LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: PUC NUEVA ESPERANZA CHARTER ACADEMY

CDS Code: 19 64733 0133280

School Year: 2025-2026

LEA contact information: Lisa Tovar |.tovar@pucnational.org 818-916-0506 Gerard Montero g.montero@pucschools.org

School districts receive funding from different sources: state funds under the Local Control Funding Formula (LCFF), other
state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs and extra funding -
called "supplemental and concentration" grants - to LEAs based on the enrollment of high needs students (foster youth,
English learners, and low-income students).

Budget Overview for the 2025-2026 School Year
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This chart shows the total general purpose revenue PUC NUEVA ESPERANZA CHARTER ACADEMY expects to receive in
the coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for PUC NUEVA ESPERANZA CHARTER
ACADEMY is $5,409,625.00, of which $3,439,138.00 is Local Control Funding Formula (LCFF), $1,436,020.00 is other
state funds, $104,489.00 is local funds, and $429,978.00 is federal funds. Of the $3,439,138.00 in LCFF Funds,
$1,319,597.00 is generated based on the enrollment of high needs students (foster youth, English learner, and low-income
students).

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts must work
with parents, educators, students, and the community to develop a Local Control and Accountability Plan (LCAP) that
shows how they will use these funds to serve students.
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LCFF Budget Overview for Parents
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Budgeted Expenditures in the LCAP

Total Budgeted
General Fund
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$6,402,411

This chart provides a quick summary of how much PUC NUEVA ESPERANZA CHARTER ACADEMY plans to spend for

2025-2026. It shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: PUC NUEVA ESPERANZA CHARTER ACADEMY plans to spend

$6,402,411.00 for the 2025-2026 school year. Of that amount, $0.00 is tied to actions/services in the LCAP and

$6,402,411.00 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be used for

the following:

Increased or Improved Services for High Needs Students in the LCAP for the 2025-2026 School Year

In 2025-2026, PUC NUEVA ESPERANZA CHARTER ACADEMY is projecting it will receive $1,319,597.00 based on the
enroliment of foster youth, English learner, and low-income students. PUC NUEVA ESPERANZA CHARTER ACADEMY

must describe how it intends to increase or improve services for high needs students in the LCAP. PUC NUEVA

ESPERANZA CHARTER ACADEMY plans to spend $0.00 towards meeting this requirement, as described in the LCAP.

The additional improved services described in the plan include the followina:

Page 2 of 3



Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
PUC Nueva Esperanza Charter Academy GERARD MONTERO DIRECTOR OF g.montero@pucschools.org 818-559-7699
COMPLIANCE

Plan Summary 2025-2026

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten-12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

PUC Nueva Esperanza Charter Academy is part of Partnerships to Uplift Communities [PUC Schools]. PUC Schools is a charter management organization consisting of 14
schools in Los Angeles County. The first school opened in 1999 and in 2004, as the community need for quality public schools continued to rise, PUC Schools was created.
PUC Nueva Esperanza Charter Academy was founded in 2009 to serve and uplift the vision and mission in Northeast San Fernando Valley. PUC Schools has over twenty
years of proudly serving two specific communities, Northeast San Fernando Valley & Northeast Los Angeles, with an unwavering commitment to uplift its communities through
quality education for all students. The vision at PUC Schools is to have high quality charter schools, serving Northeast San Fernando Valley & Northeast Los Angeles, where all
stakeholders work together united in a common vision and mission of success for all students. This includes intentional and highly relational collaboration between school
leaders, teachers, school staff, parents, community members, local community-based organizations, community colleges, and universities. The mission of PUC Schools is ‘to
ensure every student graduates from high school prepared for college success’. Please note that PUC Nueva Esperanza Charter Academy does not receive Equity Multiplier
funding.

PUC Schools also participates in LAUSD's Charter Operated Programs (COP) SELPA, Option 3. PUC is an active member of the COP Option 3 community through active
participation in Fiscal, Coordinating, and Executive Councils. PUC Schools also has representatives within the SELPA's Director's Advisory Council, B-SET Training for the
SELPA community, and Option3 Application Committee, among others. PUC Schools paraprofessionals, teachers, and leaders participate regularly in trainings and community
options provided by COP SELPA. PUC Schools offers a Collaborative Inclusion Model for special education by providing a continuum of supports and services to students with
a full range of ability within the general education classroom to the greatest extent possible. PUC believes that every student has the opportunity to reach their fullest potential,
offers a school-wide approach to providing academic and social emotional supports for all students, and values every student as a member of the integrated school community.
General Education Teachers and Special Education staff work collaboratively to ensure appropriate supports that provide access to Student(s) receiving special education
services (SPED) or Student With Disabilities (SWD). Math and ELA teachers formally collaborate with Special Education Teachers at least2x per month to co-plan and create a
division of responsibilities. All other General Education teachers collaborate with Special Education Teachers at least1x per month to do the same. Academic and behavior
support is provided within the general education classroom by credentialed teachers, or paraprofessionals supervised by credentialed teachers. Paraprofessionals participate in
collaboration meetings as well as planning meetings to ensure appropriate supports throughout the school environment. PUC Schools are known in our communities as being a
safe and inclusive place for students with disabilities to receive their education. As such, our student population includes between 11% to 24% of Student(s) receiving special
education services (SPED) or Student With Disabilities (SWD), across PUC campuses. PUC Schools believes that every student has the opportunity to reach their fullest
potential and offers a school-wide approach to providing academic and social emotional supports for all students where every student is a valued member of the integrated
school community. The high percentage of students in this subgroup category is a testament to the work the schools have done to create a welcoming, accessible, and
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inclusive environment for all learners.

The clinical counseling program provides mental health supports to all students and families at PUC schools. In the summer, we provide Family Success Meetings to new
students and families to address the transition to a new school environment. Any student who is struggling with mental health issues can be referred to clinical counseling for
support during the year. The clinical counselors at PUC provide individual, family and group therapy. If students are struggling academically, the clinical counseling program
can provide Student Success Meetings to address the psycho-social-emotional barriers to learning. Students who also struggle with behavioral issues can be referred for
support to learn more positive coping strategies. The clinical counseling program provides a toll free number and email for any student and family needing mental health
support.

PUC Schools through the Department of Student and Parent Engagement and Advocacy in response to parent requests for services and education has expanded its
partnerships this year with community based organizations to respond to parent feedback. This year we were able to add two Parent Engagement Coordinators and expand our
Social Work Internship program by including four more Masters of Social Work Interns to form a network of wraparound services for families. This work has expanded our
network of partnerships with service oriented non-profits, city and county organizations. Through these partnerships we are hosting monthly parent workshops where families
learn about mental health services and supports along with education related resources for themselves and their family. These community based partnerships allow us to
connect parents and students to essential services that benefit the whole family.

PUC Nueva Esperanza Charter Academy has been uplifting and advancing the vision and mission of PUC Schools since 2009. The school follows a small school model with a
holistic approach to meeting the unique and diverse needs of every student. The school’s approach is to streamline school supports and services to meet the academic, social-
emotional, and behavioral needs of every student through a highly relational approach between students, staff, and families. PUC Nueva Esperanza Charter Academy values
the importance of creating, sustaining, and developing strong home-to-school partnerships with families to meet the unique and diverse needs of every student in order to best
support individual student success. In addition, the teachers and school staff work collaboratively through a data driven, inquiry based, reflective professional development
model to further analyze, respond, and support individual student needs based on data and desired school and student outcomes. Lastly, through the data driven culture that
combines the ongoing analysis of both qualitative and quantitative data the school is able to further develop and allocate funding for supports, services, and interventions to
meet the unique and diverse needs of all students and each of the school’s significant subgroups [i.e. EL, Student(s) receiving special education services (SPED) or Student
With Disabilities (SWD), low income, Latino/a]. PUC Nueva Esperanza Charter Academy has a safe, inclusive, and caring school climate for all. The school’s students, staff,
and families work together to create and sustain a positive school climate anchored around mutual respect, care, and high expectations. The vision and mission drives decision
making, core values, and habits of mind in support of success for all. In addition, PUC’s 3 Commitments which include the following 1) Five times more college graduates within
the communities we serve, 2) after four years with us students are proficient, & 3) students commit to uplift our communities now and forever further drive school goals and
desired student outcomes at PUC Nueva Esperanza Charter Academy.

PUC Nueva Esperanza Charter Academy’s demographics as of Spring 2025 is as follows: 97.49% of PUC Nueva Esperanza Charter Academy’s students are Hispanic, and
1.39% are White. 16.48% of the student population is served by the Special Education program, and 13.93% of students are identified English Learners (ELs) and 38.44% are
Reclassified Fluent English Proficient (RFEP). 91.76% of families qualify for free or reduced lunch*. About 21.17% of parents have taken some college coursework or have an
Associate’s degree, and 3.62% have graduate degree or higher. In addition, 1.7% students are designated Homeless*. *Data from Fall 1 Survey 2024.

PUC Nueva Esperanza Charter Academy is dedicated to uplifting its school community, thorough the use of research, data, and strategies, that are aimed to close the
opportunity, achievement, and mental health gap for students identified by the Local Control Funding Formula [LCFF]. The school’s Local Control Accountability Plan [LCAP]

detailed in the plan below guides the school’s goals, outcomes, actions, decision making, and allocation of funds to further support all students and each significant subgroup
tied to the school’s mission ‘to ensure every student graduates from high school prepared for college success.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

PUC NECA SUCCESES:

PUC Nueva Esperanza Charter Academy is proud to report continued successes and progress, based on the most recent California School Dashboard as well as local data.
The school has remained focused this academic school year on supporting the holistic needs of students, staff, and families as the entire school community was impacted at
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varying degrees by the global pandemic. The school remained responsive to its student, staff, and family needs throughout the school year by focusing supports and resources
such as professional development, mental health, technology, & student engagement as it pertains to in-person learning. In the upcoming school year, the school will continue
to expand the implementation of its multi-tiered systems of support to ensure that all students are prepared for college, career, and life success. The school has received
supplemental funding to further support and advance the learning acceleration needed for all students [particularly priority populations such as EL, SPED, low income, at-risk,
and homeless/foster youth] due to the continued impact and challenges caused by COVID-19. In addition to the academic, social-emotional, and behavioral needs of students
PUC Nueva Esperanza Charter Academy is focused on increasing school-based resources and staffing, using supplemental funding, to further ensure equity for all students in
the school’s distribution and access to those additional supports, resources, and staff for all students and each significant subgroup. 95% participation rate was achieved for all
academic indicators.

CA SCHOOL DASHBOARD 2024:

The school fully participated in the CAASPP ELA, CAASPP Math and CAASPP Science testing in the 2023-2024 school year. The 2024 CA School Dashboard indicate
success in the following areas:

HIGHLIGHT #1: ENGLISH LANGUAGE ARTS:

The schoolwide Dashboard ELA Indicator performance color is Yellow, as compared to the state’s color of Orange.

A majority of the school’s numerically significant student groups scored higher than their respective student group statewide average (Status/DFS). The 2024 average DFS in
ELA for the school’s Latino student group (-31.1 DFS) is higher than the state average (-39.3 DFS). The 2024 average DFS in ELA for the school’s Long-Term English
Learners student group (-104.1 DFS) is

higher than the state average (-109.6 DFS). The 2024 average DFS in ELA for the school’s Socioeconomically Disadvantaged student group (31.3 DFS) is higher than the
state average (-40.9 DFS). The 2024 average DFS in ELA for the school’s Students with Disabilities student group (-78 DFS) is higher than the state average (-95.6 DFS)
Successful Practices for ELA:

While we recognize there is still work to be done, we are proud that the majority of our student groups are outperforming

their respective statewide averages. Our socioeconomically disadvantaged subgroup, students with disabilities, and

long-term English learners are making strides, demonstrating that rigorous instruction paired with strategic support leads

to growth. We attribute our success to a few key practices:

A strong and structured classroom culture, where clear expectations, smooth transitions, and academic engagement drive learning.

A consistent use of the Criteria for Success (CFS) to provide clarity and direction for student work.

Frequent, targeted feedback, with teachers circulating to support students in real time.

Equitable access to rigorous instruction, ensuring that English Learners and historically underserved student groups receive the scaffolds they need without compromising on
grade-level expectations.

By maintaining high expectations and consistently refining our practices, we are confident that we will see continued progress in ELA.

HIGHLIGHT #2: MATHEMATICS:

The 2024 average DFS in Math for the school’s Long-Term English Learner student group (-151.4 DFS) is higher than the state average (-163.5 DFS).
Successful Practices for Math:

See Challenge section.
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HIGHLIGHT #3: SUSPENSION RATE:
The school’s Suspension Rate (0.0%) is lower than the state’s rate of 3.2% (including all numerically significant student groups).
Successful Practices for Suspension Rate:

As a school we have continued our focus on implementing PBIS this year. We have identified a team of individuals including our Student Service Coordinators, Behavior
Intervention Specialist, grade level lead teachers and Administrators to plan, implement, and refine our restorative approach with students. This team meets quarterly with
LACOE for virtual training and planning sessions. As a result of our work with LACOE, we have created a behavior matrix, office referral process as well as incentive reward
system where students earn points for following our school wide expectations called PRIDE (Positive, Respect, Integrity, Determined, Engaged). We have also continued to
refine our Behavior Management Plan and strengthen our Office Referral system so that staff are consistently following up and intervening with student behavior on campus.

Our partnerships with our families also have a positive impact on our overall suspension rates. We aim to maintain proactive and open lines of communication with family
members every time we need to address behavioral concerns. In instances when investigations are held, our commitment to inform families in a timely manner is evident in our
follow-up procedures. We also involve families in the resolution process when harm is caused on campus. For instance, when restorative conversations need to be held with
other students or staff members, we ensure families are communicated to, reinforcing a shared commitment to the well-being of students and positive school culture.

HIGHLIGHT #3: ENGLISH LEARNER PROGRESS INDICATOR (ELPI):

The schoolwide Dashboard ELPI performance color is Green, as compared to the state’s color of Orange. The school’s 2024 percentage of English Learner students making
progress towards English language proficiency (57.1%) is higher than the state average (45.7%).

Successful Practices for ELPI:

Last year we continued to have our ELA teachers teaching Designated ELD during Advisory time. This has allowed for more alignment and consistency between the
instructional strategies students are learning in ELA with what they are learning in dELD. Additionally, last year, students are grouped by level based on their ELPAC scores
from last year. Our 6th grade ELA teacher works with the lowest level and our 8th grade teacher works with the highest level. This ensures that our English learners receive
specialized instruction aligned with their proficiency levels to foster a more tailored and effective learning experience. Moreover, we introduced a proactive approach to engage
families in the language development of their child. Through targeted data conversations during parent conferences, we discuss students' previous ELPAC assessments,
iReady growth, and current language development. This partnership aims to inform and involve families in the reclassification process of their students.]

LOCAL ASSESSMENTS:

ENGLISH LANGUAGE ARTS (iREADY):

Overall, students in 6th and 8th grade met one year’s progress in ELA for the 2023-2024 school year as measured by annual typical growth in iReady. We attribute this growth
to weekly and monthly monitoring of students’ proficiency in lessons. Our Advisory teachers engage in data chats with students each semester so that they can set goals for
their own growth. Data showing student progress has also been shared with families during Parent Conferences and Family Nights.

During the 24-25 school year, we have continued to utilize the support of a second adult in the ELA classrooms that has increased the opportunities for teachers to differentiate
instruction by providing more pre-tech/ re-teach opportunities. For the past three years we have remained consistent with our writing workshop curriculum and for the past two
years our reading curriculum Reading Reconsidered. This consistency in curriculum has supported planning for teachers as they have been able to internalize

lessons and adjust instruction based on their previous learnings or feedback.

