover — Dollar

e Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF
Carryover Table, specify an amount of zero ($0).
Total Percentage to Increase or Improve Services for the Coming School Year

e Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required
Carryover Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section
15496(a)(7).

Required Descriptions:
LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.
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An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner
feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

e As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection
or further explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).
Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment.
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.

How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being
served.
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Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

e For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the
methodology that was used.

e When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded.

e For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers
know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff
to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates
would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are
foster youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a
percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enroliment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:

¢ An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.
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e Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55
percent.

e An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must
describe how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who
provide direct services to students at selected schools and the criteria used to determine which schools require additional staffing
support.

¢ In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a
school with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to
retain staff providing direct services to students at a school with an enroliment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

e Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as
counted on the first Wednesday in October of each year.

e Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first
Wednesday in October of each year.

Action Tables

Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

Table 2: Contributing Actions Table (for the coming LCAP Year)

Table 3: Annual Update Table (for the current LCAP Year)

Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2024-25 LCAP, 2024-25 will be the coming LCAP Year and 2023—-24 will be the current LCAP Year.

Total Planned Expenditures Table

In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

LCAP Year: Identify the applicable LCAP Year.

1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement
calculations.

2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year.

3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to
the services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.
e Action #: Enter the action’s number as indicated in the LCAP Goal.
e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services
requirement.

o If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.
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e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to
replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the
CCSPP.

e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale,
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the
quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.
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Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:
e Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the

LCAP for the relevant LCAP year:

e 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants estimated based on the number and concentration of unduplicated students in the current school year.

e Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis
only to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality
improvement anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA
reviews the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data
and to coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living
adjustment. The LEA would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data
Entry Table and then convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved

Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program,
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the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and
42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations.

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
e 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.
e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants
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o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on the
number and concentration of unduplicated students in the current school year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).

7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4).

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8).

LCFF Carryover Table

e 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

e 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)
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If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to

o
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF

Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
November 2024
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