One year’s progress was met in all subgroups in 6th grade as well as 3 of 4 subgroups in 8th Grade in ELA for the 2023-2024 school year as measured by annual typical
growth in iReady.
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MATHEMATICS (IREADY):

Overall, students in 8th grade met one year’s progress in Math for the 2023-2024 school year as measured by annual typical growth in iReady. We attribute this growth to how
all students were supported in the classroom. With consistency, students were grouped and provided differentiated support throughout the lesson cycle, as determined by
internal benchmark data and formative data. The use of a strong model, implementation of the criteria for success, and academic discourse was consistent in this class. We
attribute the growth in this grade level to these practices. This academic year, we are coaching and supporting educators in implementing and growing these best practices
across all grade levels.

One year’s progress was met in all subgroups in 8th grade in Math for the 2023-2024 school year as measured by annual typical growth in iReady.
CHALLENGES:

The school uses a School Success Plan, developed each year by the school, to communicate academic and school climate goals, actions, and outcomes for overall school
success and school improvement to its stakeholders. The School Success Plan works in conjunction with the school’s LCAP. The school’s implementation of multi tiered
systems of support continue to focus on the areas of greatest need at the school based on CA School Dashboard and local data.

CA SCHOOL DASHBOARD 2024:
The 2024 CA School Dashboard indicate area of need with the following challenge areas:
CHALLENGE #1: ENGLISH LANGUAGE ARTS:

The school’s 2024 schoolwide ELA DFS (-29.5 DFS) is lower than the state average (-13.2 DFS). The 2024 average DFS in ELA for the school's English Learner student group
(-74.2 DFS) is lower than the state average (-67.6 DFS).

Steps to Improve ELA Outcomes:

We believe that student success begins with strong, intentional teaching. That’s why this year we have focused on deep lesson internalization and completing exemplars of
student work to ensure clarity of high expectations. Our lesson cycle is designed to be consistent and effective—each day, students grapple with grade-level content,
participate in academic discourse, and receive real-time feedback that moves their learning forward. To ensure we are consistently collecting student data, formative
assessments, including aligned exit tickets, help us monitor progress and make adjustments in real time. Additionally, after-school interventions offer an extra layer of support
for those who need more time and practice to master essential literacy skills.

Our teachers are the driving force behind our students’ success, and we invest in their growth through weekly/ bi-weekly coaching meetings, professional development, and
guided planning time. These supports ensure that best practices are not only reviewed and practiced, but consistently applied in the classroom. As evidenced by our PD scope
and sequence, teachers received training on tier 1 classroom management, crafting measurable objectives, leveraging a Criteria for Success (CFS), and lesson alignment. By
having clear models and allowing students to practice we reinforce expectations and empower students to take ownership of their learning.

In our classrooms, engagement is key. We incorporate warm demander practices (tier 1 practices) to hold students to high
expectations while providing the support they need. Academic conversations through structured turn-and-talks, and scaffolded questioning are integrated into our lessons,
allowing students to think critically and build on each other’s ideas. By shifting the cognitive load to students, we are fostering independence and deeper comprehension.

CHALLENGE #2: MATHEMATICS:

Less than a majority of the school’s numerically significant student groups scored higher than their respective student group statewide average (Status/DFS). The 2024

average DFS in Math for the school’s English Learner student group (-124.5 DFS) is lower than the state average (-93.4 DFS). The 2024 average DFS in Math for the school’s

Latino student group (-89.1 DFS) is lower than the state average (-79.2 DFS). The 2024 average DFS in Math for the school’s Socioeconomically Disadvantaged students

(-88.8 DFS) is lower than the state average (-78.2 DFS). The 2024 average DFS in Math for the school’s Students with Disabilities student group (-131.7 DFS) is lower than
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the state average (-124.3 DFS).
Steps to Improve Math Outcomes:

NECA has taken a multifaceted approach to improving math outcomes for all students and the four significant subgroups. Since the beginning of the 24-25 school year, we
have been more intentional in planning our math lessons. This is evident in how our math teachers use backward planning to design rigorous, standards-aligned lessons. By
using Criteria For Success, teachers encourage our mathematicians to produce high-quality work. More specifically, teachers step into the role of the learner by completing and
submitting each assignment themselves. This practice is hecessary for our teachers as it allows them to identify potential challenges, and areas of improvement, ultimately
benefiting students by providing them with tailored support and enhancing their learning experience during the lesson. These deliberate approaches in our planning are critical
for improving math outcomes for all scholars.

In addition to our teachers internalizing the lesson, we have made instructional shifts in the classroom to improve scholars' math outcomes for the year. Our teachers follow a
uniform lesson cycle (Do Now, Model, Practice, and Exit Ticket) to ensure student progress is monitored throughout the entire lesson. With the Objective as our goal,
instructional moves within the lesson provide opportunities for scholars to progress towards mastery on the lesson's Exit Ticket. In our math classrooms, the presence of a
second adult is crucial for supporting all scholars. Our math teacher assistants employ various group structures and strategies to ensure growth for all of our scholars,
particularly those in notable subgroups. These checkpoints in our lesson cycles provide teachers and teaching assistants with data to make informed decisions on how to
support all of our scholars daily.

We also use the i-ready intervention program to support scholars in filling gaps teachers cannot address during

instructional time. This program helps teachers plan interventions and groupings to prepare students for upcoming units.

We also are piloting one designated math group, during advisory, to support scholars with CAASPP Prep. The designated
math group consists of about 25 students in seventh grade who were close to testing as proficient in last year's test. And
once a week, these scholars get an extra math lesson designed to give these scholars more exposure and depth to CAASPP
related practice. These interventions are in place to ensure growth for all scholars and produce improvements in our math
data.

CHALLENGE #3: CHRONIC ABSENTEEISM:

Per the 2024 CA School Dashboard, the school's Chronic Absenteeism rate is 27.4% (a decrease of 5.6 percentage points) compared to the state’s rate of 18.6%. The
schoolwide Dashboard Chronic Absenteeism Indicator performance color is Yellow, which is the same as the state’s

Steps to Improve Chronic Absenteeism:

This year, we have continued to develop data monitoring systems to help us identify scholars at risk of chronic absenteeism. Through this process, we have noticed trends
within our community that affect attendance. Causes for chronic absenteeism include, but are not limited to, family situations, academic engagement or interest, and sickness.
The variety of reasons scholars are chronically absent from school underscores the importance of a relational and supportive approach to addressing the issue.

Our process begins with regularly interacting with student attendance data. As students enter the chronic absenteeism threshold of below 90.5%, notices are sent to families to
educate and inform them about their attendance and the impact of missing school days. These letters include students’ attendance percentages. In addition to informing
families, empathy interviews are conducted with scholars to better understand why they have been absent. Although the system is in place, the consistency of these empathy
interviews is an area for growth in our response to chronic absenteeism. We hope to continue developing these systems, as empathy interviews help us better understand why
scholars are absent and tailor our support accordingly.

We are still working on consistency and systems for scholars needing tier 2 or tier 3 support in terms of attendance. Currently, if a scholar’s attendance continues to decline,
family meetings are held to further gather information on why scholars are absent and to find ways to support the families. Admittedly, these parent meetings have not always
been conducted with fidelity, and are challenging to carry out when the volume of severely chronically absent students is high. However, when families’ needs exceed what the
school can offer, we enlist the help of our Parent Engagement Coordinator, who regularly assists families in meeting essential needs at home. Typically, the parent
engagement team is activated as a tier 3 support.

LOCAL ASSESSMENTS:
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ENGLISH LANGUAGE ARTS:
In 7th grade none of the subgroups met growth in ELA.
MATHEMATICS:

In 6th and 7th grade none of the subgroups met growth in Math.

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Not Applicable.
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Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel, local bargaining
units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the development of the
LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the development of the
LCAP, specifically, in the development of the required focus goal for each applicable school.
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Educational Partner(s)
FAMILIES/STUDENTS

PARENT ADVISORY COMMITTEE
(PAC) AND ENGLISH LANGUAGE
ADVISORY COMMITTEE (ELAC)

SPECIAL EDUCATION LOCAL PLAN
AREA ADMINISTRATORS (LAUSD
SPED DIV.)

SPECIAL EDUCATION ADVISORY
COMMITTEE (SEAC)

ADMINISTRATORS/TEACHERS/OTH
ER STAFF

Process for Engagement

Families and students were provided the annual online LCAP Survey that was sent out on February 5, 2025, and remained opened until
April 4, 2025. Reminders are sent out to all stakeholders, especially families and students to ensure they are provided an opportunity to
take the survey before it closes. The survey is designed to gather feedback for each of the six goals and their actions as set forth in the
school’s LCAP. They are provided an opportunity to give further input in narrative form. Feedback is then collected and is used to further
inform the development of the school’s LCAP or to confirm items that are already within the LCAP as priority.

The Parent Advisory Committee (PAC) and English Language Advisory Committee (ELAC) met four times this year. ELAC members
which has a majority of parents of English Language Learners are given an opportunity to provide specific feedback regarding English
Language Learners and how they are being supported within the LCAP. PAC members which are represented by parents of Low-
Income or those that qualify for Free/Reduced Lunch, English Learners, Student with Disability, Foster Youth (if applicable), and for
middle school or high school, a student representative. In addition, school employee(s) is/are also represented in both committees.

During each meeting LCAP is discussed and is an official agenda item for both PAC and ELAC. During Quarter 3 (Q3) meetings in
March/April members are provided an opportunity to give additional LCAP feedback and is aligned with the LCAP Online Survey. During
the Quarter 4 (Q4) meetings in May, members are provided one more time to provide feedback to the LCAP before the draft LCAP is
presented to the board for final approval during the June board meeting.

The Special Education Local Plan Area Administrator (LAUSD SPED Div.) is provided an opportunity to review the draft LCAP for the
school. During May 28th meeting, a representative from the LAUSD Sped Division met with the Director of Compliance, Director of
Special Education for PUC and Chief Financial Officer to discuss any revisions. Any revisions are taken into consideration and the LCAP
adjusted as needed. However, there were no recommended revisions this year.

PUC Schools held a Special Education Advisory Committee (SEAC) three times this year per the LCAP. Parents with students with
disabilities or have an 504 plan are invited to these meetings which are held in the evening to provide as many parents an opportunity to
attend. During the Quarter 2 meeting, LCAP is reviewed with a focus on the Actions and Outcomes related to SPED. Parents are then
provided an opportunity to give feedback using questions that allow for parents to reflect on the school year and the academic
successes and challenges their child had during the year. This feedback is also reviewed and is considered when updating any actions
and/or outcomes within the LCAP. For example, we have changed the meetings from quarterly to three times based on parent feedback
and patrticipation rate.

Administrators and teachers were provided the annual online LCAP Survey that was sent out in February of this year. It remained
opened until April 4, 2025. Reminders were sent out to all administrators, teachers, and other staff to ensure they are provided an
opportunity to take the survey before it closes. The survey is designed to gather feedback for each of the six goals and their actions as
set forth in the school’'s LCAP. They are provided an opportunity to give further input in narrative form. Feedback is then collected and is
used to further inform the development of the school’'s LCAP or to confirm items that are already within the LCAP as priority.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

PUC Nueva Esperanza has a strong commitment, from its foundation as a school, to stakeholder engagement to drive student success. The commitment to stakeholder
engagement is directly tied to its vision, mission, and charter. The school has developed various platforms to engage stakeholders, in-person and virtual, to further its efforts for
the success of all students and each significant subgroup. The school has a yearlong stakeholder engagement calendar, with touch points throughout the school year, to gather
stakeholder feedback, suggestions, questions, and input for school-based reflection and use in future planning [i.e. students, school staff, and families]. This school year the
school continues to rely on various virtual platforms [i.e. online surveys, social media/websites, phone calls/texts, and virtual meetings] and in-person events to remain
connected to stakeholders and continuously gather feedback. The details below highlights the school’s efforts for stakeholder engagement related to the school’'s LCAP

development for 2025-2026 SY.

Meetings included Parent Advisory Committee (PAC) and English Learner Advisory Committee (ELAC) that served as the LCAP Parent Advisory Committee.
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NECA: These meetings were held: Q1: 10/2/24, Q2: 12/11/24, Q3: 4/2/25 and Q4: 5/21/25.

These meetings are offered via in-person and/or ZOOM. All stakeholders were invited, including school staff, parents, students and community members. Participants had the
opportunity to review key features of the LCAP and provide input through questions and general comments. Reflection question: What, if any, recommendations do you have for
changes to these goals?

In addition, various meetings continued to be held throughout the year with stakeholder focus groups that included staff, teachers, administrators, parents, students, and
community members. Our Director of Student and Parent Engagement hosted these meetings. These meetings had a school wide focus of parent engagement in the learning
process and allowed patrticipants to become familiar with the current year’s LCAP and provided a space where they could ask questions. LCAP items included: academic,
culture, safety and parent voice.

During the 2024-2025 SY, the Chief Financial Officer and school principals of both schools met to review the LCAP Budget for 2025-2026 SY. The following occurred:
1/28/25: Site Leaders, Directors and Leaders of Compliance were invited to attend LACOE’s LCAP Workshop-Part | in support of the LCAP development.

1/30/25: Site Leaders, Directors and Leaders of Compliance were invited to attend LACOE’s LCAP Workshop-Part Il in support of the LCAP development.

January-May 2025: Director of Compliance through the Monthly Compliance meeting working discusses the LCAP with Site Leaders who are given opportunities for input
around its development.

March 2025: Due to the Los Angeles Wildfires, the legally required LCAP Update for the LCAP 24-25 SY was moved to the March board meeting.

February thru April 2025: LCAP Survey: A notification was sent out to parents, students, and staff asking for their feedback. This survey was kept open until April 4, 2025.
March and April 2025: Director of Compliance had one-on-one meetings with school principals to review LCAP 2024-2025 SY plan updates and discuss each goal’s actions and
expenditures in anticipation of answering the Goal Analysis section for each goal.

May 2025: Parent Advisory Council (PAC) and English Learner Committee (ELAC) held the Quarter 4 meeting with a focus on LCAP Stakeholder Input which included review of
the rough draft for LCAP 2024-2025 Update sections, LCAP 2025-2026 SY, Budget Overview for Parents. Utilizing the LCAP Stakeholder template, site leaders recorded all
feedback from all the various stakeholders.

April and May: Site Leaders were provided an opportunity to give feedback and input into the formation of the goals, metrics, and actions/services for the 3-year Plan.

5/8/25: PUC Board of Directors hosted the LCAP Public Hearing during the PUC Board regular meeting. This meeting was held both via ZOOM and in-person. Stakeholders
were also provided Spanish translation as needed. During this meeting an overview of the LCAP plan was presented along with the Budget Overview for Parent (BOP). During
this meeting all stakeholders were provided the opportunity to give further input into the development of the LCAP.

May 2025: Stakeholder feedback continued to be gathered. PUC Schools Director of Inclusion and SPED, Director of Compliance, and PUC CEO and PUC CAO met with
LAUSD SPED Division for review and further feedback.

May 2025: The PUC Schools Chief Executive Officer (PUC CEO) analyzed stakeholder feedback gathered from PAC & ELAC and LCAP Survey responses. The PUC CEO
considered all recommendations for additions or changes to the existing draft LCAP goals and metrics and worked to adjust the document to reflect the voices of all
stakeholders in the school community. Once finalized, the CEO Stakeholder Feedback and responses were placed on the school’s website. PUC CEO also planned to engage
stakeholders at the next opportunity by summing up the themes of this input and next steps based on stakeholder recommendations.

6/2/25: The school's Board of Directors reviewed and approved the LCAP and the Local Indicator Self-Scoring Document for each school, which is legally required to be
submitted at the same board meeting.

Goals and Actions

Goal
Goal # Description Type of Goal
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1 Goal 1: Developing and Supporting Effective Educators

Maintenance of Progress Goal
State priorities addressed by this goal.

1

An explanation of why the LEA has developed this goal.

According to the National Educational Association's "Rankings of the States 2017 and Estimates of School Statistics 2018" report dated April 2018, California is second
in the nation in terms of number of teachers. California expects teaching positions to rise in the coming years along with 19% of current teachers having more than 20
years of experience and reaching retirement age. New teachers will be needed to fill these growing positions. PUC NECA wants to ensure that it is ready to meet this current and

future need by making it a goal that 100% of teachers hold valid CA teaching credentials. In addition, with PUC NECA's English Language Learner population, the school wants to
ensure that these credentials come with appropriate English Authorization.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 Current Difference from

Outcome Baseline
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1 Outcome #1: NECA: NECA 100% APPROPRIATELY Difference for Appropriately

Efficient FALL 2023 FALL 2024 ASSIGNED Assigned:

R.ec'ruitment and APPROPRIATELY ?I%/IOEDFEII\_I%'\I(ALED 0%

Hiring Process  ASSIGNED: 100% APPROPRIATELY Difference for Fully Credenetialed:
to ensure all FULLY CREDENTIALED: ASSIGNED: 100% +17.0%

teacher 73% FULLY CREDENTIALED:

candidates hold 100%

valid CA

credentials with

appropriate

English Learner
Authorization.
Human
Resources will
regularly review
credential status
as required by
law and the
charter.

Metric/Method
for Measuring:
CALPADS
Assignments
and CALSAAS

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.
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Action 1- Funding was allotted for shared costs for PUC Schools Directors who work closely with leaders to support the development and implementation of each school success
plan.

Action 2- We are fully hired for the 24-25 school year. As a school we have consistently ensured that all teachers have the appropriate credentials and/or authorizations. With the
help of our Recruitment team from the Human Resources department, all candidates are screened and qualifications are discussed at monthly meetings between the HR team
and NECA administration. Additionally, the Credential Analyst routinely keeps in touch with teachers who are in process of obtaining their preliminary credential or have received
a special authorization to ensure they remain compliant. Updates are also provided in monthly meetings as well as via email.

Action 3- Funding has been utilized to support with the development of teachers. Monies have been earmarked to pay for a TRP resident, as well as for teachers that are Mentees
and Mentors in the Induction program.

Action 4- We have partnered with a local yoga student to provide wellness opportunities for our team. This has included training on breathing, meditation, yoga, preventing
burnout and managing stress.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

For Action 1- Amount should be increased by $44,131 to be inclusive of one Admin’s salary that supports Teacher Professional Development.

For Action 3- Amount should be decreased to $28,308. Shared costs were less than expected.

For Action 2,4 There are no material differences between the Budgeted Expenditures and Estimated Actual Expenditures. Funding has been used to pay for a portion of the HR
team’s salary, professional development and Educator Wellness opportunities.
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

All actions were effective in making progress toward the goal during the school year. Action 1 has supported the overall development of our team members to equip them for
the needs of their respective roles. For Action 2 our HR team has been instrumental in ensuring that we are compliant with all hires and replacing any openings that arise. Action
3 and 4 further support teachers as they perform their responsibilities. Currently we have 73% of teachers fully credentialed and 100% of teachers appropriately assigned.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

-We may need to clarify how Goal 1, Action 1 is different from Goal 3, Action 4. Goal 1, Action 1 is regarding internal PD and Goal 3, Action 4 is regarding external PD. Goal 1
should be inclusive of one Admin salary that is supporting with Teacher Development.
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.

Actions
Action # Title Description Total Funds  Contributing
1 Action 1: Professional Action 1: Provide differentiated professional development that focuses on creating learning $18,823.00 Yes
Development experiences that are equitable, engaging, and support students academic achievement and
growth.
2 Action 2: Credentialing Action 2: Provide guidance, compliance, and progress monitoring regarding teacher $112,722.00 Yes
credentialing.
3 Action 3: Teacher Pipeline Action 3: Increase the teacher pipeline by expanding our teacher residency and induction $12,000.00 Yes
programs through promoting the programs to our classified team members and alumni.
4 Action 4: Educator Action 4: Provide professional development and professional experiences that support educator  $7,500.00 No
Wellness wellness.
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Goal
Goal # Description Type of Goal

2 Goal 2: The school will maintain a safe and compliant school facility as evidenced Maintenance of Progress Goal
by a minimum monthly score of 90% or higher on the Quality Assurance
Operations Review (QAR) for a safe, maintained, and compliant school facility for
all.

State priorities addressed by this goal.
1
An explanation of why the LEA has developed this goal.

PUC NECA is located in the Northeast San Fernando Valley that is surrounded mostly by single family dwellings. Understanding that the building is an integral part of

the conditions of learning much work went into ensuring that the building provide a physical environment that is comfortable, safe, secure, accessible, well lit, well ventilated,
and aesthetically pleasing. PUC NECA has added this as a goal to ensure that the building's physical structure and building systems are maintained. This includes playground,
areas for outdoor learning and vehicular access and parking.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 Current Difference from
Outcome Baseline
1 Outcome: YEAR TO DATE: AUG-FEB YEAR TO DATE: AUG-FEB 90% or greater on the Quality Difference: -0.69%
Annually, the  98.99% 98.30% gi‘ilef\j‘v”ce Operations

school scores
90% or greater
in the Quality
Assurance
Operations
Review

Metric/Method
for Measuring:
Quality
Assurance
Operations
Review
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2 Outcome #2: Safety Plan in place for  Safety Plan for 24-25 SY Safety Plan in place for 2026- Difference: 0%

Safety Plan current year (2023-2024): updated and submitted to 2027
Metric/Method  Yes PUC Board

for Measuring:

October QOAR

Report

Indicating Safety
Plan in place in
all appropriate
locations of the
school-site.

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.

Action 1- We have utilized funding to cover the shared costs for PUC Schools Director of Operations and staff as well as Director of Compliance, two full time maintenance staff
members. Funding has also been utilized for supplies needed to keep the campus safe and clean.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1- There were no substantive differences in planned action and actual implementation of the action. Directors have provided guidance to ensure facilities remains
compliant and have worked in collaboration with PUC National. Additionally the maintenance team has worked diligently to keep the campus compliant.

Action 2- There were no substantive differences in planned action and actual implementation of the action. PUC National Team With the help of the Facilities and Operations
Department, monthly walkthroughs are conducted to assess the compliance of the facility. All areas of concern are communicated to the Office Manager and Admin team in
order to submit the appropriate requests for repairs.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

The Actions were effective in making progress toward the goal this school year. Our facilities and operations staff have been key in the regular monitoring of our facility needs.
Additionally, our maintenance team has ensured that our campus is safe for students on a daily basis. Our facilities team has been timely and responsive to our request for
repairs and maintenance. Every month this school year, our school has scored above 90% in our QAR.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

-Consideration should be made for whether or not Campus Aides should be included in Action 1. If so, Expenditure will need to be increased.
-Safety trainings have been provided internally as well as by outside companies such as Joffe. We might need to verify what ongoing costs with Joffe are in the upcoming year as
well as determine if this allotment can be reduced for Action 2.
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of

the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.

Actions
Action # Title Description Total Funds  Contributing
1 Action #1: Supervision, Action #1: Supervision, staffing of custodial, security, and maintenance staff, operating cost of $43,800.00 No
Custodial, Security & facilities that includes shared cost for Director of School Operations and staff, and shared cost for
Director of School Director of Compliance.
Operation and Staff
2 Action #2: Ensuring Action #2: Ensuring school safety through school safety assessment, safety trainings, and safety $75,645.00 Yes
School Safety plans
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Goal

Goal # Description Type of Goal

3 Goal 3: The school will provide a broad standards-aligned academic program that  Broad Goal
supports college and career readiness for all students.

State priorities addressed by this goal.

2,4,7,8

An explanation of why the LEA has developed this goal.

PUC NECA understands the importance of a sound academic foundation that includes the full implementation of all CA Common Core standards. As stated in the Common Core
State Standards Initiative, Common Core State Standards provide "all students with the skills and knowledge necessary to succeed in college, career, and life upon graduation
from high school..." In addition, annual professional development will ensure that each teacher is prepared and ready to meet the needs of each student.

Measuring and
Metric # Metric

1 Outcome #1:
100% of
students have
access to
Standards-
aligned
materials
Metric/Method
for Measuring:
SARC Report

Reporting Results

Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 Current Difference from
Outcome Baseline
100% had access to 100% had access to 100% have access to Difference=0%
Standards-aligned Standards-aligned Standards-aligned materials
materials. materials.
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Outcome #2: 100% implementation of

100% all CA standards.
implementation
of all CA
standards
Metric/Method
for Measuring:
Local Indicator
and professional
development
agendas and
sign-in sheets,
scope and
sequences, unit
and weekly
lesson plans,
classroom
observations
and coaching
notes

Outcome #3: 100% of student,
100% of ALL including significant
students subgroups, have access
including all to broad course of
subgroups have

access to and

enrollment in a

broad course of

study

Metric/Method

for Measuring:

Local Indicator

Priority 7 or

Local Data and

CALPADS-EQY

Report 2.14, 3.9,

3.10

100% implementation of
all CA standards.

100% of student,
including significant
subgroups, have access to
broad course of study
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100% implementation of all

CA standards

100% of each student
subgroups have access to
broad course of study

Difference=0%

Difference=0%



4 Outcome #4:  Met Local Indicator Priority 7: Local Indicator Priority 7: Difference=0%
Programs and Access to a broad course Access 10 a broad course of
. ) study: Met
services of study: Met
developed and
provided to
unduplicated
pupils
(ELs/Foster
Youth/Low-
income) and
Student(s)
receiving special
education
services (SPED)
or Student With
Disabilities
(SWD)

Metric/Method
for Measuring:
Local Indicator
Priority 7: Access
to a broad
course of study
or Local Data

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.
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Action 1: All Courses for Student(s) receiving special education services (SPED) or Student With Disabilities (SWD) or 504 are appropriately assigned. Inclusion Assistants and
Inclusion Specialists provide supports as outlined by each students’ IEP. Accommodations are provided on assignments such as chunking, graphic organizers, shortened
problems.

Action 2: The school has purchased all instructional and supplemental materials, including resources for the Arts that are aligned to CA Common Core State Standards. All
instructional materials and books have been and will be continually purchased throughout the year based on need. Every core content class at NECA is aligned to Common Core
and/or state standards. Curriculum has been vetted by each content team. Science utilizes Amplify curriculum. Math utilizes Big Ideas from Cengage/National Geographic. ELA
utilizes Reading Reconsidered from Teach Like a Champion as well as Writer's Workshop. History utilizes TCI- History Alive as well as the DBQ project. Our Designated ELD class
utilizes EL Achieve.

Action 3: We have hired a full time Visual Arts and Music teacher that teach all three grade levels. Each student has two days of Arts and two days of Music education each week.
We also have a Teacher's Assistant Assigned to each class.

Action 4: Professional development support and coaching has been provided for our staff at the beginning of each semester as well as consistently throughout the school year by
our Assistant Principal. We have utilized professional development to support teachers growth in Academic Discourse as well as Writer's Workshop. We have partnered with an
outside organization that has been working closely with each of our teachers to provide training and coaching.

Action 5: The school routinely utilizes the iReady program for supplemental support in Reading and Math for all students. Students have two advisory periods a week dedicated
to working on iReady. Additionally, staff are available for after school tutoring as needed.

Action 6: We continue to utilize the curriculum EL Achieve for students in Designated ELD. Additionally training has been provided internally for staff connected to ELD.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1: May potentially need to include the cost for Inclusion Specialists which would result in an increase in expenditure.

Action 2 & 3: There are no material differences between the Budgeted Expenditures and Estimated Actual Expenditures. Funding has been utilized to pay for curriculum and
supplies as well as for professional development opportunities for staff and our intervention program, iReady.

Action 4: Will need to be increased to $45,0000 to include PD with Writer's Workshop and Academic Discourse.

Action 5: Will need to be reduced to $20,000 and will cover the iReady program.

Action 6: Will need to be reduced to $2,000 to cover the replenishment of materials. PD will be conducted internally.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

All actions were effective in making progress towards the goal during the school year. In order to provide a broad standards aligned program, multiple supports must be put in
place starting with the proper selection of curriculum, continuing with staff professional development and ending with student intervention opportunities. These actions outline
all three aspects of these elements.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

Action 1- It is unclear what expenditures can be tied to Action 1. If personnel is included (Inclusion Specialists), Expenditures will need to be increased. With a full Inclusion model,
the cost for courses is embedded within the budget for General Education teachers and there is not an additional expense.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.
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Actions

Action # Title

1

Action 1: Courses for
Student(s) receiving
special education services
(SPED) or Student With
Disabilities (SWD), and/or
504 eligibility

Action 2: Instructional and
supplemental materials
aligned to CA Common
Core State Standards and
VAPA standards

Action 3: Funding of Arts
Personnel

Action 4: Teacher and
Leader External PD

Action 5: Resources to
Accelerate Learning

Action 6: ELD Standards
Professional Development

Description Total Funds

Action 1: Courses for Student(s) receiving special education services (SPED) or Student With $644,471.00
Disabilities (SWD), and/or 504 eligibility. PUC Functional & Foundational Courses are available for

students with 504 or special education eligibility, pursuing an alternate graduation pathway:

California High School Minimum Diploma OR Certificate of Completion (as noted in IEP as

alternate curriculum).

- Foundation Courses - Align with CA Minimum Diploma or Certificate of Completion

- Functional Courses - Align only with Certificate of Completion (IEP only not 504 eligible

Action 2: Instructional and supplemental materials purchased, including resources for the Arts to  $96,348.00
achieve VAPA standards, will be aligned to CA Common Core State Standards and the charter
petition.

Action 3: Portion of Arts Personnel will be funded to ensure continued emphasis of the Arts at $60,000.00
PUC Schools.

Action 4: Teachers and Leaders will participate in outside Professional Development, Trainings  $8,824.00
and workshops focused on literacy, learning acceleration, math/science/English/history/VAPA
development.

Action 5: Purchase of Resources to accelerate learning for all students and significant subgroups. $82,500.00

Action 6: ELD Standards Professional Development through ELD Curriculum and/or external ELD $15,000.00
trainings.
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Goal
Goal # Description Type of Goal

4 Goal 4: The school will maintain strong parent, student, and community Broad Goal
engagement in support of all educational partners.

State priorities addressed by this goal.

3

An explanation of why the LEA has developed this goal.

PUC NECA believes that parent involvement cannot be “random acts of family involvement” as coined by K. Gill Kressley. Family involvement must be systemic and
have sustained approaches. This reframing or paradigm shift in the way we approach family involvement will translate into increased student learning and
achievement. The philosophy of the charter school is to encourage, honor and respect the parent voice and contribution to their child’s education. The School believes

the best way to accomplish this is through family engagement and building school capacity. Family engagement has proven to have significant short- and long-term academic
benefits for those students with parent involvement. The school will focus on additional parent workshops around core areas of college knowledge, technology, and parenting.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 Current Difference from
Outcome Baseline
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Outcome #1: 6
family
events/meetings

Metric/Method
for Measuring:
Weekly flyers,
monthly
calendars and
newsletters,
family sign-in
sheets,
PAC/ELAC
agendas/sign-in
sheets, family
meeting
agendas/sign-in
sheets

NECA:

8/7/23-8/9/23-Family
Orientation
8/29/23-East Cost Info
Parent Meeting
9/26/23-9/28/23-Parent
Conferences
10/10/23-ELAC
Orientation Meeting
10/18/23 and 10/24/23-
Title One Parent
Meetings
10/28/23-Parent
Workshop Night: Mental
Health & Wellness
1/23/24-Spring Back to
School Night
2/28/24-Parent
Workshop: Substance
Dangers
3/26/24-3/28/24-Spring
Parent Conferences
6/4/24-Spring Semester
Awards
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Outcome #2: PAC/ELAC:
Scheduled and

held 4 PAC/ELAC QT:
meetings ELAC-10/24/23/PAC-
Metric/Method  11/7/23

for Measuring:  Q2: 12/12/23
Weekly flyers, Q3: 3/26/24
monthly Q4: 6/3/24
calendars and

newsletters,

family sign-in

sheets,

PAC/ELAC

agendas/sign-in

sheets, family

meeting

agendas/sign-in

sheets

PAC/ELAC:

Q1:10/2/24
Q2: 12/11/24
Q3: 4/2/25
Q4:5/21/25
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Outcome #3: PUC NECA has required

PUC NECA has required

Minimum of parents for their PAC and parents for their PAC and

legally required 3 EL parents on their

representation  ELAC.
of English
Learner families
representation
on ELACand a
minimum of
parent
representation
from English
Learner,
Homeless, and
Low- Income
sub-groups on
PAC.
Metric/Method
for Measuring:
PAC/ELAC
agendas/sign-in
sheets, EL
Certification
Form

Outcome #4: The SEAC has held four

PUC- wide meetings during the 23-
Special 24 SY:

Education Q1: 11/30/23

Advisory Q2: 2/1/24

Committee Q3:3/21/24

(SEAC) meets 3 Q4: TBD
times a year.
Metric/Method

for Measuring:

SEAC agenda'’s,

sign-ins

(evidence),

minutes, PPT.

3 EL parents on their ELAC

The SEAC has held three
meetings during the 24-
25 SY:

March 27, 2025 - Parents
as Partners

April 24, 2025 - Parents &
LCAP

May 23, 2025 - Parents
Year in Reflection
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Minimum of legally required
representation of English
Learner families
representation on ELAC and
a minimum of parent
representation from English
Learner, Homeless, and Low-
Income sub-groups on PAC

3 SEAC meetings are held
during the school year.

Difference=0%

Difference=0%



Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.

Action 1: This year we will have one Back to School Night, parent conferences and parent workshop each semester in person totalling 6 events.

Action 2: We have been able to hold PAC)/ELAC quarterly this school year.

Action 3: We have met all required representation for PAC)/ELAC Meetings.

Action 4: In addition to what we can offer at the site level to our families, we also work closely with our Parent & Student Advocacy department. We have a social work intern as
well as parent engagement coordinator who have been assigned to our school and come multiple times a month to support both students and families. At the Organization
level, our Parent Engagement Coordinators have also been able to continue to develop our Parent and Community engagement plan through partnerships with local
organizations to provide enrichment opportunities to our families and students.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1: Funding needed is minimal to host 6 family events.

Action 2: Funding needed is minimal to host 4 PAC/ELAC Meetings

Action 3: Funding needed is minimal to meet legally required representation at PAC/ELAC Meetings.

Action 4: Funds were utilized towards shared cost for Director of Student and Parent Engagement on and can be used to $23,000 or revised shared cost amount

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

All actions were effective in making progress toward the goal during this school year. Engagement with all educational partners is essential to the work that we do. We set a
parent engagement calendar for the year that provides a variety of opportunities for families to come to campus to learn more about our initiatives as a school as well as their
students’ progress. We are on track to complete all plans for meetings this year.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

Action 1: It is difficult to track hours/OT needed by personnel that work Family Events.

Action 2 & 3 are redundant and can be combined. Minimal funds are needed to ensure PAC/ELAC meetings take place and can be reduced significantly. Total funding needed
$1,000 for these two Actions.

Action 4: Verification for shared cost amount needed.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.
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Actions

Action # Title

1 Action 1: Family
Events/Meetings

2 Action 2: PAC/ELAC
Meetings

3 Action 3: PAC & ELAC
Legally Required
Representation

4 Action 4: Parent and
Student Engagement
Supports

Description
Action 1: Provide for a minimum of 6 family events/meetings throughout the school year.

Action 2: PAC/ELAC meetings held a minimum of 4 times during the school year.

Action 3: Ensure that a minimum of legally required representation of English Learner families
representation on ELAC and a minimum of parent representation from English Learner,
Homeless, and Low-Income sub-groups on PAC.

Action 4: Shared Cost of Director of Student and Parent Engagement (Title 1) and staff (LCFF)
that will provide Professional development, workshops, training and/or institute on parent and
student engagement advocacy.
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Total Funds
$5,000.00

$5,000.00

$5,000.00

$7,500.00

Contributing
Yes

No

No

Yes



Goal
Goal # Description Type of Goal

5 Goal 5: The school will provide a safe, positive, and inclusive climate for all. Broad Goal

State priorities addressed by this goal.
56
An explanation of why the LEA has developed this goal.

PUC NECA understands that to maintain the high academic level that has distinguished the school and set it apart from surrounding schools it must increase its effort to have a
school culture that supports and encourages the school's academic rigor. The school will do this through working to maintain low suspension and expulsion rates, and increasing
the Family Survey and Student Survey scores.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 Current Difference from
Outcome Baseline
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Outcome T: SY2023-24 Return Rates:
Annual Student: 82%
Stakeholder Family: 50%

Satisfaction

Surveys shows  SY2023-24 Return Rates
positive results  Teachers: 72%

for school safety,

educational and SY2023-24 Performance:

enrichment Student:
opportunities,  71% favorable
using the 3.95/5 avg score
feedback from Level 2/4

Family and Family:

Student surveys 92% favorable
with a minimum 4.4/5 avg score
response rate of Level 4/4

50%.

Metric/Method SY2023-24 Performance:
for Measuring:  Teachers:
Annual 3.94/5 avg score
Stakeholder

Satisfaction

Surveys

(Students,

Teachers,

Parents)

Outcome 2: Less 0% for SY2024 as of

orequal to 1%  01/09/24 (all subgroups).

of students will Data from PowerSchool.
be suspended
Metric/Method
for Measuring:
CA Dashboard >
Suspension Rate
Indicator or
CALPADS >
Reports needing
cross
referencing 7.1

> 7.3 > 7.4 (as of
date)

SY2024-25 Return Rates:

Student: 74%
Family: 38%

SY2024-25 Performance:

Student:

70% favorable
3.96/5 avg score
Level 2/4

Family:

91% favorable
4.38/5 avg score
Level 3/4

ALL: 0.26%

EL: 0.00%
SPED: 0.00%
Hispanic: 0.28%
SEC: 0.32%
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Minimum response rate of
50% Level 3 out of 4

Equal to or less than 1%
Suspension Rate

Difference:

Return Rate:
Student: -8
Family: -12

Performance:

Student Fav.: -1
Student Avg.: -0.01
Student Level: 0

Family Fav.: -1
Student Avg.: -0.02
Family Level: -1

Difference from 0O:
All: 0.27

EL: 0

SPED: 0

Latino: 0.28

SEC: 0.31



Outcome 3: Less 0% for SY2024 as of

or equal to 1%
of students will
be expelled.
Metric/Method
for Measuring:
DataQuest >
Expulsion and
Suspension >
Expulsion Rate
or CALPADS >
Reports 7.6 >
8.1 (as of date)

Outcome #4:
The school will
maintain > 96%
average daily
attendance
(ADA)
Metric/Method
for Measuring:
End of year ADA
or EOY Report
14.1>14.2 (as of
date)

01/09/24 (all subgroups).
Data from PowerSchool.

Data for SY2024 as of
01/09/24. Data from
PowerSchool.

Overall: 92.3%

EL: 91.1%

SPED: 90.8%
Free/Reduced Lunch:
92.2%

Hispanic/Latino: 92.4%

ALL: 0.00%

EL: 0.00%
SPED: 0.00%
Hispanic: 0.00%
SEC: 0.00%

ALL: 93.0%

EL: 93.4%
SPED: 92.5%
SEC: 93.2%
Hispanic: 93.5%
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Less or equal to 1%
Expulsion Rate

= 96% average daily
attendance (ADA)

Difference from 0:
0% for all subgroups

Difference for:
All=+1.0
EL=+3.5
SPED= +2.0
FRL= +1.2
Latino= +0.9



5 Outcome #5; Data for SY2024 as of ALL: 24.3% >5% Chronic Absenteeism  Difference for:

The percentage 01/09/24. Data from EL: 24.5% Annually é‘:l:_ :‘126
of chrom'c PowerSchool. SI?ED: %7.8% ) SPED= +5.0
absenteeism Hispanic: 22.9% FRL= +3.9
(students Overall: 26.3% SEC: 21.5% Latino= 3.0

exceeding 10% EL: 32%

of the school SPED: 35%

year missed due Free/Reduced Lunch:
to unexcused 27%

absences) for K- Hispanic/Latino: 25.5%
8 will be less

than 5%

annually.

Metric/Method

for Measuring:

CA Dashboard >

Chronic

Absenteeism

Indicator (K-8)

6 Outcome #6: 87.6% of students from  90.6% of students from 97% Student Return Rate Difference: +3.0
Minimize Middle 2022-23 returned in 2023 2023-24 returned in 2024-
School Dropout -24. MS only. Data from  25. MS only. Data from
Rate PowerSchool. PowerSchool.
Metric/Method
for Measuring:

CALPADS > Fall1
> Report 8.1c or
CALPADS EOQY >
Report 1.10
Completers and
Dropouts
Student List

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.
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Action 1: PBIS Team which consisted of three grade level teachers, student service coordinators, Behavior Intervention Specialist and administrators have continued participation
in PBIS training with LACOE during the school year. The LACOE PBIS team also provided training to classified and certificated staff at the beginning of the school year.
Additionally, we have implemented an SEL curriculum with the program Second Step. The Program Purpose prep is used by the Culture Team as an intervention resource for
students who have violated an education code.

Action 2: $79,000 was contributed towards shared costs for the clinical counseling program. Additional expenses for MFT and supplies were not spent due to MFT being on LOA.
Action 3: Funding was utilized for PBIS Training with LACOE (See Action 1).

Action 4: Our Learning & Engagement Coordinator has been able to implement perfect attendance monthly as well as closely monitors cohort progress for ADA. The Coordinator
has established checkpoints with rewards that students can earn throughout the year. As a school, we will continue to build out supports for attendance incentives as a
preventative measure.

Action 5: We have used funding for our Behavior Intervention Specialist who has been able to support our PBIS implementation. This role was added to the three current Student
Service Coordinator roles we had in place to create what we refer to as our Culture Team. This team has been instrumental in implementing our Positive Behavior Intervention
System.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1: Training was focused on PBIS training with LACOE as well as SEL curriculum. Not all funding allocated was needed.

Action 2: Shared cost for Clinical Director was only included, not Clinical supervisors which accounts for the increase. MFT was on LOA so funding was not spent from the
allotment.

Action 3: Combined with Action 1 and additional funding not needed.

Action 4: Not all allotted funding was utilized and can be reduced from $15,000 to $5,000.

Action 5: There are no material differences between the Budgeted Expenditures and Estimated Actual Expenditures. Funding has been utilized to pay for shared costs, Behavior
Intervention Specialist and Student Service Coordinators.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

All actions were effective in making progress toward the goal during the school year. We understand that fundamentally students must feel safe at school in order to be able to
learn. Support staff roles have helped to create a safety net of for students. The Culture team has been able to intervene early and often in student situations as a preventative
and restorative approach. Additionally, the expertise of our clinical counseling team has allowed us to provide much needed emotional support to our students.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

Action 1 & 3 are redundant and can be combined.
Consideration for SEL Curriculum to be included in Action 1 or 2, only training for SEL is listed. If curriculum is added to Action 2, expenditures will need to be moved from Action
1.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.
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Actions

Action # Title Description Total Funds  Contributing
1 Action 1: Restorative Action 1: Training for Teachers, Leaders and Families in Restorative Justice and Relational $10,000.00 Yes
Justice and Relational Interventions, Positive Behavioral Interventions and Support (PBIS), Social-Emotional Learning
Interventions, Positive (SEL).

Behavioral Interventions
and Support (PBIS),
Social- Emotional Learning

(SEL).

2 Action 2: Social Emotional Action 2: Shared cost for Director of Clinical Counseling and Social Emotional Counseling $15,000.00 Yes
Counseling Services Services and Social Emotional Intervention such as: Family Success Team, Incentives, and

Student/Family Engagement

3 Action 3: Teacher and Action 3: Teachers and Leaders will participate in outside Professional Development, Trainings  $7,500.00 Yes
Leader External PD and workshops focused on school climate.

4 Action 4: Student Action 4: School will maintain an Attendance Incentives Program that will include, for example, $45,785.00 Yes
Attendance Incentive assemblies with recognition awards for outstanding attendance, and other incentives.

5 Action 5: Student Action 5: Shared cost for Director of Student Intervention and staff that provide direct student $175,904.00 Yes
Intervention Supports intervention supports.
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Goal
Goal #

Description

Type of Goal

6 Goal 6: The school will maintain strong student achievement and student outcomes Broad Goal
for all students.

State priorities addressed by this goal.

4,58

An explanation of why the LEA has developed this goal.

PUC Nuevas Esperanza affirm the importance of college and career readiness. “Readiness” means much more than academic proficiency. Social competency and

student behavior serve as a better indicator for future success in college. Research indicates 4 out 10 students transition to college or university not ready for college

or university level work and who require remedial classes that may add up to additional tuition fees and prolong timeline to graduation. In addition, lack of

preparation at the beginning of a student’s higher educational path is shows a larger trend: not graduating from college or university. The “readiness gap” is a large road-block
to being accepted at a college or university and the likelihood of graduating on time. According to the research students that take one to two remedial classes in college, only
29% will go on to earn their college degree. Moreover, 38% fail to graduate with a bachelor’'s degree within four years.

Measuring and Reporting Results

Metric # Metric

1 Outcome #1:

Reading: 51% of
all students
demonstrate
one year's worth
of growth in
Reading
Comprehension
from Fall to
Spring from
either the NWEA
student growth
report and CGl
metric or the
iReady Annual

Baseline

2023-24 iReady Fall to

Winter

6th

ALL: 41%

EL: 50%

SPED: 48%
LOW-INCOME: 39%
LATINO: 40%

7th

ALL: 39%

EL: 36%

SPED: 22%
LOW-INCOME: 39%
LATINO: 38%

Year 1 Outcome

2024-25 iReady Fall to
Winter % of Students who
Met Annual Typical
Growth (data as of
1/15/25)

ELA

6th

ALL: 44%

EL: 56%

SPED: 48%
LOW-INCOME: 44%
LATINO: 45%

7th
ALL: 42%
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Year 2 Outcome

Target for Year 3
Outcome

Internal Benchmarks Fall to
Spring Growth minimum of
51% of all students are
demonstrating one year’s
worth of growth for Reading
and Math.

Current Difference from
Baseline

Difference for:
6th Grade:

All: +3

EL: +6

SPED: 0
Low-income: +5
Latino: +5

7th Grade:

All: +3

EL: +51
SPED: +16
Low-income: 0
Latino: +4

8th Grade”
All: -21



Typical Growth

Metric. 8th

ALL: 56%
Math: 51% of all EL: 55%
students SPED: 67%

demonstrate LOW-INCOME: 59%
one year's worth LATINO: 56%
of growth in

Mathematics

from Fall to

Spring from

either the NWEA

student growth

report and CGl

metric or the

iReady Annual

Typical Growth

Metric.

Metric/Method
for

Measuring:
Internal
Benchmarks Fall
to Spring
Growth 51% of
all students are
meeting
projected
growth
outcomes for
Reading and
Math.

EL: 67%

SPED: 38%
LOW-INCOME: 39%
LATINO: 42%

8th

ALL: 35%

EL: 17%

SPED: 22%
LOW-INCOME: 33%
LATINO: 35%

Math

6th

ALL: 29%

EL: 39%

SPED: 20%
LOW-INCOME: 29%
LATINO: 29%

7th

ALL: 34%

EL: 44%

SPED: 25%
LOW-INCOME: 31%
LATINO: 34%

8th

ALL: 43%

EL: 56%

SPED: 56%
LOW-INCOME: 42%
LATINO: 44%
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EL: -35

SPED: -45
Low-income: -26
Latino: -21



Outcome #2:
School is
performing
equal or better
than the state
when looking at
Distance from
Standard on
annual CAASPP
ELA Assessment
Metric/Method
for Measuring:
DataQuest
CAASPP ELA
Test Results

Outcome #3:
School is
performing
equal or better
than the state
when looking at
Distance from
Standard on
annual CAASPP
Mathematics
Assessment.
Metric/Method
for Measuring:
DataQuest
CAASPP
Mathematics
Test Results

All: 32.83%

EL: 3.28%

SPED: 10.26%
Low-Income: 31.79%
Latino: 32.18%

DFS

ALL: -38.2

EL: -91.6

SPED: -110.3
Low-Income: -39.6
Latino: -39.6

2023 public data and
internal data.

All: 13.60%

EL: 1.61%

SPED: 2.44%
Low-Income: 13.16%
Latino: 13.48%

DFS

ALL: -98.6

EL: -138.9

SPED: -157.5
Low-Income: -101.1
Latino: -99.3

2023 public data and
internal data.

NECA

ALL: -29.5

EL: -74.2

SPED: -78
LOW-INCOME: -31.3
LATINO: -31.1

STATE

ALL: -13.2

EL: -67.6

SPED: -95.6
LOW-INCOME: -40.9
LATINO: -39.3

NECA

ALL: -87.8

EL: -124.5

SPED: -131.7
LOW-INCOME: -88.8
LATINO: -89.1

STATE

ALL: -47.6

EL: -934

SPED: -124.3
LOW-INCOME: -78.2
LATINO: -79.2

Page 37 of 48

DFS :

All: -5

EL: -5

SPED: -70
Low-Income: -5
Latino: -5

DFES :

All: -25

EL: -95

SPED: -75.2
Low-Income: -25
Latino: -25

All: +8.7

EL: +17.4

SPED: +32.3
Low-income: +8.3
Latino: +8.5

Difference for Math:
All: +10.8

EL: +14.4

SPED: +25.8
Low-income: +12.3
Latino: +10.2



Outcome #4:
60% of EL
students are
making progress
toward English
language
proficiency.
Metric/Method
for Measuring:
CA Dashboard
English Learner
Progress
Indicator

Outcome #5:
School is
performing
equal or better
than the state
when looking at
Reclassification
Rate. If no data
is shared, school
is meeting a
minimum of
14%
reclassification..

Metric/Method
for Measuring:
DataQuest
English Learners
Annual
Reclassification
(RFEP) Counts
and Rates

NECA: 37%
2022 and 2023 SA ELPAC

ELPI: 48.5%
2023 CA Dashboard

2023-24
15.28%

Internal PowerSchool
data-Students reclassified
from 7/1/22 to 6/30/23.

The 2020-21 RFEP rates
are the last publicly
available rates.
https://dg.cde.ca.gov/dat
aquest/whatsnew.asp

NECA: 57.1%
STATE: 45.7%

2024-25
24.19%

Internal PowerSchool
data-Students reclassified
from 7/1/23 to 6/30/24.

The 2020-21 RFEP rates
are the last publicly
available rates.
https://dq.cde.ca.gov/data
quest/whatsnew.asp
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60% of EL students are
making progress toward

English language proficiency.

Annual EL Reclassification
rate is >/=to 14%.

Difference for ELPI: +8.6

Difference for RFEP: +8.91



6 Outcome 6: 2023 NECA CAST (6th- 12th) Difference for CAST for:

School is ALL: -16.2 MS'_ONLY ?th): A":_ -0.2
performing Met/Exceeded Standards EL: -24.6 étLeg/O?m/" EIISEI-')-8131
equal or better SPED: -21.9 SPED: 6% Low-Income: -0.1
than the state  All: 20.37% LOW-INCOME: -16.1 LOW-INCOME: 17.30% Latino: -0.2
when looking at EL: 0.00% LATINO: -16.2 LATINO: 18.28%

Distance from SPED: 7.14%
Standard on Low-Income: 20.62% STATE

annual CAST Latino: 20.75% ALL: -13.5
Assessment EL: -25.6
Metric/Method 2023 public data. SPED: -27.3
for Measuring: LOW-INCOME: -19.1
DataQuest CAST DFS 2023: LATINO: -19.3
(SCIENCE) Test
Results ALL: -16

EL: -33

HISPANIC: -16

LOW-INCOME:-16

SPED: -25

Goal Analysis for 2024-2025

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, and
any relevant challenges and successes experienced with implementation.

Action 1 & 2: Having a second adult in several classrooms continues to serve as a staple in our instructional plan. The second adult has been able to support the small group
teaching model as well as has created a broader system of support for students both inside and outside of the classroom. Second adults have also been available to work with
students more closely during regular class time and after school to support student growth. Support staff is regularly included in professional development with teachers as well
as has received their own differentiated professional development. Our team has continued RISE Up Intervention where students were hand selected based on CAASPP data to
attend. The team prepares lessons ahead of time that would best meet students’ needs. We are eager to see our students’ growth during state assessments this year in light of
these supports we have provided and built upon this school year.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action 1: There are no material differences between the Budgeted Expenditures and Estimated Actual Expenditures. Funding has been utilized to pay for Director of Inclusion,
Academic Team, Inclusion Specialists, Inclusion Assistants and Teacher’s Assistants.
Action 2: $20,000 for Intervention allotted was not needed. Additionally not all funds were needed for Teacher’s Assistants.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.
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All actions were effective in making progress toward the goal during this school year. Our additional support staff have been a very important part of providing targeted
intervention both inside and outside of the classroom. Support staff have not only provided academic support but have also been able to provide emotional and behavioral
support. Their presence has increased adult visibility on campus and has allowed for our team to better meet the needs of all students. We also continue to improve our
intervention processes by utilizing data to identify students and provide additional support during class time and in after school tutoring.

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections on
prior practice.

Consideration for Action 1 Shared cost of Director of Inclusion and Special Education and other staff such as reading specialist, speech and language therapist to be added to
Goal 3, Action 1 (focus on students in Special Education) and removed from Goal 6. Action 1 should focus on Academic Team, CAO and classified staff roles added to support
with intervention both during the school day and after school program. It could also include intersession programming from ELO-P. Additionally, due to the decrease in
supplemental funding, monies for TAs will need to be reduced or removed.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.

Actions
Action # Title Description Total Funds  Contributing
1 Action 1: Intervention for ~ Action 1: Shared cost for Director of Inclusion and Special Education, Academic Team and other $412,560.00 Yes
ELA and Math staff such as reading specialist, speech and language therapist in support of Intervention
Achievement programs (after school, Saturday School, Summer School) for English Learners, SPED, Low-
Income, and Foster Students.
2 Action 2: Implementation  Action 2: Implementation of differentiated instruction and intervention for subgroups as an $27,500.00 Yes
of Differentiated outgrowth of dedicated Professional Development for English Learners and subgroups.

Instruction, Intervention,
and Supports
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students for 2025-2026

Total Projected LCFF Supplemental and/or Concentration Grants Projected Additional 15 percent LCFF Concentration Grant

$1,319,597.00

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Total Percentage to Increase or
Increase or Improve Services for LCFF Carryover — Percentage LCFF Carryover — Dollar Improve Services for the Coming
the Coming School Year School Year

38.37% 0.00% $0.00 38.37%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated student
group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being provided on
an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the unduplicated

student group(s).

Goal and Identified Need(s) How the Action(s) Address Need(s) and Why itis  Metric(s) to Monitor Effectiveness

Action #(s) Provided on an LEA-wide or Schoolwide Basis

Goal #1/Action Our LCAP stakeholder survey identifies Focus  This action meets the need for English Language Arts support This action will be monitored using school-site

#1 on English Language Arts Support from through on-site professional development, academic coaching PD Scope & Sequence, Coaching notes and
Administrator(s)as high priority. With 83.80% and evaluation of all teachers by school administrators. final evaluation of all teachers with support
“Strongly Agree” or “Agree” that this action from Human Resources. (Goal 1/Metric #1)

should remain a priority.
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Goal #1/Action PUC Schools overall percentage of teachers fully Providing Human Resource Support Personnel with expertise

#2 credentialed is 85.14%. In addition, our LCAP
stakeholder survey identifies Human Resource
Support Personnel as high priority. With 82.03%
“Strongly Agree” or “Agree” that this action
should remain a priority. This indicates a need to
continue prioritizing a focus on making sure all
teachers are fully credentialed or on a path to

being fully credentialed.

Goal #1/Action PUC Schools understands the need to hire new

#3 teachers prepared through both traditional and
alternative programs. There is a need for
academic and professional opportunities offered
by PUC Schools Induction program that will help
students gain the skills and experience they
need to be competitive, and the mentorships and
guidance to navigate the path to higher

education and fulfilling careers.

Goal #3/Action As of June 2024, 17.84% are students receiving

#1 special education services. CAASPP 2023 data
indicates this group is still trailing their
counterparts in ELA and Math and is need of
courses that support their academic growth.

PUC Schools SPED overall 2023 CAASPP

Scores:
ELA: -88.01 DFS
Math: -132.52 DFS

Goal #3/Action Our LCAP stakeholder survey identifies

#2 Instructional and supplemental materials aligned
to state standards as high priority. With 87.91%
“Strongly Agree” or “Agree” that this action
should remain a priority. This includes site

leader and teacher input.

in teacher recruitment and credentialing will assist each
school-site in increasing the number of teachers who are fully
credentialed or maintaining the number of teachers fully
credentialed.

The action will meet the need of increasing the teacher
pipeline by expanding our teacher residency and induction
programs through promoting the programs to our classified
team members and alumni.

By ensuring students receiving special education services
have full access to course offerings and a rigorous and

engaging curriculum aligned with a student’s IEP, this sub-
group will decrease its DFS overall for both ELA and Math.

Implementing curriculum that is strongly aligned with the state
standards has produced overall improvement in ELA and
Math.
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This action will be monitored by the
percentage of fully credentialed teachers as
submitted through CALPADS Fall Survey data
submitted to the CDE each October and
Williams List for schools with fifteen percent or
more of the school’s teachers that do not
possess a valid and clear or preliminary
teaching credential.

This action will be monitored through data
collected by our teacher residency program
and Induction Mid-Year Data Report that
includes candidate survey, mentor survey, and
partner survey. Surveys include highlights,
potential next steps, responses to
guestions/concerns, and recommendations.

Our students receiving special education will
increase comprehension, which will be
measured through district benchmark data (i-
Ready and MAP) and teacher observation
logs and CAASPP ELA/Math scores.

Metric that will be used is an annual Williams
Instructional Materials (that are state
standards aligned) survey ensuring that 100%
core subjects are in place and that all students
are provided these materials.



Goal #3/Action Our LCAP stakeholder survey identifies teacher Targeted ELA professional development for teachers and Metric that will be used to monitor this action

#4 and leader external PD as high priority. With leaders focused on the following will move student ELA growth is the school-site Scope & Sequence
85.24% “Strongly Agree” or “Agree” that this in a meaningful way, especially for our English Language incorporating external teacher and leader
action, specific to ELA should remain a priority.  Learners: professional development.

In addition, 85.99% “Strongly Agree” or “Agree”

that this action, specific to Math should remain a 1. Emphasis on text complexity and language (academic

priority. This includes site leader and teacher vocabulary and function)

input. 2. Emphasis on building knowledge from informational text.
3. Expectation that students will produce and use evidence in

PUC Schools NWEA MAP Spring overall growth text to justify their views.

reports show progress has been made, however,

there is still need for growth with 56% of all

students meeting their NWEA MAP growth

projection in Reading.

Sub-group data also confirm the need for teacher
and leader external PD.

Sub-group:

EL=55.3%
SPED=53.5%
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Goal #3/Action Even as PUC Schools make progress and close

#5

the achievement gap, there is still room for
growth in both ELA and Math.

2023 CAASPP ELA and Math overall DFS
scores highlight this need:

ELA: -21.10
Math: -75.57

In addition, Our LCAP stakeholder survey
identifies Instructional Materials to Accelerate
Learning as high priority. With 88.99% “Strongly
Agree” or “Agree” that this action should remain
a priority.

The data highlighted demonstrates the need for resources to
accelerate learning overall for both ELA and Math. All schools
have adopted the same English Language Arts program,
Reading Reconsidered which is meant to provide a PUC-wide
structure and use of similar academic vocabulary during PUC-
wide sessions around instructional practices. This program is
knowledge driven and builds and reinforces knowledge by
infusing lessons with relevant knowledge to support
comprehension and deeper analysis of the texts being read in
the curriculum. The curriculum also builds a strong base of
knowledge that increases student understanding of important
ideas and concepts, and provides opportunities to encode that
knowledge into long-term memory. It also focuses on
vocabulary. Vocabulary is important form of background
knowledge. This includes building Explicit Vocabulary by
providing students opportunities to use and apply words in a
fun and challenging contexts. Implicit Vocabulary is also
emphasized to support student comprehension. Isabel Beck,
author of Bringing Words to Life, tells us, “People with more
extensive vocabularies not only know more words but also
know more about the words they know. Depth of word
knowledge correlates almost as strongly to reading as breadth
of knowledge.”

In addition, bringing in consultants to further support with

implementation of these resources will also meet this need to
accelerate learning.
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Metric that will be used to monitor this action
is annual Williams Instructional Report
providing evidence that all students are
provided instructional and supplemental
materials aligned to CA Common Core State
Standards (Goal 3/0Outcomes #1/#2)



Goal #3/Action As of June 2024, 11.63% are English Learners.

#6

Goal
#4/Actions #1
and #4

The school did an analysis of the needs of
English Learner students as part of developing
their School Success Plan. Even though the
school has provided English Learners with an
evidenced-based literacy program, support and
interventions, there is need for continued support
and interventions. The school found that English
Learners continue to struggle with English
Language Arts and Mathematics. The school
also found that there is a need to continue
monitoring both their language development and
academic progress.

The school found the following conditions of
English learner students affected their language
development and academic growth. Students
continue experiencing feelings of anxiety and
isolation even as they are fully in-person.
Parents not fluent in English and who are not
able to support with completion of homework
continues to be an area of focus. The school also
found that teachers needed support with
differentiating instruction, knowing how to
provide culturally responsive instruction, and
need additional support with EL strategies. The
effect of lack of in-person instruction due to
COVID-19 is still being felt in the classroom.
Teachers are still struggling with instruction.

This includes an increase in social and emotional
challenges for students that have influenced
academic learning.

PUC Schools also recognizes the need for
parental involvement and has placed it as a
priority in its LCAPs. This is confirmed with
stakeholders placing this need for Parent
Classes Related to Learning How to Support
Student Academic Growth as a priority with
83.90% “Strongly Agree” or “Agree.”

We will continue to focus on specific English Learner
professional development. The Director of Language and
Literacy continues working with the school to develop lesson
plans with classroom teachers to provide collaborative
teaching to increase daily small group reading instruction that
addresses concepts of print, fluency, phonemic awareness
and comprehension strategies in language arts and across
content areas in all grade levels. (This will ensure that school
staff have access to the latest best practices such as
differentiated instruction, and resources to accelerate learning
for English Learners.

Director of Student and Parent Engagement and after school
coordinator will also support with providing parent training to
support literacy at home, and while students participate in
afterschool programs that integrate literacy and the arts.

Studies show more parental involvement leads to improved
academic outcomes. According to a 2019 American
Psychological Association review off 448 independent studies
on parent involvement, when parents are involved in their
children’s schooling, students show higher academic
achievement, school engagement, and motivation.
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Our English Learner students will increase
comprehension, which will be measured
through district benchmark data (i-Ready and
MAP) and teacher observation logs.

Metrics that will be used are the number of
family meetings/events held during the school
year as evidenced by Family Scope &
Sequence. (Outcome #1 and the list of
offerings from the Division of Parent and
Student Engagement supports provided
during the school year.



Goal #5/Action Our LCAP stakeholder survey identifies Support This action meets the need for Restorative Justice, Positive PUC Schools will monitor this action by

#1

Goal #5/Action
#2

Goal #5/Action
#3

provided by Discipline Unit as high priority. With
84.96% “Strongly Agree” or “Agree” that this
action should remain a priority. This includes
site leader and teacher input. Even though PUC
Schools suspension and expulsion rate remains
low with 0.2% for Suspension and 0.0% for
Expulsion, the need for this support has been
highlighted due to increase in negative student
behavior causing interference with engaging
educational experiences. Teacher feedback has
noted this need as well.

PUC Schools has seen an increase in student
referrals for social-emotional counseling.
Through outreach with low-income, English
Learner parents, students and their teachers we
learned that many low-income students and their
families are struggling with trauma related to
housing instability, and they are facing
challenges including anxiety.

PUC Schools struggles with Chronic
Absenteeism, with 30.5% of students chronically
absent. Some of the factors include students not
living in the school’s vicinity and having
transportation problems and students struggling
with family issues and/or personal emotional
issues.

In addition, our LCAP stakeholder survey
identifies Attendance Incentive Programs as high
priority. With 83.99% “Strongly Agree” or
“Agree” that this action should remain a priority.
This includes site leader and teacher input.

Behavioral Interventions and Support and as well as Social-  reviewing the professional development
emotional learning by providing training to parents, teachers, offerings from the Discipline Unit.
and leaders on Restorative Justice, PBIS, and SEL.

PUC Schools has increased its social-emotional support PUC Schools will monitor student referrals to
through clinical counseling workers addressing mental social-emotional counseling. (measured by
health/trauma related services. Goal 5/Metric(s)2)

This action is being provided on an LEA-wide basis because

all our student can benefit from the social-emotional support to PUC Schools will also continue on-going

address mental health and trauma related services. youth surveys to inform school safety and
connectedness. (measured by Goal 5/Metric
1)

This action will increase overall attendance and specifically Metrics used to monitor this action are:

lower Chronic Absenteeism by providing incentives such as 1. Daily Attendance Reports provided by

Uniform pass, Dojo points used for Snack Shack, recognition DataWall. (Gaol 3/Outcome #4)

like monthly attendance awards, after-school activities, such 2. Chronic Absenteeism Reports provided by

as a dance and other awards that align with our universal, DataWall. (Goal 3/0Outcome #5)

Multi-Tier System of Supports Tier 1 practices. 3. Monthly/Yearly School Calendar &
Newsletters highlighting incentive
activities/awards.
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Goal #5/Action Our LCAP stakeholder survey identifies the This action will help support the need for student intervention  This action will be monitored through updates

#4 and Goal following two areas as high priority: through the shared-cost of the Director of Student from the Director of Student Intervention using
#6/Actions #1 1. Regular Day Intervention with 85.98% Intervention. The Director of Student Intervention will support iReady ELA and Math Diagnostic Proficiency
and #2 “Strongly Agree” or “Agree” that this action schools in planning their student intervention program. In reports, Student Intervention Programs and
should remain a priority. addition, additional support staff will provide direct student student intervention lists by school site as
2. After School Interventions with 83.39% intervention supports during the regular day within the generated by PowerSchool. (Goal 5/0Outcome
“Strongly Agree” or “Agree” that this action classroom. #5)

should remain a priority.

In addition, the following local assessments
indicate a need for academic interventions:
1. iReady ELA Diagnostic Proficiency Level:
31.6% scored at or above their grade level.
2. iReady Math Diagnostic Proficiency Level:
25.9% scored at or above their grade level.

Goal #5/Action Our LCAP stakeholder survey identifies Parent  This action will meet the need for parent engagement This action will be monitored by the school-
#5 Engagement PD for administrators and teachers professional. Teachers and leaders will be provided site Parent Engagement PD Scope &
as high priority. With 81.76% “Strongly Agree” or opportunities to attend external professional development that Sequence showing external PD offerings for
“Agree” that this action should remain a priority.  will enhance their ability to provide a supportive and inclusive both teachers and site leaders.
In addition, parents and staff also highlight the  school climate.
increase in negative student behavior and are
asking for more supports, including training.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) of
the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the effectiveness of
the action in improving outcomes for the unduplicated student group(s) will be measured.

Goaland ., o Need(s) How the Action(s) are Designed to Address Need(s) Metric(s) to Monitor Effectiveness
Action #(s)
For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-income
students, as applicable.
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The school is dedicated to increasing the number of staff who provide direct services to students that are low-income, English Learners, and/or foster youth. The school
continues to use funds to retain staff that are providing direct services to students at the school. The following positions support the overall funding priorities. The positions
below are based on the needs of our students as determined by student demographic data, student academic needs, and school site needs in order to best support all
students particularly those identified as highest need as determined by the funding priorities at the school.

PUC Schools:

« Director of Digital Learning and Assessment works directly to support sites with 1) State Assessments 2) PUC Internal Assessments 3) PUC Digital Learning Systems.

« Director of Language and Literacy supports leaders, teachers and students and will work directly to support sites with 1) ELD needs, 2) literacy across the curriculum, and 3)
curriculum needs.

 EL Coordinator supports sites directly with 1) English Language development, 2) Implementation of the EL Achieve initiative, and 3) Monitoring of English Language Progress

* Special Education Learning & Engagement Coach providing direct support and coaching to school teachers, and leaders to further support student achievement outcomes for
our students with disabilities School Psychologist supporting with social-emotional needs of students.

« Director of Behavior Intervention supporting schools with behavior intervention by directly working with schools to best support students who are in need of additional and
comprehensive behavior intervention support.

» Parent Engagement Coordinator supporting schools to further advance and enhance the school-to-parent engagement at each school by providing additional and
comprehensive parent engagement support and services to schools

» Academic Coaches to provide additional support to school leaders and teachers through professional development and coaching in support of student academic achievement
and academic outcomes

Additional Positions:

» Teacher’s Assistants to provide classroom support for academic and social-emotional needs.

* Inclusion Assistants to provide classroom support for academic and social-emotional needs in alignment with the Individual Educational Plan (IEP).

« Afterschool support (Tutors and Enrichment Leaders) for both ASES and Expanded Learning Opportunities (ELO-P) grant. Tutors support with homework. Tutors also
provide academic enrichment opportunities and daily physical activities such as sports.

* Learning and Engagement Coordinator

* Learning and Engagement Teacher

* Behavior Interventionist

Staff-to-student ratios by  Schools with a student concentration of 55 percent or Schools with a student concentration of greater than 55
type of school and less percent

concentration of

unduplicated students

Staff-to-student ratio of NA NA
classified staff providing
direct services to students

Staff-to-student ratio of NA NA

certificated staff providing
direct services to students

Page 48 of 48



Action Tables

2025-2026 Total Planned Expenditures Table

[LcAP Year| 1. Projected LCFF Base Grant 2. Projected LCFF 3. Projected Percentage to LCFF Carryover — Total Percentage to
(Input) (Input Dollar Amount) Supplemental and/or Increase or Improve Percentage Increase or Improve
Concentration Grants Services for the Coming | (Input Percentage from | Services for the Coming
(Input Dollar Amount) School Year Prior Year) School Year
(2 divided by 1) (3 + Carryover %)
2025-2026 $3,439,138.00 $1,319,597.00 38.37% 0.00% 38.37%
v LCFF Funds Other State Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel
Funds

Totals: $1,392,201.00 $379,693.00 $5,000.00 $117,488.00 $1,894,382.00 $136,360.00 $1,758,022.00

or Improved
Services?

1 1 Action 1: Professional English Yes LEA- Foster Youth, All $0 $18,823 $10,000 $0
Development learner wide English learner Schools
(EL), (EL), Low Income
Homeless,
Student
with
Disabilities
(SWD),
Low
Income,
Foster
Youth

1 2 Action 2: Credentialing Student Yes LEA- Foster Youth, Low All $0 $112,722 $112,722 $0 $0 $0 $112,722 0.00%
with wide Income, English Schools
Disabilities learner (EL)
(SWD),
Homeless,
Foster
Youth,
Low
Income,
English
learner
(EL)

Goal # |Action # Action Title Student |Contributing Unduplicated Location Time Total Total Non- | LCFF Funds | Other State
Group(s) [to Increased Student Group(s) Span Personnel personnel Funds

Local Funds Federal Total Funds Planned
Funds Percentage
of Improved
Services
$0

$8,823 $18,823 0.00%
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3 Action 3: Teacher Pipeline Foster Yes LEA- Low Income, All $5,000 $7,000 $7,000 $5,000 $0 $0 $12,000 0.00%

Youth, wide English learner Schools
Homeless, (EL), Foster Youth

Low
Income,
Student

with

Disabilities
(SWD),
English
learner
(EL)

4 Action 4: Educator Wellness Student No
with
Disabilities
(SWD),
Low
Income,
Homeless,
Foster
Youth,
English
learner
(EL)

1 Action #1: Supervision, English No
Custodial, Security & Director learner
of School Operation and Staff (EL),
Foster
Youth,
Low
Income,
Homeless,
Student
with
Disabilities
(SWD)
2 Action #2: Ensuring School English Yes LEA- English learner All
Safety learner wide (EL), Low Income,  Schools
(EL), Foster Youth
Foster
Youth,
Homeless,
Low
Income,
Student
with
Disabilities
(SWD)

$0 $7,500 $7,500 $0 $0 $0 $7,500 0.00%

$23,800 $20,000 $43,800 $0 $0 $0 $43,800 0.00%

$0 $75,645 $75,645 $0 $0 $0 $75,645 0.00%
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Action 1: Courses for Student Low
(s) receiving special education  Income,
services (SPED) or Student Foster
With Disabilities (SWD), and/or ~ Youth,
504 eligibility English
learner
(EL)1
Homeless,
Student
with
Disabilities
(SWD)
Action 2: Instructional and Student
supplemental materials aligned with

to CA Common Core State Disabilities
Standards and VAPA (SWD),
standards Homeless,
English
learner
(EL),
Foster
Youth,
Low
Income
Action 3: Funding of Arts All
Personnel

Action 4: Teacher and Leader  English

External PD learner
(EL), Low

Income,

Student

with

Disabilities

(SWD),

Foster

Youth,
Homeless

Action 5: Resources to English
Accelerate Learning learner
(ED),
Foster
Youth,
Low
Income,
Homeless,
Student
with
Disabilities
(SWD)

Yes LEA-
wide
Yes LEA-
wide
Yes LEA-
wide
Yes LEA-
wide
Yes LEA-
wide

Low Income,
Foster Youth,
English learner

English learner
(EL), Foster Youth,

English learner
(EL), Foster Youth,

Low Income,
English learner
(EL), Foster Youth

Low Income,
English learner
(EL), Foster Youth

All $0
Schools

All $0
Schools

All $60,000
Schools

All $0
Schools

All $0
Schools
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$644,471

$96,348

$0

$8,824

$82,500

$258,785

$25,000

$60,000

$0

$75,000

$300,845

$61,348

$0

$0

$7,500

$0

$0

$0

$0

$0

$84,841

$10,000

$0

$8,824

$0

$644,471

$96,348

$60,000

$8,824

$82,500

0.00%

0.00%

0.00%

0.00%

0.00%



6

1

2

3

Action 6: ELD Standards
Professional Development

Action 1: Family
Events/Meetings

Action 2: PAC/ELAC Meetings

Action 3: PAC & ELAC Legally
Required Representation

Foster
Youth,
Homeless,
Low
Income,
Long-term
English
learner,
Student
with
Disabilities
(SWD),
English
learner
(EL)

Student
with
Disabilities
(SWD),
Homeless,
English
learner
(EL),
Foster
Youth,
Low
Income

Student
with
Disabilities
(SWD),
Low
Income,
Homeless,
Foster
Youth,
English
learner
(EL)

Student
with
Disabilities
(SWD),
Homeless,
English
learner
(EL),
Foster
Youth,
Low
Income

Yes

Yes

No

No

LEA- English learner All $0
wide (EL) Schools
LEA- Low Income, All $0
wide English learner Schools

(EL), Foster Youth

$0

$0
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$15,000

$5,000

$5,000

$5,000

$15,000

$5,000

$5,000

$5,000

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$15,000

$5,000

$5,000

$5,000

0.00%

0.00%

0.00%

0.00%



4

Action 4: Parent and Student Low Yes
Engagement Supports Income,
Foster
Youth,
English
learner
(EL)Y
Homeless,
Student
with
Disabilities
(SWD)
Action 1: Restorative Justice English Yes
and Relational Interventions, learner
Positive Behavioral (EL),
Interventions and Support Foster
(PBIS), Social- Emotional Youth,
Learning (SEL). Student
with
Disabilities
(SWD),
Homeless,
Low
Income

Action 2: Social Emotional Student Yes
Counseling Services with
Disabilities
(SWD),
Homeless,
Low
Income,
Foster
Youth,
English
learner
(EL)
Action 3: Teacher and Leader Low Yes
External PD Income,
Homeless,
Foster
Youth,
English
learner
(EL),
Student
with
Disabilities
(SWD)

LEA-
wide

LEA-
wide

LEA-
wide

LEA-
wide

English learner All $5,000
(EL), Low Income,  Schools
Foster Youth
English learner All $5,000
(EL), Low Income,  Schools
Foster Youth
Low Income, All $15,000
Foster Youth, Schools
English learner
(EL)
Foster Youth, All $0
English learner Schools

(EL), Low Income
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$2,500

$5,000

$0

$7,500

$2,500

$5,000

$10,000

$7,500

$0

$5,000

$0

$0

$0

$0

$5,000

$0

$5,000

$0

$0

$0

$7,500

$10,000

$15,000

$7,500

0.00%

0.00%

0.00%

0.00%



4

Action 4: Student Attendance
Incentive

Action 5: Student Intervention
Supports

Action 1: Intervention for ELA
and Math Achievement

Action 2: Implementation of
Differentiated Instruction,
Intervention, and Supports

Foster
Youth,
English
learner
(EL),
Student
with
Disabilities
(SWD),
Low
Income,
Homeless

Student
with
Disabilities
(SWD),
Low
Income,
Homeless,
English
learner
(EL)

Low
Income,
Foster
Youth,
English
learner
(EL),
Homeless,
Student
with
Disabilities
(SWD)
Low
Income,
Foster
Youth,
English
learner
(EL),
Homeless,
Student
with
Disabilities
(SWD)

Yes

Yes

Yes

Yes

LEA- Low Income, All $0
wide English learner Schools
(EL), Foster Youth
LEA- Low Income, All $10,000
wide Foster Youth, Schools
English learner
(EL)
LEA- Low Income, All $12,560
wide Foster Youth, Schools
English learner
(EL)
LEA- English learner All $0
Schools

wide (EL), Low Income,
Foster Youth
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$45,785

$165,904

$400,000

$27,500

$45,785

$175,904

$412,560

$27,500

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$0

$45,785

$175,904

$412,560

$27,500

0.00%

0.00%

0.00%

0.00%



2025-2026 Contributing Actions Table

1. Projected 2. Projected LCFF 3. Projected LCFF Carryover — Total 4.Total 5.Total Planned Totals by Type Total LCFF
LCFF Base Supplemental and/or Percentage to Percentage Percentage to Planned Planned Percentage to Funds
Grant Increase or (Percentage from | Increase or Contributing | Percentage Increase or
prior year) Improve Expenditures | of Improved Improve
for the Coming Services for | (LCFF Funds) | Services (%) |Services for the
School Year (2 the Coming Coming School
divided by 1) School Year (3 Year (4 divided
+ Carryover by 1, plus 5)
%)

Concentration Grants Improve Services

$3,439,138.00 $1,319,597.00 38.37% ogzgor/;(;vNe? 38.37%  $1,330,901.00  0.00% 38.70% Total: $1,330,901.00

LEA-wide Total: $1,330,901.00
Limited Total:

Schoolwide $0.00
Total:

Action # Action Title Contributing Unduplicated Student Group(s) Location Planned Planned
to Increased Exper;grltures Percentage of
or Imp.roved Contributing Improved

Services? Actions(LCFF | Services (%)
Funds)

1 1 Action 1: Professional Yes LEA-wide  Foster Youth, English learner (EL), All Schools $10,000.00 0.00%
Development Low Income

1 2 Action 2: Credentialing Yes LEA-wide Foster Youth, Low Income, All Schools $112,722.00 0.00%

English learner (EL)

1 3 Action 3: Teacher Yes LEA-wide  Low Income, English learner (EL), All Schools $7,000.00 0.00%
Pipeline Foster Youth

2 2 Action #2: Ensuring Yes LEA-wide  English learner (EL), Low Income, All Schools $75,645.00 0.00%
School Safety Foster Youth
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Action 1: Courses for
Student(s) receiving
special education
services (SPED) or
Student With
Disabilities (SWD),
and/or 504 eligibility

Action 2: Instructional
and supplemental
materials aligned to CA
Common Core State
Standards and VAPA
standards

Action 3: Funding of
Arts Personnel

Action 4: Teacher and
Leader External PD

Action 5: Resources to
Accelerate Learning

Action 6: ELD
Standards Professional
Development

Action 1: Family
Events/Meetings

Action 4: Parent and
Student Engagement
Supports

Action 1: Restorative
Justice and Relational
Interventions, Positive
Behavioral
Interventions and
Support (PBIS), Social-
Emotional Learning
(SEL).

Action 2: Social
Emotional Counseling
Services

Action 3: Teacher and
Leader External PD

Action 4: Student
Attendance Incentive

Action 5: Student
Intervention Supports

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

LEA-wide

Low Income, Foster Youth,
English learner (EL)

English learner (EL), Foster Youth,
Low Income

English learner (EL), Foster Youth,
Low Income

Low Income, English learner (EL),
Foster Youth

Low Income, English learner (EL),
Foster Youth

English learner (EL)

Low Income, English learner (EL),
Foster Youth

English learner (EL), Low Income,
Foster Youth

English learner (EL), Low Income,
Foster Youth

Low Income, Foster Youth,
English learner (EL)

Foster Youth, English learner (EL),
Low Income

Low Income, English learner (EL),
Foster Youth

Low Income, Foster Youth,
English learner (EL)

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools

All Schools
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$258,785.00

$25,000.00

$60,000.00
$0.00
$75,000.00

$15,000.00

$5,000.00

$2,500.00

$5,000.00

$10,000.00

$7,500.00
$45,785.00

$175,904.00

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%



6 1 Action 1: Intervention Yes LEA-wide Low Income, Foster Youth, All Schools $412,560.00 0.00%
for ELA and Math English learner (EL)
Achievement

6 2 Action 2: Yes LEA-wide  English learner (EL), Low Income, All Schools $27,500.00 0.00%
Implementation of Foster Youth
Differentiated
Instruction,
Intervention, and
Supports

2024-2025 Annual Update Table

Last Year's Total Total Estimated Actual Expenditures (Total
Planned Expenditures Funds)

(Total Funds)

Totals: $2,300,365.00 $2,195,115.00
Last Year's Last Year's Prior Action/Service Title | Contributed to Increased Last Year's Planned Estimated Actual
Goal# Action# or Improved Services? Expenditures (Total Funds) Expenditures (Input Total
Funds)
1 1 Action 1: Professional Yes $196,869.00 $195,485.00
Development
1 2 Action 2: Credentialing Yes $115,774.00 $103,458.00
1 3 Action 3: Teacher Pipeline Yes $102,450.00 $100,587.00
1 4 Action 4: Educator Wellness No $10,000.00 $5,000.00
2 1 Action #1: Supervision, No $219,000.00 $201,578.00

Custodial, Security &
Director of School Operation

and Staff

2 2 Action #2: Ensuring School Yes $76,255.00 $76,200.00
Safety

3 1 Action 1: Courses for Yes $10,000.00 $5,000.00

Student(s) receiving special
education services (SPED)
or Student With Disabilities
(SWD), and/or 504 eligibility

3 2 Action 2: Instructional and Yes $67,380.00 $65,120.00
supplemental materials
aligned to CA Common Core
State Standards and VAPA
standards
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Action 3: Funding of Arts
Personnel

Action 4: Teacher and
Leader External PD

Action 5: Resources to
Accelerate Learning

Action 6: ELD Standards
Professional Development

Action 1: Family
Events/Meetings

Action 2: PAC/ELAC
Meetings

Action 3: PAC & ELAC
Legally Required
Representation

Action 4: Parent and Student
Engagement Supports

Action 1: Restorative Justice
and Relational Interventions,
Positive Behavioral
Interventions and Support
(PBIS), Social- Emotional
Learning (SEL).

Action 2: Social Emotional
Counseling Services

Action 3: Teacher and
Leader External PD

Action 4: Student
Attendance Incentive

Action 5: Student
Intervention Supports

Action 1: Intervention for
ELA and Math Achievement

Action 2: Implementation of
Differentiated Instruction,
Intervention, and Supports

Yes

Yes

Yes

Yes

Yes

No

No

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

$198,000.00
$35,754.00
$25,000.00
$10,000.00
$10,000.00
$5,000.00

$5,000.00

$59,415.00

$30,000.00

$102,468.00
$10,000.00
$15,000.00
$212,000.00
$498,000.00

$287,000.00

2024-2025 Contributing Actions Annual Update Table
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$190,524.00
$30,125.00
$25,000.00
$10,000.00
$10,000.00
$2,500.00

$4,500.00

$58,612.00

$30,000.00

$101,748.00
$10,000.00
$7,800.00

$205,758.00

$498,000.00

$258,120.00



Difference Between
Planned and
Estimated Actual
Percentage of
Improved Services
(Subtract 5 from 8)

5.Total Planned 8.Total
Estimated
Actual
Percentage of
Improved

Services(%)

Difference Between
Planned and Estimated Percentage of
Actual Expenditures for | Improved Services

Contributing Actions (%)

(Subtract 7 from 4)

4.Total Planned
Contributing
Expenditures (LCFF
Funds)

6.Estimated Actual
LCFF Supplemental
and/or Concentration
Grants (Input Dollar
Amount):

7.Total Estimated
Actual Expenditures

for Contributing
Actions (LCFF Funds)

$1,295,392.00 $1,539,650.00 $1,306,408.00 $233,242.00 0.00% 0.00% 0.00% - No Difference

Estimated Actual
Percentage of
Improved
Services(Input
Percentage)

Planned
Percentage of
Improved
Services

Last Year's Planned Estimated
Expenditures for Actual
Contributing Actions| Expenditures
(LCFF Funds) for

Contributed to
Increased or
Improved
Services?

Last Year's Prior Action/Service Title

Action#

Last Year's
Goal#

Contributing
Actions(Input

Action 1: Professional
Development

Action 2: Credentialing
Action 3: Teacher Pipeline

Action #2: Ensuring School
Safety

Action 1: Courses for Student
(s) receiving special education
services (SPED) or Student
With Disabilities (SWD),
and/or 504 eligibility

Action 2: Instructional and
supplemental materials
aligned to CA Common Core
State Standards and VAPA
standards

Action 3: Funding of Arts
Personnel

Action 4: Teacher and
Leader External PD

Action 5: Resources to
Accelerate Learning

Action 6: ELD Standards
Professional Development

Yes

Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

$171,490.00

$115,774.00
$87,450.00
$45,127.00

$5,000.00

$5,000.00

$134,984.00
$10,000.00
$25,000.00

$10,000.00

LCFF Funds)

$171,490.00

$0.00
$87,450.00
$45,127.00

$5,000.00

$5,000.00

$134,984.00
$10,000.00
$25,000.00

$10,000.00
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0.00% 0.00%

0.00%
0.00%
0.00%

0.00%
0.00%
0.00%

0.00% 0.00%

0.00% 0.00%

0.00% 0.00%

0.00% 0.00%
0.00% 0.00%

0.00% 0.00%



Action 1: Family
Events/Meetings

Action 4: Parent and Student
Engagement Supports

Action 1: Restorative Justice
and Relational Interventions,
Positive Behavioral
Interventions and Support
(PBIS), Social- Emotional
Learning (SEL).

Action 2: Social Emotional
Counseling Services

Action 3: Teacher and
Leader External PD

Action 4: Student Attendance
Incentive

Action 5: Student Intervention
Supports

Action 1: Intervention for ELA
and Math Achievement

Action 2: Implementation of
Differentiated Instruction,
Intervention, and Supports

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

$10,000.00
$35,698.00

$30,000.00

$102,468.00
$10,000.00
$15,000.00
$142,000.00
$404,659.00

$180,000.00

$10,000.00
$35,698.00

$30,000.00

$0.00
$10,000.00

$0.00
$142,000.00
$404,659.00

$180,000.00
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0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%



2024-2025 LCFF Carryover Table

9.Estimated 6. Estimated LCEE 10. Total Percentage |7. Total Estimated | 8.Total Estimated |11. Estimated 12. LCFF 13. LCFF
Actual LCFF Actual LCFF Carryover — to Increase or Actual Actual Percentage Actual Carryover — | Carryover —
Base Grant Supplemental Percentage Improve Services for | Expenditures for of Improved Percentage of Dollar Percentage
(Input Dollar and/or (Percentage from | the Current School Contributing Services(%) Increased or Amount (12 divided by
Amount) Concentration prior year) Year (6 divided by 9 | Actions (LCFF Improved (Subtract 11 9)
Grants + Carryover %) Funds) Services (7 | from 10 and

divided by 9, | multiply by 9)
JIVERS)]

$3,374,296.00 $1,295,392.00 0.00% 38.39% $1,306,408.00 0.00% 38.72% $0.00 - No 0.00% - No
Carryover Carryover

Federal Funds Detail Report
Totals: [Titlel _[Titlell [Titlelll ___[TitlelV __[cSI______ ] Other Federal Funds |

Totals: $5,000.00 $18,823.00 $0.00 $0.00 $0.00 $93,665.00

Action Title Title 1l Title 111 Title IV Other Total Funds

Federal
Funds

1 1 Action 1: $0.00 $8,823.00 $0.00 $0.00 $0.00 $0.00{ $18,823.00
Professional
Development

1 2 Action 2: $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $112,722.00
Credentialing
1 3 Action 3: Teacher $0.00 $0.00 $0.00 $0.00 $0.00 $0.00| $12,000.00
Pipeline
1 4 Action 4: Educator $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 $7,500.00
Wellness
2 1 Action #1: $0.00 $0.00 $0.00 $0.00 $0.00 $0.00( $43,800.00
Supervision,

Custodial, Security
& Director of
School Operation
and Staff

2 2 Action #2: $0.00 $0.00 $0.00 $0.00 $0.00 $0.00( $75,645.00
Ensuring School
Safety
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Action 1: Courses
for Student(s)
receiving special
education services
(SPED) or Student
With Disabilities
(SWD), and/or 504
eligibility

$0.00

$0.00

$0.00

$0.00

$0.00

$84,841.00

$644,471.00

Action 2:
Instructional and
supplemental
materials aligned to
CA Common Core
State Standards
and VAPA
standards

$0.00

$10,000.00

$0.00

$0.00

$0.00

$0.00

$96,348.00

Action 3: Funding
of Arts Personnel

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$60,000.00

Action 4: Teacher
and Leader
External PD

$0.00

$0.00

$0.00

$0.00

$0.00

$8,824.00

$8,824.00

Action 5:
Resources to
Accelerate
Learning

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$82,500.00

Action 6: ELD
Standards
Professional
Development

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$15,000.00

Action 1: Family
Events/Meetings

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$5,000.00

Action 2:
PAC/ELAC
Meetings

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$5,000.00

Action 3: PAC &
ELAC Legally
Required
Representation

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$5,000.00

Action 4: Parent
and Student
Engagement

Supports

$5,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$7,500.00

Action 1:
Restorative Justice
and Relational
Interventions,

$0.00

$0.00

$0.00

$0.00

$0.00
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Positive Behavioral
Interventions and
Support (PBIS),
Social- Emotional
Learning (SEL).

Action 2: Social
Emotional
Counseling
Services

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$15,000.00

Action 3: Teacher
and Leader
External PD

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$7,500.00

Action 4: Student
Attendance
Incentive

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$45,785.00

Action 5: Student
Intervention
Supports

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$175,904.00

Action 1:
Intervention for
ELA and Math

Achievement

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$412,560.00

Action 2:
Implementation of
Differentiated
Instruction,
Intervention, and
Supports

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$27,500.00
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Local Control and Accountability Plan Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at LCFF@cde.ca.qov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning, particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California
School Dashboard (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary
decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of
limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.

Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template
sections require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most
notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English
learners, and low-income students in proportion to the amount of additional funding those students generate under LCFF (EC
Section 52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

= NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and
each subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning
in 2023-24, EC Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a
numerical significance at 15 students.

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on
funding and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]).

The LCAP template, like each LEA's final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a
tool for engaging educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2024-25, 2025-26, and 2026—27 school years reflects statutory changes made through Senate Bill 114
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023 and Senate Bill 153, Chapter 38, Statues of 2024.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK-12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources
to respond to TK—-12 student and community needs, and address any performance gaps, including by meeting its obligation to increase
or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational
partners, the LEA believes will have the biggest impact on behalf of its TK—-12 students.
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These instructions address the requirements for each section of the LCAP but may include information about effective practices when
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information
emphasizing the purpose that section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the
LCAP.

Requirements and Instructions

General Information

A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA. LEAs may also provide
information about their strategic plan, vision, etc.

Briefly describe the LEA, its schools, and its students in grades TK-12, as applicable to the LEA.

e For example, information about an LEA in terms of geography, enrollment, employment, the number and size of specific schools, recent
community challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s
LCAP.

e LEAs may also provide information about their strategic plan, vision, etc.

e As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the
LEA during the development process.

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of
this response.

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle:

e Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
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e Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;
and/or

e Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023
Dashboard.

EC Section 52064 .4 requires that an LEA that has unexpended Learning Recovery Emergency Block Grant (LREBG) funds must include one or

more actions funded with LREBG funds within the 2025-26, 2026-27 and 2027-28 LCAPs, as applicable to the LEA. To implement the
requirements of EC Section 52064.4, all LEAs must do the following:

e For the 2025-26, 2026—27, and 2027-28 LCAP years, identify whether or not the LEA has unexpended LREBG funds for the applicable
LCAP year.

o If the LEA has unexpended LREBG funds the LEA must provide the following:
= The goal and action number for each action that will be funded, either in whole or in part, with LREBG funds; and
= An explanation of the rationale for selecting each action funded with LREBG funds. This explanation must include:

e An explanation of how the action is aligned with the allowable uses of funds identified in EC Section 32526(c)(2);
and

¢ An explanation of how the action is expected to address the area(s) of need of students and schools identified in the
needs assessment required by EC Section 32526(d).

o Forinformation related to the allowable uses of funds and the required needs assessment, please see the
Program Information tab on the LREBG Program Information web page.

e Actions may be grouped together for purposes of these explanations.

e The LEA may provide these explanations as part of the action description rather than as part of the Reflections:
Annual Performance.

o If the LEA does not have unexpended LREBG funds, the LEA is not required to conduct the needs assessment required by EC
Section 32526(d), to provide the information identified above or to include actions funded with LREBG funds within the 2025-26,
2026-27 and 2027-28 LCAPs.

Reflections: Technical Assistance

As applicable, a summary of the work underway as part of technical assistance.
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Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071,
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical
assistance from their COE.

o |If the LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.”

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSl) under the Every Student Succeeds Act must
respond to the following prompts:

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
¢ Identify the schools within the LEA that have been identified for CSI.

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

e Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment,
evidence-based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI
plan.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

e Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school
improvement.

Engaging Educational Partners
Purpose

Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities
(EC Section 52064[e][1])- Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA
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engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.
Requirements

School districts and COEs: EC Section 52060(g) and EC Section 52066(q) specify the educational partners that must be consulted when
developing the LCAP:

Teachers,

Principals,

Administrators,

Other school personnel,

Local bargaining units of the LEA,
Parents, and

Students

A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.

Charter schools: EC Section 47606.5(d) requires that the following educational partners be consulted with when developing the LCAP:

Teachers,

Principals,
Administrators,

Other school personnel,
Parents, and

Students

A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds
in the development of the LCAP, specifically, in the development of the required focus goal for the school.

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the CDE's LCAP webpage.

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements:
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e For school districts, see Education Code Section 52062;

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section
52062(a).

e For COEs, see Education Code Section 52068; and

e For charter schools, see Education Code Section 47606.5.

e NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the
English learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable.

Instructions

Respond to the prompts as follows:

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Complete the table as follows:

Educational Partners

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP.

Process for Engagement

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a

minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of
LEA.

e A sufficient response to this prompt must include general information about the timeline of the process and meetings or other

engagement strategies with educational partners. A response may also include information about an LEA’s philosophical approach to
engaging its educational partners.
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e An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools
generating Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each
applicable school.

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the
educational partner feedback.

e A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.

e An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools
generating Equity Multiplier funds influenced the development of the adopted LCAP.

e For the purposes of this prompt, this may also include, but is not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the target outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions

Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Analysis of effectiveness of the specific actions to achieve the goal

Analysis of material differences in expenditures

Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process
Analysis of challenges or successes in the implementation of actions

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.
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A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that
is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs
Receiving Equity Multiplier Funding below.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

e Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

Requirement to Address the LCFF State Priorities

At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the
development of the LCAP.

Respond to the following prompts, as applicable:

Focus Goal(s)
Description

The description provided for a Focus Goal must be specific, measurable, and time bound.

e An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.
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e The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to
which the LEA expects to achieve the goal.

Type of Goal

|dentify the type of goal being implemented as a Focus Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding
Description

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements.

Focus goals for Equity Multiplier schoolsites must address the following:
(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and
(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable.
e Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable.
¢ An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing
at the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing,

subject matter preparation, and retention of the school’s educators.

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the
performance levels on the Dashboard that the Focus Goal is addressing; or,
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o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’'s
educators, if applicable.

Type of Goal
Identify the type of goal being implemented as an Equity Multiplier Focus Goal.
State Priorities addressed by this goal.
Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.
Explain why the LEA has chosen to prioritize this goal.
¢ An explanation must be based on Dashboard data or other locally collected data.
e LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.
e LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
e In addition to this information, the LEA must also identify:
o The school or schools to which the goal applies

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds.

e Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant
Program, and/or the California Community Schools Partnership Program (CCSPP).

e This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise
receive to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to
implement provisions of the ELO-P, the LCRS, and/or the CCSPP.

Note: EC Section 42238.024(b)(1) requires that Equity Multiplier funds be used for the provision of evidence-based services and supports for
students. Evidence-based services and supports are based on objective evidence that has informed the design of the service or support and/or
guides the modification of those services and supports. Evidence-based supports and strategies are most commonly based on educational
research and/or metrics of LEA, school, and/or student performance.
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Broad Goal
Description

Describe what the LEA plans to achieve through the actions included in the goal.
e The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.
e The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.

e A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a
focus goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal.

Type of Goal

|dentify the type of goal being implemented as a Broad Goal.

State Priorities addressed by this goal.

Identify each of the state priorities that this goal is intended to address.
An explanation of why the LEA has developed this goal.

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal.

Maintenance of Progress Goal
Description

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.

e Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.

e The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the
LCAP.

Type of Goal

|dentify the type of goal being implemented as a Maintenance of Progress Goal.

State Priorities addressed by this goal.
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Identify each of the state priorities that this goal is intended to address.

An explanation of why the LEA has developed this goal.

Explain how the actions will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.

LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities
in outcomes between student groups.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.

To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based
on or reported through the relevant local indicator self-reflection tools within the Dashboard.

Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve
services for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an
LEA-wide basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify:

o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the
goal, and/or

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator
retention at each specific schoolsite.

Required metrics for actions supported by LREBG funds: To implement the requirements of EC Section 52064.4, LEAs with
unexpended LREBG funds must include at least one metric to monitor the impact of each action funded with LREBG funds included in the
goal.

o The metrics being used to monitor the impact of each action funded with LREBG funds are not required to be new metrics; they
may be metrics that are already being used to measure progress towards goals and actions included in the LCAP.
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Complete the table as follows:
Metric #

e Enter the metric number.
Metric

e Identify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more
actions associated with the goal.

Baseline
e Enter the baseline when completing the LCAP for 2024-25.

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-
year plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the
most recent available data (e.g., high school graduation rate).

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.

o Indicate the school year to which the baseline data applies.
o The baseline data must remain unchanged throughout the three-year LCAP.

= This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if
an LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its
practice to obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more
accurate data process and report its results using the accurate data.

= |If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response
to the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to
their educational partners.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as
applicable.

Year 1 Outcome

e When completing the LCAP for 2025-26, enter the most recent data available. Indicate the school year to which the data applies.
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o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the
LCAP for both 2025-26 and 2026—-27 or may provide the Year 1 Outcome for 2025-26 and provide the Year 2 Outcome for 2026—

27.

Year 2 Outcome

e When completing the LCAP for 2026—-27, enter the most recent data available. Indicate the school year to which the data applies.

o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when
completing the LCAP for 2026—27 or may provide the Year 2 Outcome for 2026-27.

Target for Year 3 Outcome

e When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of
the three-year LCAP cycle.

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year
2, as applicable.

Current Difference from Baseline

e When completing the LCAP for 2025-26 and 2026-27, enter the current difference between the baseline and the yearly outcome, as
applicable.
o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the
baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2,
as applicable.

Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal.

Target for Year 3 Current Difference
Outcome from Baseline

Enter information in Enter information in Enter information in Enter information in Enter information in Er.1ter information in
} } } } } this box when
this box when this box when this box when this box when this box when completing the LCAP
completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP | completing the LCAP for 2%25—26 and
for 2024-25 or when | for 2024-25 or when | for 2025-26. Leave for 2026-27. Leave for 2024-25 or when
) ) ) ) : : ) , 2026-27. Leave blank
adding a new metric. | adding a new metric. | blank until then. blank until then. adding a new metric. until then

Metric Baseline Year 1 Outcome Year 2 Outcome

Goal Analysis:
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Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the
prompts as instructed.

Note: When completing the 2024-25 LCAP, use the 2023—-24 Local Control and Accountability Plan Annual Update template to complete the
Goal Analysis and identify the Goal Analysis prompts in the 2024—-25 LCAP as “Not Applicable.”

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

e Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes
experienced with implementation.

o Include a discussion of relevant challenges and successes experienced with the implementation process.

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in
a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

e Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means
the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not
produce any significant or targeted result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include
multiple actions and metrics that are not closely associated.

o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action
and must include a description of the following:

= The reasons for the ineffectiveness, and

= How changes to the action will result in a new or strengthened approach.

Actions:
Complete the table as follows. Add additional rows as necessary.

Action #

e Enter the action number.
Title

e Provide a short title for the action. This title will also appear in the action tables.
Description

e Provide a brief description of the action.

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of
how each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in
the instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.

o These required metrics may be identified within the action description or the first prompt in the increased or improved services
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the
action(s) that the metric(s) apply to.

Total Funds
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Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the action tables.

Contributing

Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or
Improved Services section using a “Y” for Yes or an “N” for No.

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services

section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved
Services section of the LCAP.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students.

Required Actions

For English Learners and Long-Term English Learners

LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to,
at a minimum:

o Language acquisition programs, as defined in EC Section 306, provided to students, and
o Professional development for teachers.

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both

English learners and long-term English learners.

For Technical Assistance

LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific

actions within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of
this technical assistance is frequently referred to as Differentiated Assistance.

For Lowest Performing Dashboard Indicators

LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group
within any school within the LEA must include one or more specific actions within the LCAP:

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified
state indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each
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student group and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or
more actions.

o These required actions will be effective for the three-year LCAP cycle.

For LEAs With Unexpended LREBG Funds

e To implement the requirements of EC Section 52064.4, LEAs with unexpended LREBG funds must include one or more actions
supported with LREBG funds within the 2025-26, 2026—27, and 2027-28 LCAPs, as applicable to the LEA. Actions funded with LREBG
funds must remain in the LCAP until the LEA has expended the remainder of its LREBG funds, after which time the actions may be

removed from the LCAP.

o Prior to identifying the actions included in the LCAP the LEA is required to conduct a needs assessment pursuant to EC Section
32526(d). For information related to the required needs assessment please see the Program Information tab on the LREBG
Program Information web page. Additional information about the needs assessment and evidence-based resources for the
LREBG may be found on the California Statewide System of Support LREBG Resources web page. The required LREBG needs
assessment may be part of the LEAs regular needs assessment for the LCAP if it meets the requirements of EC Section
32526(d).

o School districts receiving technical assistance and COEs providing technical assistance are encouraged to use the technical
assistance process to support the school district in conducting the required needs assessment, the selection of actions funded by
the LREBG and/or the evaluation of implementation of the actions required as part of the LCAP annual update process.

o As areminder, LREBG funds must be used to implement one or more of the purposes articulated in EC Section 32526(c)(2).

o LEAs with unexpended LREBG funds must include one or more actions supported by LREBG funds within the LCAP. For each
action supported by LREBG funding the action description must:

= |dentify the action as an LREBG action;
* Include an explanation of how research supports the selected action;
= |dentify the metric(s) being used to monitor the impact of the action; and

= |dentify the amount of LREBG funds being used to support the action.
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Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students

Purpose

A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in
grades TK-12 as compared to all students in grades TK-12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions
included in the Goals and Actions section as contributing.

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term
English learners are included in the English learner student group.

Statutory Requirements

An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners,
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC
Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or
“‘MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the
identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section.

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely
provided to one or more unduplicated student group(s) (Limited action).

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of:

e How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and
e How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness).

LEA-wide and Schoolwide Actions

In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to
all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.

e Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further
explanation as to how, are not sufficient.
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e Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.

For School Districts Only

Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Actions provided on a Schoolwide basis for schools with less than 40 percent enroliment of unduplicated pupils must also include a
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting
research, experience, or educational theory.

Requirements and Instructions
Complete the tables as follows:
Total Projected LCFF Supplemental and/or Concentration Grants
e Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on
the number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent
LCFF Concentration Grant.
Projected Additional 15 percent LCFF Concentration Grant

e Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates
it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year

e Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage

e Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF
Carryover Table, specify a percentage of zero (0.00%).

LCFF Carryover — Dollar
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e Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF
Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year

e Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required
Carryover Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section
15496(a)(7).

Required Descriptions:

LEA-wide and Schoolwide Actions

For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the
unduplicated student group(s).

If the LEA has provided this required description in the Action Descriptions, state as such within the table.

Complete the table as follows:

Identified Need(s)

Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.

An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s),
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner
feedback.

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis.

e As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection
or further explanation as to how, are not sufficient.

e Further, simply stating that an LEA has a high enroliment percentage of a specific student group or groups does not meet the increased
or improved services standard because enrolling students is not the same as serving students.
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Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).
Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

Limited Actions

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s)
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.

If the LEA has provided the required descriptions in the Action Descriptions, state as such.
Complete the table as follows:
Identified Need(s)

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment.
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback.

How the Action(s) are Designed to Address Need(s)

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being
served.

Metric(s) to Monitor Effectiveness
Identify the metric(s) being used to measure the progress and effectiveness of the action(s).

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage, as applicable.

e For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the
methodology that was used.

e When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded.
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e For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers
know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff
to collect and analyze data and to coordinate supports for students, which, based on the LEA'’s current pay scale, the LEA estimates
would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are
foster youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a
percentage. This percentage is the Planned Percentage of Improved Services for the action.

Additional Concentration Grant Funding

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable.

An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enroliment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA, classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:

e An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

¢ Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55
percent.

e An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must
describe how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who
provide direct services to students at selected schools and the criteria used to determine which schools require additional staffing
support.

¢ In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a
school with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to
retain staff providing direct services to students at a school with an enroliment of unduplicated students that is greater than 55 percent.

Complete the table as follows:
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Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as
counted on the first Wednesday in October of each year.

Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first
Wednesday in October of each year.

Action Tables

Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:

Note

Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

Table 2: Contributing Actions Table (for the coming LCAP Year)

Table 3: Annual Update Table (for the current LCAP Year)

Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

Table 5: LCFF Carryover Table (for the current LCAP Year)

: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For

example, when developing the 2024-25 LCAP, 2024-25 will be the coming LCAP Year and 2023-24 will be the current LCAP Year.
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Total Planned Expenditures Table

In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year:

LCAP Year: Identify the applicable LCAP Year.

1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8).
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target
allowances for school districts, and County Operations Grant for COEs.

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement
calculations.

2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year.

3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —

Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to
the services provided to all students in the coming LCAP year.

Goal #: Enter the LCAP Goal number for the action.
Action #: Enter the action’s number as indicated in the LCAP Goal.
Action Title: Provide a title of the action.

Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.
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e Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services
requirement.

o If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to
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replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the
CCSPP.

e Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.
e Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

e Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale,
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the
quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table

In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

o Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.
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Contributing Actions Annual Update Table

In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants estimated based on the number and concentration of unduplicated students in the current school year.

Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program,
the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and
42238.02 (for school districts and charter schools), as applicable, for LCFF entitiement calculations.

10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Local Control and Accountability Plan Instructions Page 29 of 32



Calculations in the Action Tables

To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column.
e 5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column.
e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on the
number and concentration of unduplicated students in the current school year.

e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds).
e 7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds).

o Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)
Local Control and Accountability Plan Instructions Page 30 of 32



o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4).

e 5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column.

o 8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column.

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8).

LCFF Carryover Table
10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the prior year.

11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to

(@)
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

e 13. LCFF Carryover — Percentage (12 divided by 9)
o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).
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